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Rationale

The place of Japanese culture and language in Australia and in the world

Japanese is the first language of the 127 million inhabitants of Japan, Australia’s northern neighbour
in the Asia region. It is also widely used by communities of speakers in countries such as Hawaii and
Brazil, and learnt as an additional language by large numbers of students in the Republic of Korea,
China, Indonesia and Australia. Australia has a significant number of Japanese national residents.
Japanese culture influences many areas of contemporary Australian society, including the arts,
design, fashion, popular culture and cuisine. Japan has been a close strategic and economic partner
of Australia’s for over 50 years, and there is increasing exchange between the two countries in the
areas of education, trade, diplomacy and tourism.

The place of the Japanese language in Australian education

Japanese has been taught in Australia for over 100 years and is the most widely taught second
language in Australian schools. The 1960s saw significant growth in the learning of Japanese. The
establishment of many university programs produced graduate language teachers, who worked
alongside native-speaking teachers to establish school-based programs. Japanese has been identified
as one of the priority languages from the Asia-Pacific region to be taught in Australian schools.
Government funding such as the National Asian Languages and Studies in Australian Schools
(NALSAS) strategy in the 1990s, and the National Asian Languages and Studies in Schools Program
(NALSSP 2008-2012), contributed to growth and further development. Long-term support from
agencies, both within and outside Australia, has also supported programs and contributed to
educational exchange.

The near-parallel time zones, and the geographical proximity of Japan to Australia, facilitate easy
access and interaction and communication between the two countries. Student exchanges,
community engagement, such as sister school and city relationships, and connections developed
through other curriculum areas, for example, art, design and literature, provide opportunities for
Australian learners of Japanese to interact with Japanese people. Technology provides many
additional opportunities for interaction and exchange with Japanese-speaking people and
cultures.Through the study of Japanese, students can gain access to the rich cultural tradition of
Japan and an understanding of different attitudes and values within the wider Australian community
and beyond.

The nature of Japanese language learning

Japanese uses three scripts for writing: hiragana, the basic phonetic script representing the sounds
of Japanese; katakana, the companion phonetic script representing the sounds of Japanese, largely
used for loan words; and kanji, Chinese characters which represent meaning rather than sound
(ideographs). The three scripts are used interdependently. Hiragana is the first script typically
acquired, with katakana and kaniji first introduced in context, then taught systematically,
contributing to script knowledge and competence. The many loan words from other languages
expressed through katakana reflect the globalisation of Japanese language and culture, and the
impact of technology and popular culture on intercultural relations.
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Japanese is a phonetic language. Pronunciation is predictable, and new words can be pronounced
easily upon mastery of the first character set.

Japanese grammar is relatively uniform, with few irregularities, no grammatical gender, and
predictable and systematic conjugation of adjectives and verb tenses. There are some differences
between Japanese and English elements and patterns, such as the Japanese word order of subject—
object—verb. This order forms the basis of sentences that can then be enhanced by the addition of
details, usually placed before the main items. Pronouns can be omitted, and it is not always
necessary to articulate the subject of a sentence. Counting and numbering in Japanese involve using
classifiers that reflect the nature of the item.

A key element of the language is the system of honorifics, which determines and reflects hierarchical
relations, social and business-related positioning, and issues of respect. There are three major forms
of hierarchical language, the plain, the polite and the honorific. Conversational Japanese can be less
formal than written Japanese, using shortened sentences, words and grammatical phrases, plain
forms and some omitted particles. Key language functions, such as self-introductions, are important
for establishing and reflecting social and cultural relations.

Another feature of Japanese culture reflected in language is the importance accorded to expressing
humility and avoiding conflict. Refusing or deflecting praise of self or family, self-deprecation, and
avoidance of conflict, disagreement or refusal, are common elements of communicative interactions.
Care is taken to avoid language that is too direct, through the use of strategies, such as leaving
sentences incomplete or substituting language that is less direct.

The diversity of learners of Japanese

While learners of Japanese in Australian schools vary in terms of language backgrounds and cultural
experience, they are predominantly second language learners.

Second Language learners of Japanese generally use English as their dominant language of everyday
social interaction. Some students may also be speakers of other languages, including those which
have some cognate vocabulary links and some orthographic relationship to Japanese, such as
Chinese, Korean or Vietnamese.

The WACE Japanese courses

In Western Australia, there are three Japanese courses. The courses are differentiated; each focusing
on a pathway that will meet the specific language learning needs of a particular group of senior
secondary students. Within each of these groups, there are differences in proficiency in using the
Japanese language and cultural systems.

The following courses are available:
e Japanese: Second Language ATAR
e Japanese: Second Language General

e Japanese: Background Language ATAR
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The Japanese: Second Language General course

This course focuses on students gaining knowledge and an understanding of the culture and
language of Japanese-speaking communities.

The Japanese: Second Language General course can connect to the world of work, further study and
travel. It also offers opportunities for students to participate in the many sister school and student
exchange programs between Western Australia and Japan. The Japanese: Second Language General
course is designed to equip students with the skills needed to function in an increasingly globalised
society, a culturally and linguistically diverse local community, and to promote the foundation of life-
long language learning.

This course is aimed at students for whom Japanese is a second, or subsequent, language. These
students have not been exposed to, or interacted in, the language outside of the language classroom.
Students may have no prior knowledge or experience of the Japanese language, or may have studied
the Japanese language and culture through classroom teaching in an Australian school, or similar
environment, where English is the language of school instruction.

For information on the Japanese: Second Language ATAR and the Japanese: Background Language
ATAR courses, refer to the course page on the Authority website at www.scsa.wa.edu.au.

Application for enrolment in a language course

All students wishing to study a Western Australian Certificate of Education (WACE) language course
are required to complete an online application for permission to enrol in a WACE language course in
the year prior to first enrolment in the course.
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Course outcomes

The Japanese: Second Language General course is designed to facilitate achievement of the following
outcomes.

Outcome 1 - Listening and responding

Students listen and respond to a range of texts.

In achieving this outcome, students:

e use understandings of language, structure and context when listening and responding to texts

e use processes and strategies to make meaning when listening.

Outcome 2 - Spoken interaction

Students communicate in Japanese through spoken interaction.

In achieving this outcome, students:

e use understandings of language and structure in spoken interactions
e interact for a range of purposes in a variety of contexts

e use processes and strategies to enhance spoken interaction.

Outcome 3 - Viewing, reading and responding

Students view, read and respond to a range of texts.

In achieving this outcome, students:

e use understandings of language, structure and context to respond to texts

e use processes and strategies to make meaning when viewing and reading.

Outcome 4 — Writing

Students write a variety of texts in Japanese.

In achieving this outcome, students:

e use understandings of language and structure when writing
e write for a range of purposes and in a variety of contexts

e use processes and strategies to enhance writing.
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Organisation

This course is organised into a Year 11 syllabus and a Year 12 syllabus. The cognitive complexity of
the syllabus content increases from Year 11 to Year 12.

Structure of the syllabus

The Year 12 syllabus is divided into two units which are delivered as a pair. The notional time for the
pair of units is 110 class contact hours.

Unit 3

IZH L EDENRAD Hupo
This unit focuses on H % ZE{% (Daily life). Through the three topics: My life FAD £ 7%,

T LD o

Home life 4% & 52 CD 4%, and Daily life 4715 % < & ~XC, students continue to develop
communication skills in Japanese and gain further insight into the language and culture.

Unit 4

This unit focuseson & 9 Z %, %L@I%I/\ ! (Welcome to my country). Through the three topics:
Welcoming a guest X 9 Z % !, Seasonal activities and celebrations L & & 1 X~ |, and Healthy
lifestyles |7 A Z 9, students continue to develop communication skills in Japanese and gain further
insight into the language and culture.

Each unit includes:
e aunit description —a short description of the focus of the unit

e unit content — the content to be taught and learned.

Organisation of content

The course content is divided into five content areas:
e Learning contexts and topics

e Text types and textual conventions

e Linguistic resources

e Intercultural understandings

e Language learning and communication strategies.

These content areas should not be considered in isolation, but rather holistically as content areas
that complement one another, and that are interrelated and interdependent.
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Learning contexts and topics

Each unit is defined with a particular focus, three learning contexts and a set of topics.
The learning contexts are:

e The individual

e The Japanese-speaking communities

e The changing world.

Each learning context has a set of topics that promote meaningful communication and enable
students to extend their understanding of the Japanese language and culture. The placement of
topics under one or more of the three learning contexts is intended to provide a particular
perspective, or perspectives, on each of the topics.

Text types and textual conventions

Text types are categories of print, spoken, visual or audiovisual text, identified in terms of purpose,
audience and features.

In learning a language, it is necessary to engage with, and produce, a wide variety of text types. Text
types and textual conventions vary across languages and cultures and provide information about the
society and culture in which they are produced. Students are encouraged to listen to, read and view
a range of texts, and be provided with opportunities to practise them.

Textual conventions are the features, patterns and rules of texts, which are determined by the text
type, context, audience and purpose of the text. They also include protocols for participating in
communication, such as ways of initiating conversations, framing requests, disagreeing, and
responding. Students should be made aware of the defining characteristics of different texts.

In school-based assessments and the WACE externally set task, students are expected to respond to,
or produce, a range of spoken and written text types in Japanese. Text types for assessment are
outlined in each unit, and textual conventions are defined in Appendix 2.

Linguistic resources

Linguistic resources are the specific elements of language that are necessary for communication.
Acquiring linguistic resources allows for the development of knowledge, skills and understandings
relevant to vocabulary, grammar and sound and writing systems of Japanese.

As well as enabling communication, developing understanding of the linguistic resources also
enhances intercultural understandings, literacy skills and awareness of one’s own language.

Intercultural understandings

Intercultural understandings involve developing knowledge, awareness and understanding of one’s
own culture(s) and language(s), as well as that of the Japanese-speaking world. The study of the
learning contexts and topics, text types and textual conventions and linguistic resources, will enable
the development of intercultural understandings which enhances the ability to communicate,
interact and negotiate within and across languages and cultures, and to understand oneself and
others.
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The development of intercultural competence can be described as moving from a stage, where
students are not aware of, or do not understand or practise cultural norms, to where cultural
practices are so internalised that the student no longer notices them. It is not expected that second
language learners will develop this degree of cultural competence without spending considerable
time in-country. It is expected, however, that students will develop cultural self-awareness and
become aware of cultural issues which govern speech and behaviour in Japanese-speaking
communities, and begin to apply these in order to communicate effectively.

Language learning and communication strategies

Language learning and communication strategies are processes, techniques and skills relevant to:
e supporting learning and the acquisition of language

e making meaning from texts

e producing texts

e engaging in spoken interaction.

These strategies support and enhance the development of literacy skills, and enable further
development of cognitive skills through thinking critically and analytically, solving problems, and
making connections. Students should be taught these strategies explicitly and be provided with
opportunities to practise them.

Representation of the general capabilities

The general capabilities encompass the knowledge, skills, behaviours and dispositions that will assist
students to live and work successfully in the twenty-first century. Teachers may find opportunities to
incorporate the capabilities into the teaching and learning program for the Japanese: Second
Language General course. The general capabilities are not assessed unless they are identified within
the specified unit content.

Literacy

For language learners, literacy involves skills and knowledge that need guidance, time and support to
develop. These skills include:

e developing an ability to decode and encode from sound to written systems
e mastering of grammatical, orthographic, and textual conventions
e developing semantic, pragmatic, and critical literacy skills.

For learners of Japanese, literacy development in the language also extends literacy development in
their first language and English.

Numeracy

Learning languages affords opportunities for learners to develop, use and understand, patterns,
order and relationships, to reinforce concepts such as number, time, and space, in their own and in
different cultural and linguistic systems.
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Information and communication technology capability

Information and communication technology (ICT) extends the boundaries of the classroom and
provides opportunities to develop information technology capabilities as well as linguistic and
cultural knowledge.

Critical and creative thinking

As students learn to interact with people from diverse backgrounds, and as they explore and reflect
critically, they learn to notice, connect, compare, and analyse aspects of the Japanese language and
culture. As a result, they develop critical thinking skills as well as analytical and problem-solving skills.

Personal and social capability

Learning to interact in a collaborative and respectful manner is a key element of personal and social
competence. Recognising that people view and experience the world in different ways is an essential
aspect of learning another language.

Ethical understanding

In learning a language, students learn to acknowledge and value difference in their interactions with
others and to develop respect for diverse ways of perceiving the world.

Intercultural understanding

Learning a language involves working with, and moving between, languages and cultures. This
movement between languages and cultures is what makes the experience intercultural. Intercultural
understandings is one of the five content areas of this course.

Representation of the cross-curriculum priorities

The cross-curriculum priorities address the contemporary issues which students face in a globalised
world. Teachers may find opportunities to incorporate the priorities into the teaching and learning
program for the Japanese: Second Language General course. The cross-curriculum priorities are not
assessed unless they are identified within the specified unit content.

Aboriginal and Torres Strait Islander histories and cultures

Learning Japanese provides opportunities to develop an understanding of concepts related to
language and culture in general and make intercultural comparisons across languages, including
Aboriginal and Torres Strait Islander languages. Several Aboriginal communities in Western Australia
provide prime examples of where trade, intermarriage, language and cultural interchange are
evident.

Asia and Australia's engagement with Asia

In learning Japanese, students develop capabilities to engage with the language and cultures of
Japanese-speaking communities and of people of Japanese heritage within Australia, and other
Japanese communities in the world.
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Sustainability

In learning Japanese, students may engage with a range of texts and concepts related to sustainability
such as:

e the environment
e conservation
e social and political change

e how language and culture evolve.
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Unit 3

Unit description

[} l;"ii’i’d‘t\{jxo
The focus for this unitis H & 41 (Daily life).
Students continue to develop skills, knowledge and understandings through the study of the unit
content. They extend their communication skills in the Japanese language and gain further insight
into the culture.

Unit content

An understanding of the Year 11 content is assumed knowledge for students in Year 12. It is
recommended that students studying Unit 3 and Unit 4 have completed Unit 1 and Unit 2.

This unit includes the knowledge, understandings and skills described below.

Learning contexts and topics

Unit 3 is organised around three learning contexts and a set of three topics. The placement of a topic
under a particular learning context is intended to provide a specific perspective for the teaching and
assessment of the topic.

The individual TpO
Students expl ts of thei | world My life FAD A 1

u' en' > explore aspe‘c S ° 'e|r persona w?r o Students reflect on their home life and explore homestay
aspirations, values, opinions, ideas, and relationships . . . N .

ith oth Th o study topics f th i experiences; including exchanging information about
wfl ﬁ o | €y @S0 STUCy Topics TTom he PETSPECHVES | their personal and family profile, hobbies and interests.
of other people. They describe typical rules and routines of home and
school life.

The Japanese-speaking communities . T2
stud F; I P oo gf ” ; ‘ Home life FFR & FTOAETE
udents explore topics from the perspectives o Students explore home-stay, typical rules, routines,

family life, school activities, making contact with visitors
and making arrangements to meet within

individuals and groups within those communities, or the
communities as a whole, and develop an understanding
of how culture and identity are expressed through

Japanese-speaking communities.
language.

o

The changing world Daily life £:§& % < BT

Students etxplore information and communication . Students consider the daily life of young people and how
technologies and the effects of change and current issues . . .
they exchange information and opinions.

in the global community.
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Text types and textual conventions

It is necessary for students to engage with a range of text types. In school-based assessments,
students are expected to respond to, and to produce, a range of text types in Japanese from the list

below.
e account e email e map
e advertisement e filmor TV program ® message
excerpts
e announcement ( pts) e note
. e form
e article e postcard
e image .
e blog post & ® review
e interview
e cartoon e role-play
e invitation . . .
e chart e script —speech, interview,
. e jtinerar dialogue
e conversation ¥ &
" e journal entr ® sign
e description J ¥ g
o |etter e table

e diary entry
Refer to Appendix 2 for details of the features and conventions of the text types.

Linguistic resources

Vocabulary
Vocabulary, phrases and expressions associated with the unit content.

Grammar

Students will be expected to recognise and use the following grammatical items:

1. Plain forms

Verbs | Adjectives Copula ‘to be’
~5% B4 ~UY s RE W ~77 AT
~9 FEL ~7p s LT
~78 0 LE IR ET7E
~7 B ~pholm s KR&EhoTz ~TE ol AT o7
=AY ~Folz LI miEoTz
~7RUN L BN ~< 7 s RELS e ~LC7Ru:
E VAN ~LC7Rau: b VR LA
(B RV RN E CPAJ A
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Adjectives

Copula ‘to be’

~TRNo T ~L otz REL otz | ~Urmoi-
BRI Mho T2 ~U otz FTHELC /2ol
ENRo Tz LI Uiz

2. Stem of Masu form structures

Form | Function/use

Stem + 72U & FEWE T

expressing desire

3. Te form structures

Form | Function/use

~TIEWT EHA denying permission

~TIEFEHTT expressing you must not

~THWNWNTT granting permission
expressing you may

4. Finite form structures

Form | Function/use

Finite form Aij  (12)

expressing doing one action, before another

Finite form Z & 23 T £9°,

expressing your ability

Finite form I

expressing the time frame (when)

Finite form [ (12)

during the time (whilst)

Finite form & & 9

quoting what someone said

Finite form & 2 9

quoting what someone thinks

Finite form & 0 /1Z 9 28

giving a comparison

Finite form @ & Finite form D & ...
<Fh

asking a comparison question

5. Nai form structures

From

Base + 7RNTL 728 W

l Function/use

expressing please don’t do something

Base + 72 UME D XN TT

advising one not to do something

Base + 21T AUIX 72 0 £HA

expressing that you must do
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6. Plain past form structures

Form | Function/use

~T21E 9 DN TT giving advice

~7=0)~70 giving examples of actions within a context

expressing alternative states

~7=% (T) expressing doing one action after another

~T-Z b b expressing your experience

7. Noun + structures

Form | Function/use

Noun % < 115 give to me (my group)
Noun & & 1T % give to another

Noun & H B 9 receive from

Noun O (I12) sequencing before
Noun DfH] (12) during the time, whilst
Noun D% (T) sequencing after
Noun DRE (12) the time when

Noun +& U 9 + noun... called

Noun + /T noun & < HXT making comparisons
Noun + &£ ¥ noun 1% 9 #3... making comparisons
Noun + IZIX U®TTY, expressing the first time

8. Nominalisers

Nominaliser | Function/use
) nominalisation (the one)
& nominalisation

9. Adjectives and adverbs

Function/use

Adverbs expressing how an action is performed
U adjective~ <
73 adjective~1{Z
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U adjective~< 725 expressing how something changes
73 adjective~ {272 %

10. Particles
Particle Function/use ‘
7 subject
T indicating extent

11. Sentence final particles

Particle Function/use

D soft question marker

soft sentence ending

12. Conjunctions

Conjunction l Function/use ‘
Ty however (but)

e

~N5 giving a reason ( since, so)

e linking (besides that, what’s more)

T linking (and so)

~ L quoting speech or thoughts

Refer to Appendix 3 for elaborations of grammatical items.

Sound and writing systems

e productive= & & K A W 4 & MW X
o =

e receptivefE Bt FH ¥ E & B B IR
B ® B &

Intercultural understandings

- i
(B
X
»
e
Vs
i

The learning contexts and topics, the textual conventions of the text types selected, and the linguistic
resources for the unit, should provide students with opportunities to enhance understanding of their
own language(s) and culture(s) in relation to the Japanese language and culture and enable, them to
reflect on the ways in which culture influences communication.
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Language learning and communication strategies

Language learning and communication strategies will depend upon the needs of the students and the
learning experiences and/or communication activities taking place.
Dictionaries

Students should be encouraged to use dictionaries and develop the necessary skills and confidence

to do so effectively.
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Unit 4

Unit description

The focus for this unitis & 9 2%, FADE-~! (Welcome to my country).

Students continue to develop skills, knowledge and understandings through the study of the unit
content. They extend their communication skills in the Japanese language and gain further insight

into the culture.

Unit content

This unit builds on the content covered in Unit 3.

This unit includes the knowledge, understandings and skills described below.

Learning contexts and topics

Unit 4 is organised around three learning contexts and a set of three topics. The placement of a topic
under a particular learning context is intended to provide a specific perspective for the teaching and

assessment of the topic.

Learning contexts

The individual

Students explore aspects of their personal world,
aspirations, values, opinions, ideas, and
relationships with others. They also study topics
from the perspectives of other people.

Topics ‘

Welcoming a guest X 9 = %!

Students reflect on welcoming a visitor, networking
with friends, making arrangements to go out,
entertaining at home, dining out and describing
special occasions.

The Japanese-speaking communities

Students explore topics from the perspectives of
individuals and groups within those communities,
or the communities as a whole, and develop an
understanding of how culture and identity are
expressed through language.

Seasonal activities and celebrations L & & 4 X |
Students explore seasonal activities, celebrations, and
giving and receiving on special occasions.

The changing world

Students explore information and communication
technologies and the effects of change and current
issues in the global community.

Healthy lifestyles {7 A/ Z 5
Students consider a healthy lifestyle in a changing
world.
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Text types and textual conventions

It is necessary for students to engage with a range of text types. In school-based assessments,
students are expected to respond to, and to produce, a range of text types in Japanese from the list

below.
e account e email e map
e advertisement e filmor TV program ® message
excerpts
e announcement ( pts) e note
. e form
e article e postcard
e image .
e blog post & ® review
e interview
e cartoon e role-play
e invitation . . .
e chart e script —speech, interview,
. e jtinerar dialogue
e conversation ¥ &
I e journal ent e sign
e description J Y g
o letter e table

e diary entry

Refer to Appendix 2 for details of the features and conventions of the text types.

Linguistic resources

Vocabulary

Vocabulary, phrases and expressions associated with the unit content.
Grammar

Students will be expected to recognise and use the following grammatical items:

1. Stem of Masu form structures

Form | Function/use

Stem + 1IZ< WWTT saying something is difficult to do
Stem + T W TT saying something is easy to do

Stem + 72703 5 indicating actions done simultaneously
Stem + 372 expressing how to do something
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2. Finite form structures

Form | Function/use ‘
Finiteform CTL X 9 indicating probability

Finite form 7% LILE A indicating possibility

Finite form 2% 0 T3 expressing intention

3. Plain past form structures

Function/use

~7 5 expressing a condition

4. Noun + structures

Form Function/use ‘
Noun + & noun + & asking about comparisons

Noun + /L noun+ & B2 U C7 indicating that something is the same

Noun + /L noun+ & BHRWE T expressing something is different

Noun + > T asking what something is

Refer to Appendix 3 for elaborations of grammatical items.

Sound and writing systems

e productive % > E [H W | B O F K FH 4

o receptivefi & &K 4 W H B B F H K £ F W £ B 3K
Intercultural understandings

The learning contexts and topics, the textual conventions of the text types selected, and the linguistic
resources for the unit, should provide students with opportunities to enhance understanding of their
own language(s) and culture(s) in relation to the Japanese language and culture, and enable them to
reflect on the ways in which culture influences communication.

Language learning and communication strategies

Language learning and communication strategies will depend upon the needs of the students and the
learning experiences and/or communication activities taking place.

Dictionaries

Students should be encouraged to use dictionaries and develop the necessary skills and confidence
to do so effectively.
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School-based assessment

The Western Australian Certificate of Education (WACE) Manual contains essential information on
principles, policies and procedures for school-based assessment that needs to be read in conjunction
with this syllabus.

Teachers design school-based assessment tasks to meet the needs of students. The table below
provides details of the assessment types for the Japanese: Second Language General Year 12 syllabus
and the weighting for each assessment type.

Assessment table — Year 12

Type of assessment Weighting

Oral communication

Interaction with others to exchange information, ideas, opinions and/or experiences in
spoken Japanese.

This can involve participating in a role-play, an interview or a conversation.

25%

Response: Listening
Comprehension and interpretation of, and response in English to, a range of Japanese 25%
spoken texts, such as messages, announcements, conversations and interviews.

Response: Viewing and reading
Comprehension and interpretation of, and response in English to, a range of Japanese

. - . ) - 20%
print and audiovisual texts, such as emails, blog posts, films/television programs
(excerpts), advertisements, reviews and articles.
Written communication
Production of written texts to express information, ideas, opinions and/or experiences in
Japanese.
15%

This can involve responding to a stimulus, such as a blog post, an email, an advertisement or
an image, or writing a text, such as a journal/diary entry, a message, an account, a review or
an email.

Externally set task
A written task or item or set of items of 50 minutes duration developed by the School 15%
Curriculum and Standards Authority and administered by the school.

Teachers are required to use the assessment table to develop an assessment outline for the pair of
units.

The assessment outline must:

e include a set of assessment tasks

e include a general description of each task

e indicate the unit content to be assessed

e indicate a weighting for each task and each assessment type

e include the approximate timing of each task (for example, the week the task is conducted, or the
issue and submission dates for an extended task).
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In the assessment outline for the pair of units, each assessment type must be included at least once
over the year/pair of units. The externally set task occurs in Term 2.

The set of assessment tasks must provide a representative sampling of the content for Unit 3 and
Unit 4.

Assessment tasks not administered under test/controlled conditions require appropriate
validation/authentication processes.

Externally set task

All students enrolled in the Japanese: Second Language General Year 12 course will complete the
externally set task developed by the Authority. Schools are required to administer this task in Term 2
at a time prescribed by the Authority.

Externally set task design brief — Year 12

‘ 50 minutes

Special items: one combined print dictionary (Japanese/English and English/Japanese

Use of dictionary) or two separate print dictionaries (one English/Japanese dictionary and one
Japanese/English dictionary)

dictionaries

Note: dictionaries must not contain any notes or other marks. No electronic
dictionaries are allowed.

Written

Conducted under invigilated conditions

Two parts based on 1-2 topics, and related learning contexts, from Unit 3

Part 1: Response: Viewing and reading
One text in Japanese with 2-5 questions in English with responses in English

Part 2: Written communication
One question in English requiring a written response in Japanese of 250-300 ji

FeT— The Authority informs schools during Term 3 of the previous year of the Unit 3 syllabus
content on which the task will be based

Refer to the WACE Manual for further information.

Grading

Schools report student achievement in terms of the following grades:

Grade | Interpretation ‘

A Excellent achievement

B High achievement

C Satisfactory achievement
D Limited achievement

E Very low achievement
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The teacher prepares a ranked list and assigns the student a grade for the pair of units. The grade is
based on the student’s overall performance as judged by reference to a set of pre-determined
standards. These standards are defined by grade descriptions and annotated work samples. The
grade descriptions for the Japanese: Second Language General Year 12 syllabus are provided in
Appendix 1. They can also be accessed, together with annotated work samples, through the Guide to
Grades link on the course page of the Authority website at www.scsa.wa.edu.au.

To be assigned a grade, a student must have had the opportunity to complete the education
program, including the assessment program (unless the school accepts that there are exceptional
and justifiable circumstances).

Refer to the WACE Manual for further information about the use of a ranked list in the process of
assigning grades.
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Appendix 1 — Grade descriptions Year 12

Written production

Competently conveys information and expresses ideas and opinions across a range of topics.
Includes elaborations or examples to engage an audience. Provides relevant cultural references
where required.

Includes a range of vocabulary, language structures, and script (including prescribed kanji). Uses
appropriate register. Applies rules of grammar, but occasionally makes minor errors in syntax
and vocabulary. Errors do not affect meaning.

Writing is cohesive and well-structured, showing clear development and connection of ideas.
Observes all the conventions of text types.

Oral production

Communicates effectively across a range of topics. Comprehends almost all questions without
clarification. Responds in depth with relevant information and opinions.

Responses are clear and cohesive. Uses a range of vocabulary and complex sentence structures.
Errors do not affect meaning.

Pronunciation is mostly accurate.

Comprehension

Accurately identifies, and extracts and processes information from a variety of texts across a
range of topics. Conveys relevant details in a concise and cohesive manner. When processing less
familiar language and more complex texts, responses are not always correct.

Written production

Conveys information and expresses ideas and opinions across a range of topics using simple
sentences. Provides some elaborations and relevant cultural references where required.
Includes a range of familiar vocabulary, sentence structures, grammar and script (including
familiar kanji). Uses repetitive language and grammar structures. Uses English words in certain
contexts instead of katakana. Displays some script errors. Errors do not affect meaning.
Organises writing logically; develops ideas clearly. Observes most of the conventions of text

types.

Oral production

Communicates effectively, in most instances, across a range of topics. Comprehends most
questions and responds with relevant information, opinions and some detail.

Responses are mostly clear and cohesive. Competently uses a range of vocabulary and simple
sentence structures. Includes some complex sentences with errors. Approaches questioning in a
culturally appropriate manner by observing language conventions.

Pronunciation is reasonably accurate.

Comprehension

Identifies, and extracts and processes information from a variety of texts across a range of topics.
Provides mostly accurate responses to literal questions, and some correct responses to
inferential questions.

May select the wrong word or phrase when consulting the dictionary, resulting in an
inappropriate translation or interpretation.
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Written production

Expresses basic information and simple, personal ideas and opinions, related to familiar topics.
May show some development of ideas or elaboration. Makes limited cultural references.
Writing relies on familiar vocabulary, sentence structures, and script (including familiar kanji).
Applies the rules of grammar, including word order, inconsistently. Uses a limited range of
grammar, simple vocabulary structures, connectives and particles accurately and appropriately in
most instances. Displays some inaccuracies when using complex vocabulary and sentence
structures. Use of kanji is limited and some characters are used repetitively. Some kanji is used
inappropriately, with minor errors in furigana.

Writing is characterised by short, simple sentences. Observes some of the conventions of text
types.

Oral production

Communicates some information and ideas, but provides little depth. Comprehends familiar
questions, although rephrasing and support from the other speaker is sometimes necessary for
complex questions.

Provides brief responses that are reasonably accurate and that rely on well-rehearsed language.
Uses a limited range of vocabulary, displaying inaccuracies in grammar and word order.
Pronunciation errors at times affect meaning.

Comprehension

Identifies, and extracts and processes some information from a variety of texts, but supporting
details are not always provided. Responses to literal questions are mostly correct, but responses
to inferential questions are frequently incorrect or incomplete.

Occasionally selects the wrong word or phrases when consulting a dictionary.

Written production

Expresses basic information and simple, personal ideas, when writing about familiar topics.
When writing about less familiar topics may include irrelevant content.

Uses well-rehearsed, simple language and short sentences. Writing is frequently repetitive,
disjointed and influenced by first language. Inaccurately applies basic rules of grammar. Displays
inaccuracies in vocabulary, script, kanji formation and register. Often uses verbs incorrectly, due
to similarities in syllables. Makes minimal use of simple verb agreements.

Inconsistently applies the conventions of text types.

Oral production

Communicates by providing some basic information and ideas. Requires frequent support from
the other speaker to sustain conversation. Communication is hindered by a lack of
comprehension.

Uses a limited range of vocabulary, displaying inaccuracies in grammar, word order and sentence
structure. Responses are brief, characterised by single words and fragmented sentences, or
English.

Pronunciation errors often affect meaning.

Comprehension
Identifies, and extracts limited information from texts.
Responses are sometimes incomplete or irrelevant.

Does not meet the requirements of a D grade.
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Appendix 2 — Text type list

This list is provided to enable a common understanding of the text types listed in the syllabus.

Account

In both spoken and written form, accounts retell something that happened: a story. Accounts have a
title and are often in the first person. They describe a series of events or experiences, are often
presented in a logical manner and at the conclusion there may be a resolution. Language is either
formal or informal, with time words used to connect ideas, and action words used to describe events.

In Japanese, the heading and author’s name are located at the top right hand side and polite
language is used. Paragraphing is indicated by a one square indent, when squared paper is used.

Advertisement

Advertisements promote a product or service. Emotive, factual or persuasive language is used in an
informal or colloquial register. They often use abbreviated words and sentences, comparatives and
superlatives, and may be in spoken, written or graphic form.

Announcement

In both spoken and written form, announcements present factual information about an event that
has recently occurred or is about to occur. They may also be in graphic form. Announcements can
sometimes use a formal register, but may also be in informal or colloquial register. They include
factual, straightforward language with little elaboration, and present information in a logical
sequence.

Article

Articles consist of a section of text from a newspaper, a magazine, a web page, or other publication.
Typically, articles have a title that indicates the content. They are usually in a formal register and the
language in an article can be descriptive, factual, judgemental, emotive or persuasive, depending on
the context. Within an article, ideas or opinions are developed. Articles often end with a statement
of conclusion or advice to the reader. They may be accompanied by a graphic, if necessary. Articles
can be reproduced directly, or can be modified to make the language more accessible for students.

In Japanese, inclusion of the author’s name is optional, but if included is written on the right hand
side, one line below the title. Paragraphing is indicated by a one square indent when squared paper
is used. Articles can be in plain or polite form, however, the register must be consistent.

Blog post

Web logs (blogs) are basically journals that are available on the World Wide Web. Many blogs
provide commentary or news on a particular subject; others function as more personal online diaries.
Typically, blogs combine text, images, and link to other blogs, web pages, and other media related to
their topic. Students will generally be required to write a response to a blog (a post). Posts can
sometimes use a formal register, but may also be in informal or colloquial register. The language in a
blog post can be descriptive, factual, judgemental, emotive or persuasive, depending on the context.

In Japanese, the opening greeting clearly identifies the author. The register is informal, in the first
person and in a conversational style. Incomplete sentences are used and awareness of gender is
evident.
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Cartoon

Cartoons or comic strips represent a drawing or sequence of drawings arranged in panels to display
brief humour, or form a narrative, with text in balloons and captions. The language in a cartoon or
comic strip can be subjective or objective, descriptive, factual, judgemental, humorous, emotive or
persuasive, depending on the context, and may involve a range of tenses. A cartoon or comic strip
may illustrate or describe an event, or series of events, often presented in a logical sequence, and at
the conclusion there may be a resolution.

Chart

Charts organise and represent a set of data in a diagram or table. They may also visually represent
knowledge, concepts, thoughts, or ideas. They are typically graphical and contain very little text.
Charts include a title that provides a succinct description of what the data in the chart refers to, and
contain key words that readers are looking for. They are usually in a formal register.

Conversation

In both spoken and written form, conversations often begin with an exchange of opening salutations,
are followed by a question or statement, and then a two-way sustained interaction. The language is
often authentic, informal and conversational in style, sometimes with interjections, incomplete
sentences, and pauses and fillers. The register of conversations will often depend on the context and
relationship between participants.

In Japanese, scripts for a conversation have each participant commencing on a new line.
Conversations can be in polite or plain register, depending on the relationship between the
participants. If the language is informal, incomplete sentences are used and awareness of gender is
evident. Formulaic expressions are also used to improve the flow of the conversation and link
speakers.

Description

Descriptions of people, places, animals, events or feelings, or a combination of these, can often be
found within another context (letter, article etc.). Information can be presented in an objective or
subjective way. Details are presented to create a clear image for the reader. Extravagant language or
superlatives may be used to emphasise an impression, atmosphere or mood. Descriptions may
contain references to sight, sound, smell, touch, taste or feelings.

In Japanese, descriptions have a title that indicates the content, and use formal language.
Paragraphing is indicated by a one square indent when squared paper is used.

Diary entry

Diary entries record personal reflections, comments, information or experiences of the writer. The
language of diary entries should generally be informal and colloquial and entries are often written in
the first person. Entries use subjective language to give a clear sense of the writer’s personality, and
to explain their feelings and emotions. The layout should appear authentic, provide a sense of time
and sequence, and possibly a place name.

In Japanese, the date and day is written on the top left hand side and the weather on the top right
hand side of the entry. The language is informal with use of abbreviated words and incomplete
sentences.
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Email

The language of email messages could be formal or informal, depending on the context. A message
from one friend to another should be colloquial. A message that is business-related should use a
more formal register. Although authentic emails often do not have either a salutation at the
beginning, or a signature at the end, they should have both in assessment usage in order to indicate
more clearly the context of the message.

In Japanese, an email clearly shows the author and the recipient. When an email is addressed to a
friend, it includes an appropriate casual greeting about health, a casual sign off at the end, and uses
informal language with abbreviated words and incomplete sentences. Paragraphing is indicated by a
one square indent when squared paper is used.

Film or TV program (excerpts)

Excerpts are segments taken from a longer work of a television program or a film. They are often
used to illustrate and strengthen understanding of a topic, provide a description of characters and
settings, or present a series of events in a logical progression. Depending on the context, excerpts
may be either in formal or informal register, present a range of tenses, or contain language that can
be subjective or objective, descriptive, factual, judgemental, humorous, emotive, or persuasive.

Form

Forms contain a series of questions asked of individuals to obtain information about a given position,
focus or topic etc. In their design, they have a title, contact details and questions. Forms may include
categories. The language of forms is often objective and includes descriptive words, a range of
tenses, and a variety of questions to address. As a response, students could be asked to complete a
form or respond to questions or criteria in an application, for example, for a job.

Image

Images can frequently be used on their own, as they communicate ideas in much more complete and
complex ways than words alone. At other times, they are included with a title or caption or other
text as a stimulus for response. Images should always complement and provide information on the
topic or text.

Interview

In both spoken or written form, interviews often begin with an exchange of opening salutations, are
followed by a question or statement, and then a two-way sustained interaction. The language is
often authentic, informal and conversational in style, sometimes with interjections, incomplete
sentences and pauses and fillers to maintain conversation. The register of interviews will often
depend on the context and relationship between participants.

Invitation

Invitations can be simply examples of a formal letter, but can also be presented in graphic form,
including sketches. They can require a formal response, in letter form, or can ask for single words to
be inserted in the original layout in response.

Itinerary

Itineraries provide a plan for a journey. They present specific details and factual information about
destinations, transportation methods, accommodation, list of the “to-dos”, attractions and events.
Itineraries also include names, addresses and any other contact information necessary while on the
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journey. Depending on the context, itineraries may be either in formal or informal register, and
present a range of tenses.

Journal entry

Journal entries record personal reflections, comments, information, or experiences of the writer.
The language of journal entries should generally be informal and colloquial, and entries are often
written in the first person. Entries use subjective language to give a clear sense of the writer’s
personality, and to explain their feelings and emotions. The layout should appear authentic, provide
a sense of time and sequence, and possibly a place name.

Letter

Formal letters are written communication in formal contexts, to convey/request information, to
lodge a complaint, or to express an opinion. The layout of a formal letter must include the date, the
address of sender and recipient, and a formal greeting and phrase of farewell. The language should
be in formal register and deal with a business or other specific topic. Common features of a formal
letter are the use of objective language, full sentences and paragraphs, frequent use of formulaic
language, and a logical and cohesive sequence of ideas.

In Japanese, formal letters use polite language and complex sentence structures. The opening
paragraph should include reference to the weather or a seasonal event. The layout requires that the
date is written at the bottom left hand side and the name is written at the bottom right hand side. If
the letter is a job application, honorific greeting and sign-off is used, the person is addressed, and any
additional documents which are included are mentioned. If the letter is to the editor of a newspaper,
the editor is addressed and a pseudonym is used to sign off. A thank you letter to an invitation uses
formal language, abbreviated words and incomplete sentences. Paragraphing is indicated by a one
square indent, when squared paper is used.

Informal letters are written communication with acquaintances, friends and family, to inform or to
amuse. The layout of an informal letter can be less stylised than a formal letter; possibly with only
the date, the address of the sender, a casual greeting and a phrase of farewell. The language can be
informal and colloquial and the content can be simple and casual. Common features of an informal
letter are the use of subjective language, sentence structure often less complex than in formal
letters, and a logical and cohesive sequence of ideas.

In Japanese, informal letters use plain language written in the first person, abbreviated words and
incomplete sentences. The layout requires a casual closing and no name sign off. Paragraphing is
indicated by a one square indent when squared paper is used.

Map

Maps are a form of symbolisation, governed by a set of conventions, that aim to instruct, inform or
communicate a sense of place. Maps are usually in a formal register and frequently use formulaic
expressions. They should have a title, orientation, scale, longitude and latitude, an index grid and a
symbols translator. They can be reproduced directly or can be modified to make the language more
accessible for students.

Message

In both spoken and written form, messages are objects of communication that inform, request,
instruct or remind. The written forms are less formal than informal letters and are often used to
convey information left on an answering machine, on a mobile phone, or in a telephone call. They
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have a salutation and a signing off, but the content should be brief and to the point, and convey a
specific piece of information with little extra detail.

In Japanese, the recipient’s name is written at the top left hand side and the author’s name at the
bottom right hand side. The register is informal and written in the first person. Use of abbreviated
words and incomplete sentences is evident, and information may be in point form.

Note

Notes are written to inform, request, instruct or remind. They are less formal than informal letters.
Notes have a salutation and a signing off, but the content should be brief and to the point, and
convey a specific piece of information with little extra detail.

Postcard
Messages written on postcards are always short and the language is informal.

A postcard that is required as a response to a question will also be short and informal.

Review

Reviews are evaluations of publications such as films, songs, musical performances, novels or stories.
The plot summary and description of the work or performance form the majority of the review. The
language and structure are formal; however, more personal and evaluative comments are often
included.

A title should be given.

Role-play

In both spoken and written form, role-plays are used to communicate and exchange ideas,
information, opinions, and experiences. Role-plays would generally have only two speakers, but each
speaker must be clearly identified.

A role-play often begins with an exchange of opening salutations, is followed by a question or
statement, and then a two-way sustained interaction. The language is often authentic, informal and
conversational in style, sometimes with interjections, incomplete sentences, and pauses and fillers to
maintain the conversation. The language level of role-play will often depend on the context and
relationship between participants.

Script — speech, interview, dialogue

Scripts are written forms of speeches, interviews or dialogues that communicate and exchange ideas,
information, opinions and experiences. Scripts would generally have only two speakers, possibly an
interviewer and an interviewee, but each speaker must be clearly identified. A script often begins
with an exchange of opening salutations, is followed by a question or statement, and then a two-way
sustained interaction. The language is often authentic, informal and conversational in style,
sometimes with interjections, incomplete sentences, and pauses and fillers to maintain the
conversation. The language level of scripts will often depend on the context and relationship
between participants.

In Japanese, the script of a speech uses formal language. The speaker uses an appropriate greeting,
introduces him or herself and the topic, and concludes by thanking the audience.

Sign
Signs convey a meaning. They present factual information about an object, a situation that exists, or
an event that is about to occur. Signs use a formal register and are most often in graphic form.
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Table

Tables organise and represent a set of data in a diagram or table. They may also visually represent
knowledge, concepts, thoughts, or ideas. Tables are typically graphical and contain very little text.

However, they do include a title that provides a succinct description of what the data in the chart or
table refers to. They are usually in a formal register.
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Appendix 3 — Elaborations of grammatical items

Elaborations are examples that accompany the grammatical items. They are intended to assist
teachers to understand what is to be taught. They are not intended to be complete or
comprehensive, but are provided as support only.

Unit 3

1. Plain forms

Verbs Adjectives | Copula ‘to be’ ‘
~5% : B5 ~U i RE W ~77 AT
~9 EL ~72 s LT

~7g LI 7alTis
~7 B ~Mholm i R&EMoTz ~TE ol AT o

Nz ~TFol= s LImiEoT-
~7RUN BN ~L 7R REL R ~ L0
o0 ~T X720 FAET 220

A /R DE A A
~Tpino T ~LIpinolz c KREL otz ~U ol :
HERANAIRY ~UL R oT- e U hhot=
EnTpho Tz LI MU 2oz

2. Stem of Masu form structures

| Function/use | Elaborations

Stem + 72U & ELVE expressing desire HAENOEFNET,

3. Te form structures

Form Function/use Elaborations |
THWTEHA denying permission ST EHATIIWT ERA,
~TIIEHTT expressing you must not TV WEFEZ DD TEED T,
~THVNTY granting permission O LB TENTHNNTT,
expressing you may
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4. Finite form structures

Form Function/use Elaborations ‘
Finite form gij (12) expressing doing one action, | H{7 T AEIC. EEiE < 72 XU,
before another
Finite form = & 23 CX £ 9, | expressing your ability OO ZESLENTEET,
Finite form HF expressing the time frame HARIZIT- -, XL 50fE%
(when) RELE,
ERNTAT S B, HWDWS L BE T
D EHEA

NSV, E O SO ANGFETLI,
LD, REWZZTRHSRNTL

720,
Finite form [f] (12) during the time (whilst) BARIZWAE, BAREEZSAZ 9L T
WE L7,
ARICWDRIZ, X9 &I
TxF L7,
Finite form & & 9 quoting what someone said | 2 UIFHIH KA E SV E L7,
Finite form & &9 quoting what someone BIHIZRN 55 & Bk,
thinks
Finite form X 0 /1Z 9 23 giving a comparison FLEZRRS L0 AZERITI RE L
<,
Finite form D & finite form asking a comparison BIZLTERDZDELE 74— TERDHD
ELLTTn question EEBLHNRNNTT D,

5. Nai form structures

Function/use Elaborations

Base + 2N T 72 & W expressing please don’tdo | Z W\ CEEX 2V TL E ALY,
something

Base + 72 WM E 9 NN TT advising one not to do BA&E L5 TRRWDIED BN TT,
something

Base + 72T AT/ W 1A, | expressingthatyoumustdo | A X 1 5 LT iuEe v 84,
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6. Plain past form structures

Form Function/use Elaborations ‘
~7E O BN TT giving advice NRAX L9 LTZIEI DD TT,
~7~7h giving examples of actions HIEERIZIEIE T LERRIZY, K%
within a context )70 LET,
expressing alternative states HOoOMmoT-Y . Xferol= 0 T~ A
<
~7% (7T) expressing doing one action Be I AR %E T, BATAIZ
after another AVELED,
~EZEBH B expressing your experience AARNT1-Z EBd Y £,

7. Noun + structures

Form Function/use Elaborations |
Noun Z < 1% give to me (my group) FAEFAREINE LI,

Noun % & (F % give to another FAEFHEP SN EHITE L,
Noun Z % & 9 receive from TN A= NELHWE LT,

Noun DHT (I12) sequencing before LX< LORNZ, SAELELL,
Noun D (I2) during the time, whilst RHBORENT, ARITITEE LT,

Noun D% (T) sequencing after TLEDRT, EiEL LEL,

Noun DIF (I1Z) the time when FEBDRFIZ, PO TERLWE LT,
Noun + &\ 9 +noun... called S<BHEWVWSILART

Noun + | noun & < 5T | making comparisons FRIIRBENEL BERTRENTT,
Noun + & ¥ noun (£ 9 73 ... | making comparisons ZIXER Y EFDIZH A

Noun [XIZ U T T, expressing the first time AARIZIZCHTTY,

8. Nominalisers

Nominaliser Function/use Elaborations

D nominalisation (the one) RO E L TFEN,
TLERRDDONIETT,

- L nominalisation 72 &
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9. Adjectives and adverbs

Form
Adverbs
V) adjective~ <

73 adjective~1{Z

Function/use

expressing how an action is
performed

Elaborations

HEONHLEDSIDFHELTIIZEN,
AHIERESENTIES N,
LPNICT o TSN,

VY adjective~ < 72 5
73 adjective~ {272 %

expressing how something changes

RIFEREHLS 2 £ L7,
AAGEN EFICR 0 £ LT,

10. Particles
Particle Function/use Elaborations
VD subject KIZBnkE Lz,
< indicating extent TANTITEE L,

11. Sentence final particles

Particle

Function/use

Elaborations

soft question marker

EZ~f7<D*?

soft sentence ending

AU H 722 v oo,
HDOLAITD D DD,

12. Conjunctions

Conjunction

e
e

l Function/use

however (but)

‘ Elaborations

U&= E . Ben
VLA
St e, BEXELE,

NZ))E

giving a reason ( since, so)

DN L, b oORET,
HOVNE, JII~BLEIITEET,
LTNENE, ELENDATRAZ LD
LET,

T

linking (besides that, what’s more)

RITWEHEATLE, TS, BHT
IZ7TeH6VWTWE LT,

ThnT

linking (and so)

I<RELEL, TAT, ER
BV ELE,

qguoting speech or thoughts

T THARIITEE9) &
SWVE LT,
EL I TR IS0 ERNET,
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Unit4

1. Stem of Masu form structures

Form l Function/use ‘ Elaborations ‘

Stem + (2 < W T saying something is difficult to do o—< U3 < VW TT,

Stem + <2 VNTd saying something is easy to do OB NIRRT N TT,

Stem + 7278 5 indicating actions done TOF EHEE RN AR ET,
simultaneously

Stem + )7 expressing how to do something TIEADOIED FITe & LWTT,

2. Finite form structures

Form Function/use Elaborations ‘
Finite form TL X 9 indicating probability FlZHTLE D,

Finite form 72 % LAV EH A | indicating possibility BT b LILER A,

Finite form % V) T expressing intention HEHE>SH D TY,

3. Plain past form structures

Function/use Elaborations
~7 5 expressing a condition TFINBIRPoTo b, HWNWT7ZS,
BWLL 2ol nh, BRI TYH
VWNTT,

4. Noun + structures

Form l Function/use ‘ Elaborations ‘
Noun + & noun + & asking about comparisons Py —LR0Ep ) EELLDIEFHIMN
BHLANTI N,
Noun + |E noun + & 3372 U | indicating that somethingisthe | ZD L LAIFZED LS LA B2 T
<4 same <4
Noun + IX noun + & B 23V | expressing something is A 2&@%%@1%‘*—‘2 LS YT
ESCh different e
I E BRNET,
Noun + > T asking what something is X Lo TTT D,
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Assumed learning

Before commencing the study of Unit 3 and Unit 4, it is assumed that students have, through prior
experience or study, already acquired an understanding of the following Japanese grammatical

items:

1. Polite forms

Verbs | Adjectives ‘ Copula ‘to be’ ‘
~ETRANEST AT mN T ~TT  HAENTT,
BEET |~ LTNTT

~7p LIl T
~F L7 ~MNoT=TT ~TL7Z : HAETWTLT,
BRELE o =T
EXFELE ~7p: L3 CTL:
~FHA ~L7RNTT ~L RN TT
BREHA < RNTY FAFENLE 22N TT,
EXFHA ~ LN TT

LI MNLE 72T
~FHATLE ~L IR =TT ~URRnol=Td,
_RFHEATLE mL 2o l=TT FATNWLE SR> 72TT,
EXFHALTLE | ~LoRro7=TY

LN LC 2o T
~FL XD :
BRELLED
EXFLLED

2. Stem of Masu form structures

Function/use

Elaborations

excessive

Stem + | indicating purpose AW RIATE T,
Stem + £HE AN inviting TR —= h A TEEE D
Stem+ £ L X 57 suggesting REPIELEL LI
Stem+ 72N T expressing what you want to do FUFNEEXTNTT,
Stem + % 9 T4 expressing what something looks BWLE S TT,
like
Stem+ T X F4° indicating that something is FRTECT, BREOBPWDTZNTT,

ZOETWEETEET,
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Form l Function/use ‘ Elaborations ‘
~T linking ideas (and; and so) A BERTERICITE £7,
linking of adjectives ~L T &L TWNTT,
~T:ZEhW\WTLTMNHTT,
~T+Mb expressing when you do something | 8] XA ZBXTHhHI LT %
after I ET
~TF&EN requesting BRTLIEEN,
~T+NET expressing a continuous actionin | 7 L & R C\ET,
the present
~THET expressing what you try to do r—%%VEo>THhET,
AARGEZRE L CTHET,

4. Noun + structures

Noun + {2 DUNT

Function/use

asking/talking about something

Elaborations

AHARDZADICONTEB LA TS
e,

Noun + X & 9 /W)

asking for opinions

AARIZE D TIh,
Db — IO TT

5. Particles
Particle Function/use ‘ Elaborations ‘
X topic marker FATFA T,
contrast AiIdH Y £ A,
i existence BN ANET,
expressing abilities AARENTS X £9D,
expressing likes, dislikes DA ZHHETT,
physical characteristics RIZENEHFWTT,
D possessive (of, 's) FLOR T,
adjectival HARDHETT,
possessive pronoun ZHUTEAED T,
locational Kixo< 20 EIZHY £,
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Function/use

Particle

\z destination (to, into, onto)

Elaborations

IN—=T 4 —IATEE T,

indirect object

FEAEICEWT L &N,

point of time

“RPEIATEEL X 9.

purpose AV RIATEET,
place of existence LASATZ ZIZHY £7,
~ direction (to) AARTEET,
% direct object a— T BB ET,

asking for something

A= % O IEEN,

place of motion (pass by, along,

HHLEFESTITHoTLTIEIN,

through)
< place of action ST BVE LT,
by means of BIZLTRENET,
ES linking (and so on) AARGERT IR RANTERAE L9
LCWET,
L linking (and) ReZoLxHEWE LT,
with person FikLITEE LT,
e repetitive (too, also) FHiT=E£7,
(both) 72Uy FbRE 9 I bIETT,
expressing neither WhbihaZ bunEE A,

iR stating alternatives (or)

SH. LI ITEEL XD,

6. Sentence final particles

Particle ‘ Function/use Elaborations ‘
1/ z tag question (isn't it?) DWNBERRK T,
X assurance WD ORTT X,
gentle persuasion ZVOBIZITEEL X9 L,
yAR question marker Phoe &2 0o - i ete) T,
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Elaborations

N since, from (a point of time) =B UEFE TTT,
since, from (a place) AZVTInbRELE,

T until (a point of time) SRFETRAZT LI LELT,
to, as far as (a place) RETHDLEET,

=4 approximate point of time RIZ =R A2 0 £,

<HW/L BN approximate HEASDBNNET,
amount/time/length SERE S SV £,

— &

superlative (the most)

N —FIFETT,

8. Conjunctions

Conjunction

i)

Function/use

linking with a contrast (but)

Elaborations

AARGRETE ET0. 44 U TR
TE£tHA,

LT

linking (and)

ARemiArEz Lz, LT, CD &
& F L7,

TN D

linking (and then, after that)

tRCREE L, Zhnt, §]
TiEAERENELE,

TFHb

consequently (because, so)

HONTT D, WBITBLXIZ
TEET,

LTNTTInD, ELEMAT
_AE O LET,

BRBZ3RnTWVWTnEdT, Znn, JiFh

NERZWNTT,

gneEd

however (but)

AARGES I ETY, hEdb, Lxd
LN TT,

5

TH

expressing contrast (but)

FTLBGFETT, Th, S LAIIAFE
L2 Td,

9. Locational and directional terms

Term ’ Function/use ‘ Elaborations ‘
(») 7 (1) in front of DO RAE L DHNZFR R H Y £77,
(o) T (o) behind/underneath F—T LD FICWRRNET,
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Term ‘ Function/use ‘ Elaborations |

(o) E (12) on top DL ADEIZARR DY £,

(D) %A (12) behind DI ZEADEHEAIZOAE I AN
WET,

(D) O b (12) left hand side BT MIT = OERDIZH Y £,

(D) HEnp (12) right hand side L LEZAFAIRAZADENRDIZ
WET,

(@) k< next to HOZIINOELIZHY £7,

() =iF (19) near M LFLEL ESDZEEFETT,

() 1< 0D far from HIVT =V F = AN L BT,

(@) F (12) inside RIS 2OHIZH Y 9,

(D) £& (12) outside WRIFHEDOIINET,

(&) B/ right/left MEEFZER>TIEINY,

(%) £o9< straight HHaeFoPT<IToTIEEN,

Sound and writing systems

All hiragana and katakana plus the following prescribed kanji:

Productive

- - =N & X & N v+ B'H T A
R S A & S A S SIS I Q<N (I o N =
e B F ot A & K B X KR B OAT
oAl Bk B FE £ A& B JE oI %
Receptive

WO o db o

AN A F B OH Kk K K
o A Rom &R R
Ko/ ok By T
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