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Rationale

The Chinese: Background Language ATAR course connects students with a language spoken by nearly
a quarter of the world’s population. Communities of Chinese speakers exist not only across mainland
China, Hong Kong, and Taiwan, but also in almost every country, including well-established
communities in South-East Asia, North America and Australia. It is an important language in
international commerce, economics and trade, with particular influence in manufacturing,
technology, global supply chains and financial services, making Chinese an important language for
young Australians to learn during their schooling as Australia progresses towards a future of
increased trade and engagement with Asia.

The course is designed for students who acquired the language through immersion or interaction
within their environment, such as through family, community, in-country or cultural experiences.
Through the course, students consider young people and their relationships, how the traditions and
values of Chinese-speaking communities are maintained and the nature of work, including the
opportunities afforded bilingual students and how advances in communication technology and
changes in expectations affect future study and employment. In addition, students engage with the
notion of ‘global citizen’ and the changing nature of Australian identity.

Students extend and refine their intercultural and linguistic skills in Chinese to communicate
confidently in a range of situations. They gain a deeper understanding of the global significance of
the Chinese language and culture, fostering a heightened sense of intercultural awareness and
empathy. The course provides opportunities for students to engage with diverse texts. Through an
ongoing process of interpretation, self-reflection, comparison and negotiation, students refine their
language skills and cultural understanding. In Year 12, they apply their language skills and cultural
understanding to a personal investigation, where they undertake research, synthesise information
from multiple sources and reflect on their chosen area of interest.

Through the course, students engage with the linguistic and cultural diversity of our interconnected
world, reflecting on their role in society and how they interact with others across various social
contexts. Language learning is a powerful tool for personal growth and broadens students’
worldview. Australia’s cultural and linguistic diversity provides many opportunities to hear and use
Chinese in real-life situations as well as through media, and to make actual and virtual connections
with Chinese-speaking communities in the rest of the world.

Australia has strong personal, cultural, political and trade connections with Chinese-speaking
countries and students who are proficient in Chinese have enhanced vocational opportunities in a
wide range of sectors. Studying Chinese opens pathways for further academic study in fields like
languages, international studies, and cross-cultural communication, and careers in areas such as
education, business, trade, commerce, diplomacy, journalism, tourism, hospitality and law.
Ultimately, the course offers students valuable linguistic and intercultural skills, fosters personal
growth and empathy, and enhances future academic and career prospects.
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Aims

The Chinese: Background Language ATAR course builds on students’ skills and understanding of
Chinese and knowledge about the cultures of Chinese-speaking communities. It enables students to:
e interact in spoken Chinese through the exchange of information, ideas and opinions

e process and respond in English or Chinese to texts in Chinese

e compose spoken, written, digital and/or multimodal Chinese texts

e demonstrate their knowledge and understanding of language as a system

o reflect on the relationships between language, culture and identity.

Course outcomes

The Chinese: Background Language ATAR course enables students to use Chinese to communicate in
a range of contexts and understand language as a system. Students strengthen their appreciation of
Chinese linguistic and cultural heritage, and make connections between Chinese and English and/or
other languages. They develop an understanding of how culture and identity are created and
expressed through language and the importance of Chinese in a diverse and increasingly
interconnected world.

The course is designed to facilitate achievement of the following outcomes. These outcomes
represent the knowledge, skills and understanding that students will achieve by the end of the
course.

Outcome 1 - Interacting in Chinese

Students interact in spoken Chinese through the exchange of information, ideas and opinions,
applying knowledge and understanding of the relationships between language, culture and identity.

In achieving this outcome, students:

e express and justify opinions, ideas, emotions and feelings

e use language and present ideas appropriate to context, purpose and audience, including
different cultural contexts

e use strategies to maintain communication

e develop bilingual and bicultural identity through interacting with others.

Outcome 2 - Processing and responding

Students process and respond in English or Chinese to texts in Chinese and reflect on the
relationships between language, culture and identity.

In achieving this outcome, students:

e summarise and synthesise information and ideas from texts

e infer points of view, opinions and attitudes expressed in texts

e respond to texts personally and critically

e analyse how culture and identity are expressed through features of language
e reflect on own and others’ practices and ideas expressed in texts.
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Outcome 3 — Composing in Chinese

Students compose spoken, written and digital and/or multimodal Chinese texts, demonstrating
knowledge and understanding of the relationships between language, culture and identity.

In achieving this outcome, students:

e use appropriate linguistic features and structures to convey information, ideas, emotions and
opinions

e create texts in a variety of forms, and appropriate to a range of contexts, purposes and audiences

e apply knowledge of cultural concepts to express ideas and opinions from a bilingual and
bicultural perspective

e sequence and structure information and ideas.

Organisation of content

This syllabus presents the content and expectations for both Year 11 and Year 12 students in this
course. While the core content applies to both years, it is expected that the cognitive complexity of
the content increases from Year 11 to Year 12.

The course content is organised into four areas:

e [ssues, perspectives, and text and text types

e Linguistic resources

e Intercultural understandings

e Language learning and communication strategies.

These content areas should not be considered in isolation, but rather holistically as content areas
that complement one another, and that are interrelated and interdependent.

Issues, perspectives, text and text types

Issues

Students develop the ability to reflect on and respond to aspects of the language and culture of
Chinese-speaking communities locally, regionally and globally.

The study of the following issues is undertaken through a range of texts viewed from personal,

community and global perspectives:

e Young people and their relationships
Students consider their relationships with family, their connections with friends and the
influence of international popular youth culture on young people.

e Traditions and values in contemporary society
Students consider how the traditions and values of Chinese-speaking communities are
maintained in multicultural environments and in a changing society.

e The nature of work
Students consider the opportunities afforded bilingual students in Australian and Chinese
contexts and how advances in communication technologies and changes in expectations and
aspirations affect future study and employment.

e The individual as a global citizen
Students consider the notion of ‘global citizen” and how this concept affects notions of
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environment, migration and technology, and the impact of global events and trends on the
individual in Australia and elsewhere.

e Australian identity
Students consider the changing nature of Australian identity from the viewpoints of a range of
groups, such as Aboriginal and Torres Strait Islander Peoples, those who have lived in Australia
over generations and migrant communities.

Perspectives

Each issue is studied through one or more of the following perspectives:

e Personal (individual identity)

e Community (connections with Chinese-speaking communities locally, regionally and worldwide)
e Global (connections with the world as a global citizen).

Students should be provided with opportunities to study each issue through one or more of the
perspectives to ensure that all the perspectives are covered in a balanced way.

This provides students with opportunities to understand how language is created for particular
purposes and how it can be understood differently by different audiences. In responding to texts,
through discussion, interaction, inquiry and reflection, students develop their own understanding of
the issues. As a result, students develop the ability to express, in speech and in writing, their own
insights and reflections, and compare them with those of others.

Text and text types

The term ‘text’ refers to any form of communication — spoken, written or visual. Students are made
aware of the defining characteristics of different texts.

Students in the Chinese: Background Language ATAR course are required to engage with a range of
authentic texts in Chinese, either in their original or adapted form, relevant to the content of the
course. While this course focuses on simplified characters in the written form, it does not preclude
the use of resources/texts written in full-form (complex) characters. English language texts may also
provide opportunities to engage with the course content.

Students explore how identity and culture are expressed in a range of texts in both Chinese and

English, including texts relating to:

e Aboriginal and/or Torres Strait Islander histories and cultures composed or endorsed by
Aboriginal and/or Torres Strait Islander Peoples

e Australian/Chinese composers working in Chinese or English

e Chinese composers in Chinese-speaking countries.

They also investigate how ideas concerning identity have changed over time, and how these changes
are reflected in contemporary and/or historical texts. The texts should reflect an appropriate level of
linguistic difficulty and could include short stories, films, songs, poetry, digital texts and excerpts
from longer works.
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Linguistic resources

Linguistic resources are the specific elements of language that are necessary for communication.
Acquiring linguistic resources allows for the development of knowledge, skills and understandings
relevant to the vocabulary, characters, grammar, and sound and writing systems of Chinese.

In the Chinese: Background Language ATAR course, students deepen their knowledge and
understanding of the structure of Chinese. Students will need to use Chinese at a sophisticated level,
with a wide range of vocabulary and idiom, and a depth and breadth of language use, particularly to
accommodate the language necessary for communication within, and about, the issues and
perspectives.

Intercultural understandings

Intercultural understandings involve developing knowledge, awareness and understanding to
communicate and interact effectively across languages and cultures. Students with a background in
Chinese language and/or culture, already have experience of negotiating between that culture and
language and their Australian cultural identity. The Chinese: Background Language ATAR course
provides opportunities for these students to reflect and analyse cultural practices and norms in an
ongoing process of interpretation, self-reflection, comparison and negotiation, and to learn more
about, better understand and eventually move between their cultures and languages.

Language learning and communication strategies

Language learning and communication strategies are processes, techniques and skills relevant to:
e supporting learning and the acquisition of language

e making meaning from texts

e producing texts

e engaging in spoken interaction.

These strategies support and enhance the development of literacy skills, and enable further
development of cognitive skills through thinking critically and analytically, solving problems, and
making connections. Students should be taught these strategies explicitly and be provided with
opportunities to practise them.

Personal Investigation (Year 12)

The Personal Investigation allows students to reflect on their own learning and their personal and
cultural identity in Chinese.

For in-depth analysis, students choose an area of investigation relating to one of the course issues.
Students develop both a critical and a personal response to the area of investigation. In an extended
written response in Chinese, they investigate the context and development of the area of study, how
attitudes to the area of study have varied over time, how attitudes towards the area of study may
vary in different parts of the world, and how the area of study is reflected and explored in a range of
texts selected by the student to complement the research.

Texts are an integral component of the Personal Investigation and the investigation must include
reference to at least two texts, i.e. one from each of the fiction and nonfiction genres and at least one
of which must be in Chinese. The number of texts is dependent on the nature of texts selected.
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However, the number of texts must allow students to explore their chosen area of investigation in
sufficient depth.

Research into their chosen area of study may not begin before the commencement of Year 12.
However, throughout the course, students should be provided with opportunities to develop the
research, language and evaluative skills necessary to undertake the Personal Investigation.

Learning across the curriculum

This syllabus provides a context within which to develop core knowledge, understanding and skills
considered essential for the acquisition of effective, higher-order thinking skills. These skills will
underpin successful participation in further education, work and everyday life, including
problem-solving, collaboration, self-management, and information and communication technology
skills.

Learning across the curriculum content, including the Cross-curriculum Priorities and General
Capabilities, assists students to achieve the broad learning outcomes defined in the Alice Springs
(Mparntwe) Declaration on Educational Goals for Young Australians (December 2019) and in the
Australian Government’s Core Skills for Work Developmental Framework (2013).

Progression from the Years 7-10 curriculum

The Australian Curriculum: Chinese Background Language Year 7 to Year 10 is organised through two
interrelated strands: Communicating and Understanding. Communicating is focused on using
language for communicative purposes in interpreting, creating, and exchanging meaning, while
Understanding involves examining language and culture as resources for interpreting and creating
meaning.

These strands reflect three important aspects of language learning: engaging in communication,
analysing various aspects of language and culture involved in communication, and understanding
oneself as a communicator.

This syllabus continues to develop the knowledge, understandings and skills that ensure students
communicate in Chinese and understand language, culture and learning and their relationship, and
thereby develop an intercultural capability in communication.

Representation of the General Capabilities

The General Capabilities encompass the knowledge, skills, behaviours and dispositions that will
support students to live and work successfully now and into the future. They are not assessed unless
identified within the specified unit content. Teachers should find opportunities to incorporate the
following General Capabilities into the teaching and learning program for the Chinese: Background
Language ATAR course.

Critical and creative thinking

Through the study of the Chinese language and culture students have opportunities to enhance their
critical and creative thinking skills. Content in the course is presented through the perspectives —
Personal, Community and Global — encouraging students to compare information and evaluate ideas
from diverse perspectives. By analysing and interpreting spoken and written texts, students
strengthen their ability to process, select and evaluate information and engage in logical and
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reflective thinking. By extending their skills, knowledge and understanding of the Chinese language
they learn to assess how language conveys meaning and how context, purpose, and audience
influence communication.

Through the course students are also taught and have opportunities to practise language learning
and communication strategies. These strategies support and enhance the development of literacy
skills and enable further development of cognitive skills through thinking critically and making
connections. The process of transferring the linguistic and cultural knowledge and applying it to new
contexts, fosters students’ metacognition, problem-solving abilities and analytical skills.

Intercultural understanding

Intercultural understanding is central to the course as students learn to value their own cultures,
languages and beliefs and those of others. The main aim of learning Chinese is to develop an
intercultural understanding, which is integral to communicating in the context of diversity, the
development of global citizenship and lifelong learning. Students bring to their learning various
preconceptions, assumptions and orientations shaped by their existing language/s and culture/s that
can be challenged by the new language experience. Learning to move between two languages and
cultures is integral to language learning and is key to the development of students’ intercultural
capability.

Learning Chinese is an enriching and cumulative process that broadens students’ communicative
repertoire, providing additional resources for interpreting and making meaning. Through the
perspectives of Personal, Community, and Global, they explore a range of topics such as
relationships, traditions and values, the nature of work, global citizens and Australian identity.

Students learn that interactions between different people in different languages also involve
interactions between the different kinds of knowledge, understanding and values that are articulated
through language and culture. Successful intercultural communication is not only determined by
what they do or say, but also by what members of the other language and culture understand from
what they do or say.

Intercultural understanding is one of the five content areas of this course.

Literacy

Students enhance their literacy capacity as they use Chinese to listen to, read, view and respond to a
range of texts, participate in spoken interaction, and write texts in Chinese for different purposes and
contexts. They further expand their skills, knowledge and understanding of the Chinese language and
apply their knowledge of linguistic resources to exchange information, ideas and opinions in Chinese.

For language learners, literacy involves skills and knowledge that need guidance, time and support to
develop. These skills include developing an ability to decode and encode from sound to written
systems; mastering grammatical, orthographic and textual conventions; developing semantic,
pragmatic, and critical literacy skills; processing and responding to a range of texts in Chinese to
comprehend and interpret meaning; and composing texts in Chinese to convey information and
express ideas, opinions and experiences. For learners of Chinese, literacy development enhances and
extends their knowledge and understanding of English literacy, which in turn supports their learning
in Chinese.
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Personal and social capability

Learning to interact in a collaborative and respectful manner is a key element of personal and social
capability, which the course actively fosters by engaging students in culturally appropriate
communication, close text analysis, research, and reflective practices. Through the study of Chinese,
students develop empathy and appreciation for diverse perspectives. They come to recognise that
people view and experience the world differently, gaining insights into their own identity,
relationships, and roles in society. The course encourages students to express opinions, explore
values and attitudes, and respond to a range of personal and social experiences, ultimately
strengthening their understanding of themselves and others in an interconnected world.

This capability is developed in the course through the Personal Investigation, which encourages deep
reflection on personal and cultural identity; close and critical study of texts that explore emotions,
perspectives, and cultural values, fostering empathy and critical thinking; and engagement with
issues such as migration, the environment, and Australian identity through personal, community, and
global perspectives, helping students strengthen their social awareness.

Addressing the other General Capabilities

Although the following General Capabilities have not been identified as a focus in the
Chinese: Background Language ATAR syllabus, teachers may find opportunities to incorporate them
into the teaching and learning program.

e Digital literacy
e Ethical understanding
e Numeracy

Such opportunities may occur through the application of different contexts, pedagogical practices
and/or assessment strategies that relate to the syllabus as part of the teaching and learning program.

Summary representation of the General Capabilities in the Chinese:
Background Language ATAR course

The unit content and assessment types for this course provide students with the opportunity to
develop the General Capabilities summarised in the table below.

Year Course Course General Capabilities
P& ccr DL EU WU L N | PSC
Year 11 | Chinese: Background Language (AECBL) = ATAR v v v v
Year 12 | Chinese: Background Language (ATCBL) = ATAR v v v v
Key

CCT: Critical and creative thinking, DL: Digital literacy, EU: Ethical understanding, IU: Intercultural
understanding, L: Literacy, N: Numeracy, PSC: Personal and social capability
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Representation of the Cross-curriculum Priorities

The Cross-curriculum Priorities address contemporary issues that students face in a globalised world.
Teachers may find opportunities to incorporate them into the teaching and learning program for
Chinese: Background Language ATAR course. The Cross-curriculum Priorities are not assessed unless
they are identified within the specified unit content.

Aboriginal and Torres Strait Islander histories and cultures

The study of Chinese provides valuable opportunities for students to make interlinguistic and
intercultural comparisons across languages, including Aboriginal and Torres Strait Islander languages
and cultures, and to develop their understanding of concepts related to the diverse linguistic and
cultural landscape of Australia.

Through the study of a range of texts in a variety of media, and through discussion and research,
students are provided with opportunities to develop their understanding and appreciation of the
cultural expression of Aboriginal Peoples as the most sustained in the world. Texts include those
about Aboriginal and Torres Strait Islander histories and cultures and by Aboriginal and Torres Strait
Islander authors that reflect this priority in English or in translation.

When planning and programming content relating to Aboriginal and Torres Strait Islander histories

and cultures, teachers are encouraged to:

e involve local Aboriginal communities and/or appropriate knowledge holders in determining
suitable resources, or to use Aboriginal or Torres Strait Islander authored or endorsed
publications

e read the Principles and Protocols relating to teaching and learning about Aboriginal and Torres
Strait Islander histories and cultures and the involvement of local Aboriginal communities.

Asia and Australia's engagement with Asia

In learning Chinese, students develop capabilities to engage with the language and cultures of
Chinese-speaking communities and of people of Chinese heritage within Australia, and other Chinese
communities in the world.

There are strong social, cultural and economic reasons for students to engage with Asia and
recognise the contribution of Asian Australians to Australian society and heritage. Studying texts
from Chinese-speaking countries can assist students to develop an appreciation for the place of
Australia within the Asia region, including the interconnections of languages and cultures, peoples
and communities, histories and economies. Students explore the impact on Chinese language of
social, cultural and intercultural influences, such as media, technology, globalisation and popular
culture from other Asian countries. They learn how Australia is situated within the Asia region, and
how Australia’s linguistic and cultural identity is continuously evolving, both locally and within an
international context.
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Sustainability

The Chinese: Background Language ATAR course presents a context for students to develop their

knowledge and understanding of concepts, perspectives and issues related to sustainability in China

and in Chinese-speaking communities in Australia and the world. Students engage with a range of

texts and analyse their historical and sociocultural contexts to interpret and present information,

ideas and opinions on concepts such as:

environmental and social sustainability
climate

conservation

linguistic and cultural ecologies.

Through communication with others, negotiating meaning and mutual understanding, and reflecting

on communication, they can learn to live and work in ways that are both productive and sustainable.
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Content

While it is expected that over Year 11 and Year 12, students will cover all of the required content, the
exact sequencing and timing of delivery is a school decision. It is also expected that treatment of the

content and the outcomes expected of students will increase in cognitive complexity from Year 11 to
Year 12.

|SSUES, perspectives, and text and text types
The following issues, perspectives, and text and types are to be studied in Year 11 and Year 12.

Perspectives Issues

Personal: Individual identity Young people and their relationships
Students consider their relationships with family, their connections with

Community: Connections with

. . . friends and the influence of international popular youth culture on
Chinese-speaking communities

. . oung people.
locally, regionally and worldwide young peap
. . Traditions and val in contemporar i

Global: Connections with the aditions a d alues In conte ] ?o ary soclety ) )
. Students consider how the traditions and values of Chinese-speaking
world as a global citizen - o ] ) ) ]
communities are maintained in multicultural environments and in a

changing society.

The nature of work

Students consider the opportunities afforded bilingual students in
Australian and Chinese contexts, and how advances in communication
technologies and changes in expectations and aspirations affect future
study and employment.

The individual as a global citizen

Students consider the notion of ‘global citizen’ and how this concept
affects notions of environment, migration and technology, and the
impact of global events and trends on the individual in Australia and
elsewhere.

Australian identity

Students consider the changing nature of Australian identity from the
viewpoints of a range of groups, such as Aboriginal and Torres Strait
Islander Peoples, those who have lived in Australia over generations and
migrant communities.

Personal Investigation (Year 12 only)

The personal investigation allows students to reflect on their own
learning and their own personal and cultural identity in Chinese by
making links with their heritage.

Text and text types

The term ‘text’ refers to any form of communication — spoken, written or visual, or combinations of
these. Texts are sometimes usefully grouped as ‘text types’. For example, texts such as a letter, an
interview or a report share a certain generic structure that is not arbitrary, but reflects the purpose
for which the text has been produced. Each type of text has defining characteristics of which
students should be made aware.
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Students read, listen to and view a range of texts and types of texts in Chinese, relevant to the course
issues. Texts may be authentic or modified to allow students with differing linguistic backgrounds to
engage with the course issues at a level appropriate to their needs and interests. English language
texts may also provide a perspective on the issues being explored. In addition, students are expected
to construct a range of texts appropriate to a variety of contexts, purposes and audiences.

Students analyse and evaluate texts from linguistic perspectives (language forms, features and
structure), and cultural perspectives (thematic, contextual, social and political), and consider the
relationships between linguistic and cultural perspectives. Students analyse and evaluate the ways in
which texts convey their message and have an impact on their audience. Students examine the ways
different types of text use different devices to convey meaning.

Students develop skills in listening, speaking, reading and writing. They also develop skills in critical
literacy by reflecting on their own and other cultures, and by making connections between Chinese
and English and/or other languages. Students will also create a range of texts relevant to the content
of the course appropriate to a variety of contexts, purposes and audiences.

Students may be expected to produce and/or respond to the following text types in school-based
assessment and the external examination.

e advertisement e discussion e personal profile

e announcement e essay e poem

e application e filmor TV program (excerpts)e recount

e article e interview e report

e blog post e journal entry e review

e commentary e letter e short story

e conversation e narrative account e song

e description e novel or play (extracts) o speech/talk (scripted)

Linguistic resources
Outcome 1: Interacting in Chinese

e exchange information, justify and reflect on ideas and opinions in Chinese
e use features of spoken Chinese for a variety of purposes appropriate to different audiences and
cultural contexts

Students:
e exchange information and experiences relating to an issue by, for example:
= sustaining interactions by asking for and providing details on a variety of significant events,
milestones and special occasions, e.g.
PRRIAREARI R B EfE S H T, B fRAESIEAEEIMEN, FdATiE
e MZARREAL GE7T H i = g ?
= describing how a Chinese cultural tradition is celebrated in Australia, e.g.
WINAR 22 K37 i e N AR ER S LEAR PO AE AL 2328 I 5l RIS 3, B an 25 e S D0
FEBFHTE KT -
= contributing information to a Chinese youth blog about NAIDOC Week, e.g.
PRATT N TE R iR 3 R AE X Tt b2/ D B A A 7 A T2
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= presenting information to the class on a popular youth culture phenomenon, e.g.
R EiRE R, EJVES, FERNE AL RO %, RERAEAEA
AL 2% b RN ] B R B

= conducting an interview with a migrant from a Chinese-speaking community on their
experiences of living in Australia, e.g.
TEWIA SR 2] E CRIRNERFE R B3] 7 & A &R, B AR AR TR
ke ? A ST U e] e AR X PR HE PR e 2

express personal views, and justify and reflect on opinions and ideas relating to an issue by, for

example:

= reflecting on opinions and ideas in a text relating to an issue from a radio broadcast, e.g.
PRATTFERE N TR ? HIRZ NN TR SEA AN RN, Hfmass
AL, ERUIEREZ KT ARGEAFNE?

= collecting newspaper and internet articles on an issue over a period of time and justifying
their inclusion in a database, e.g.
Lk — BN AR AT AT, R IX = AR AR R T SCE S B AT A N 5S
Ho BUBH BRI IRE ... TR Rk, RS IREL =R
R AR T X —

= presenting a review of a text written by an Aboriginal and/or Torres Strait Islander person
relating to an issue, and responding to teacher and student questions, e.g.
A: A RIAER — T RIS 7L (1 — AR AR . AR
B: RN [ 2 5 A BB IE L 2
A ISR A Z AR ) L....

= participating in a debate on national identity and racism, e.g.
S RIFHERFE : 2 70 HBUR 2 5] LUH BRI B . RVBEER B EM.......

communicate in a range of contexts for specific purposes and audiences by, for example:

= applying knowledge of sociolinguistic conventions to select language appropriate to a variety
of social situations, e.g.
AR & AR XOE T, AN 5T
RACE AN : PRI AR A A AR ) 55, WA NFL BRI, DRz B4k 5y .
HA AR B 5 WA, 36 2 I EF R AN — B S I ik & ia 3l 7 A T Mk Mk !

= interacting in a forum to discuss the treatment of an issue in two texts, e.g.
X5 T BN R AT Ja B I L, IR AR SRR M T AR AN FEROU R, AR E— TR
P e SR R R

= debating a topic relating to one of the issues from a youth podcast, e.g.
REZBW ANy, REWH TAEMAZEZ T, RFRAEFET A EERMAN. B
5T, TN TN 2 AT AT DA 2l DTk

= discussing an issue with younger audiences, e.g.

R4, 4 R F A RSB B

Chinese: Background Language | ATAR | Year 11 and Year 12 syllabus
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Content (Year 12 only)
Students:
apply relevant knowledge, understanding and skills to their Personal Investigation, including:

responding in either Chinese or English to questions relating to their Personal Investigation,
e.g.

RREP AN EER “FERANMMARKR” o REZEI TN ZIZME A K
ARZIE . A T NSRRI R R R

explaining their Personal Investigation to different audiences, e.g.

TP R A T SRR N T2 BT B A 1) . DR @ AR N
[P — Lt ......

reflecting on how their perspective has changed as a result of their Personal Investigation,
e.g.

WA ER T, Bt AR MBS REAT T E S . BAERES B ORI
A RANFETE Wik i RAVEVE &1 T EZ M T .

Outcome 2: Processing and responding

identify gist, main points and specific information in texts

synthesise information and ideas from texts

analyse features of language in texts

respond to texts personally and critically

analyse the way in which values, beliefs, culture and identity are expressed in texts

Students:
identify information in texts by, for example:

summarising key ideas in a text, e.g.

VEF D NEF R AR A kAR NAT B % 2] HAs, A RI3N7), Jen] PLikAbAT
R A R A J5

presenting a general overview of the ideas in a text, e.g.
MEEFHREF AT LA, BRI LT A S IR R .

responding to questions relating to the content of a text, e.g.

M2 S FE T DL H, B2 DU K0, R A 5A....

apply their linguistic knowledge and understanding to locate information in a range of texts by,

for example:

applying a range of strategies, including the use of dictionaries, to determine the meaning of
unknown characters, e.g.

RIEFH,  “R” M “IR7 FERAANEE. X EEEH A —A AW, A
DIFRGEAT “URFH 7R KIS AT RS, AT S O

using textual cues and the understanding of text structure to interpret meaning, e.g.
FEBR R ARG IR E S, M —B IR “ORm 7 XA, R
PEEMERINE T, FrPAX — BN Z & 5T 4 SR 2

explaining visual representations of information, including graphs and charts, e.g.

Mgk gEit& B, JATATELEF......
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reorganise key information in arguments and texts by, for example:

summarising information from articles relating to one of the issues, e.g.

FEIX M 28 S B, ARE LR 7 AL M ZE I =AM, 1B 00T 7 IX = AMRE R AR
NHIZE R TT A H A RIS .

identifying the main points in an argument for the purposes of rebuttal, e.g.

ENIA 522, AERERANRIZSS 15 2], FRELZ AR, A RER RIS
o ABIRA R ZXFEREE......

comparing and contrasting aspects of texts on similar topics and integrating these ideas into
a cohesive response, e.g.

PR AR 21 1 38 B IR A AR AL, WEN AT T i RS RE TR R N E . T
AR AT H— R ONB R TH], Y. TR R SCEMA......

use information and ideas from texts to create new textual forms by, for example:

synthesising information from multiple sources to compose meaningful and purposeful texts,
e.g.

AL HEORPIEANRA SR AAREKR, REZEMFRER M. IR
(M Il A, AR TAEE T #u BAR A X AR 7T

responding to information in a range of stimulus texts to complete a task, address an issue or
solve a problem, e.g.

AT AR AR NP3 T K AR s A E B A N AR 2 — I saiiek: /Dt iRk
TEANANBRER 7. =FHAEI TR AT, hREN T TR AR .

identify ideas, tone, points of view, values, attitudes and emotions from features of language in

texts by, for example:

identifying how a text relates to one or more of the issues, e.g.

Km il St 7R A RAELTE. BUA U EXNEOCRE AL 2 tH ok, A48
ORI 22 70 SCA RR i o XN IEAITFRATT Y 35 T BUBUAH S 2

explaining how language devices are used in a text to evoke emotions, e.g.

“UngE, RETE —E ERRRHGE S A RERA R R ? 7 AR B T R R A,
SR T H O EERBEEANEZ NS

identifying the tone of a text and explaining how this is achieved, e.g.

MXAE L S, e “2aus” o “enei®” &, 7TRUE i AITIRA
=Sl AT PN cte o

comparing the way in which ideas and values are represented in texts, e.g.

X SCE B AN TR0 i, FIH v [ R 2 A AR LS T LR B SO 2L
ACEHIE 10, AT PALERAR SR 1)

respond personally or critically to texts or groups of texts by, for example:

responding personally to an Aboriginal and/or Torres Strait Islander cultural narrative, e.g.
T AFIRARNNE S AE R A A R g, A “ 8RR )
AIRZ A AL o KPR S T S0 5 R RS FIK ) B2 R R

selecting appropriate and relevant resources in order to investigate an issue, e.g.
REWAES LRp oM, mMAWARSAEEMERETNA, 2RNTEIFHRDANT
3 VU B A7 L

undertaking research to explore, justify or represent a point of view, e.g.

FEREDT SR SRR T, JARE 7 — DU SRR Ao XAEH.
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expressing and justifying a point of view when responding to texts, e.g.

TIANIK R L EP RSN EHN . MM, FRIAA....o FATE ...
preparing a presentation for the class on the sociocultural context of a text using ICT, e.g.
Xk B AT DOSRAE AT Z0HT v B, ik KRR TR (28 58 ) (Rabbit-Proof
Fence) () —Leth fi LA B, ATRLERFKIEZ B ENABKXZ ALK T .
preparing a selection of articles on an issue with a personal introduction, e.g.

VE R RGN, BT T BB A A EIRIRIA S . X B =/ROCENA
[F) A LR DS IXAS T

creating a text to analyse the impact of a variety of features in a text, e.g.

VE% 2 A F s i ) R ...

evaluating three texts from both a personal and a critical point of view to determine an order
of success and justifying the decision, e.g.

XTIX = RM BT IS, RGeS A 5 s AR B A T 4T T PR B % T RN
JRR . SRR A RIS E T A B E R A B DRI TR 8 A
BT HREHE: H=REN TR EEN, UAFKEAE . PREAEEET
BT R R A

understand the ways in which diverse texts can represent aspects of culture and notions of

identity by, for example:

identifying cultural references or bias in texts, e.g.
o EARBHE A B TR R IR T E AR A B TATRES T
“he” AR AR E SO T AR )

analysing the ways in which language and texts reflect and influence values and attitudes, e.g.
“E AR EAMEARIL T E BRI X N4 R E IS A E AL

comparing and contrasting diverse cultural perspectives as expressed in texts, e.g.

A FR MR (1878 [0 5K H%) (Rabbit-Proof Fence) 1X ¥ HL 5 AR AT B AI D A3 B 1 1)

A, BRONEERATR Py sy, ATHEA AR 2 P .

reflect on own and others’ values, beliefs, practices and ideas expressed in texts by, for example:

understanding the use of authentic language, such as idioms and colloquialisms, e.g.
KRME IR BN “ =HoNH T, ATTHRIT” 2 —aimiE, 2R A T,
551 KA AT ) o

reflecting on and discussing diverse ideas, viewpoints and practices to deepen understanding
of self and others, e.g.

MR BRI 0 E rh, 3RE B AN WA IR R ZE 5 o RHOR ... — KL
WATEE, FORIRHRTRATXANRIARE, B G0, AR A0 a0 11 L F 5 B A o
TN T .
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Content (Year 12 only)
Students:
e apply relevant knowledge, understanding and skills to their Personal Investigation, including:

engaging in wide reading about the area of interest, e.g.

FRAR AT X R R JiR A3 AN B S0 ook 5 BRSF Jg SRAR O R . R TR 2 R IE A S
XSPAATTR I S8 T 52 1A, T ELAT AT TER b 0 g SE R SCAG AT T HL R

selecting appropriate and relevant resources in order to investigate an issue, e.g.

1Kt S UL T RO PR 2 AR AR o [ P 2 A G e 355 B B 9 24 o X 0 I A4
S E A TR L B

undertaking research to explore, justify or represent a point of view, e.g.

Hh [ S5 USRS . TR RO IAE G5 A8 I A R & T N TR IR A
TR, RS RE SR ER NN Z R B RA 2 KEE.

obtaining information from a range of sources and evaluating their relevance, e.g.
FMFRACFAA 25 |4 B 73X JUR ARSI E N AR IS A R EIA R KA FT e RS B A0
NBRFNEAL XA T8 A —Lphp AR R R THEIMENT, (HRAATIEAZ K
FINEAS B, B AAS K& REERIE FU ) 328

synthesising relevant material, e.g.

Sia M AN RESSXFIEMN B AR REAE) , OISR TS —RF
CIRBRAETE ) ISCE

reflecting on their chosen area of interest and the way in which it has been investigated in
texts, e.g.

CREEERY R B LB S IRERAT,  “RERE” WEE TP ESH & T .
considering the area of interest from a number of perspectives, e.g.

WA AR DL AP GS A S =, IR 2 E— A B ARV DA ez, a7
AN EAFN?

Outcome 3: Composing in Chinese

e use knowledge and skills to compose a variety of texts in Chinese for a range of contexts,
purposes and audiences

e apply knowledge and understanding of literary devices, and language and cultural concepts to

express meaning in texts in Chinese

Students:
e manipulate Chinese to communicate effectively by, for example:

using resources to build vocabulary and check grammar

applying a range of vocabulary and grammatical structures, e.g.

LT RESE IR AT, BRIy, X)L R A R EE
applying knowledge of the conventions of the writing system, e.g.

VAL N

using sequencing strategies to develop ideas coherently and logically, e.g.

TENd Az, S SCTE S FATHRU R K. 556, X a] LA s A 1A @ 5E )
FOR, XA L R BATHIAE 2 2 06; B, IRIEREILIANTAZRIR Z I AL
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adapting linguistic features to compose an effective persuasive text, e.g.
WA AR B IRTEU “ 2 DR Z %7, AEZAR, IREETSEI
B2, RAIMiletEs.

e understand how texts are structured by, for example:

applying the principles of text structure when composing coherent and logical texts
analysing the structure of a text, e.g.

KA R WAL FMEEES 751E, Rasat TSN, ik
W, a2,

understanding how context and audience affect language choice, e.g.

EAEPFRI T A 2RI A, a2l AL PR EX &, FrERITEF B
Wi BRI FEEAT AR SRR AT BT .

e compose texts for different contexts, purposes and audiences by, for example:

varying the structure and format of texts for different contexts, purposes and audience, e.g.

1. WINA, BHEZ SRR IRIN DG N AR VS PTG N A H . BRAE
BB LS B AR AT, EREEAATESBIE 2 A, b AR

2. AR — BB INER IERANSNHE, SXFERE A ST, e LAIAZ 2 £
K. Bart, ZE—TR?

composing a formal speech arguing for or against a topic relating to one of the issues, e.g.

BRI, A FRA RAEF & AR — KRB K R FER NI, 12 NN

BHEABAT......., EREEHBEEM.......

adapting a fairy tale or myth for a chosen audience and commenting on the nature of any

shift in the values represented, e.g.

F2EAT, “RARILT BMeE LA T NS ) TR B, (HRIEMR 24

BNNRNIX 2 BENRI.

structuring a set of ideas to create an effective argument, e.g.

RAEE FIE “HERANSAZFEMEE” XANEE, AUTIUNER: H%.... & ..

ST

reworking an article for a primary school audience, e.g.

BAE CTEHHAC) MR E, REiE T ERNRER S — T RIS IMES

AR NIRRT ?

using ICT to adapt a text

Content (Year 12 only)
Students:
e manipulate Chinese to communicate their Personal Investigation effectively, including:

using resources to build vocabulary and check grammar

understanding the principles of sequencing to develop ideas coherently and logically, e.g.
EAHEFAR S .. AT RO TR .. AT AR ...

applying the principles of text structure when composing, e.g. 2019 %&£ 10 A 5 H
SREMEEBW—RESIN T HXIES)..... X —RKREF B TIREZ ARG, &3 T HM
Ko AR

editing drafts.

Chinese: Background Language | ATAR | Year 11 and Year 12 syllabus



19

Grammar

In terms of this syllabus, grammar is the system and structure of a language. It consists of syntax,
morphology and phonology. Students studying Chinese are expected to recognise and use the
following grammatical items by the end of the course. They should be read in conjunction with the
content of the syllabus.

Refer to Appendix 3 for the list of characters that students are expected to recognise and use.
Function: Seeking information

e Acquire information
e Observe and explore

Structure: Interrogative sentence 5% g f]

Key signal words Examples
Auxiliary verbs A RNAZAUEFTH BA?
Ae, 2, AILL, 2L, R
Particles PRFE T HRR s 2
We, nd, ...
Pronouns SEA A EAREE SIS, ARSI QnAn] v ik 2% 23 H R R HE 1 2
e, 4, WEE, ], B4,
E22
Structure: Imperative sentence 71§ 4])
Key signal words Examples
Adverb & FHAH S 5t B A DR 1) 02
i
Verbs FN B SCE T 5

YL, FUES, fERE, R, EUR
Function: Informing

e Identify
e Report
e Describe information

Structure: Declarative sentence iR f)

Key signal words Examples

Subject and predicate BT /M.

Subject and predicate with ST —MRA BRI

attributive phrase/s

Subject and predicate with TAMP K —ESIN T — MR S BRI
adverbial phrase/s

Subject and predicate with AR —ESI—MEA SRR R DNHCERE T .
complement
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Function: Comparing
e Describe similarities and differences in objects or ideas

Structure: Comparative sentence A ETF:

ALLB.. FRNWZFENER L ED.
AR (BR/[F]) B —HF EEMPI—HEE .

A B (BH)B XA (BA)... N NIVE S B AR A K

5 Al BH.. SHRICHLL, B R R EE.
A A B... RSO QG L HE A R

. ZH AR RPN L (e S DN

Structure: Complex sentence of adversative relation ¥4 R 5 f)

AR B BIMRZ NEXRIER, (HEARERN K.
R .IE.... P HAEE L E LERELE, W ANERAR

Function: Ordering

e Sequence objects, ideas or events

Structure: Complex sentence of successive relation &K% & 5 H)

... TiJes EAREBANZ V0T, IRIRHES IR, Bea At
NG (A
RJE...

Structure: Complex sentence of progressive relation 3% & H 4]

AMELTH GE. W, 3O . 8% MBI, T HIEHE TR
LIS O (T 2 o

Function: Analysing

e Separate whole into parts
e Identify relationships and patterns

Structure: Complex sentence of coordinative relation 331> & £ )

N X Analyse
—... —i4... VE#AEIX AT e a) ) HETE I RAN BN, — 7 [ 9
— 7. H—J7 ... THCWMA, A 710, W5 XTI A E R
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Function: Justifying and persuading

e Give reasons for an action, decision, point of view
e Convince

Structure: Complex sentence of causative relation KR xR EH)

KIN..., FTLL... Justify
BT, Bt
RESR..., H... R R A0E

H XM R AR B AL IE RS &, IR

fAIFE TS F R A T, ORISR A Bl AL IR
LA G-

Structure: Complex sentence of purposive relation H{j5¢ R E )

o TR Justify

ey AR

. DML 5 oy PR
o DAL

PAHE “PuHC” PO R IR, Gk AR R A

Structure: Complex sentence of conditional relation &% & E ]

gL (B L

A w.H5B (D L
HREL ...

RAE.A..

BRE.A .

Persuade

RAAuaE3], A ReEsr TIE.

Structure: Complex sentence of suppositive relation R ¥ R EH)

Bk Persuade

.. ¥ BURIEIF IR 2], Bk R s BT TAE.
... #t...

k... 5.

B, ...
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Function: Solving problems

e Define and represent a problem
e Determine a solution

Structure: Interrogative sentence 5% | £

Auxiliary verbs AT BV AT LR AR IR 51 B 2 AR 2 I /N2 2
AE, FILL, ZL

Adverbs

WA, —E, BUPF, 40
Verb

2

Structure: Declarative sentence [FiR 4]

Auxiliary verbs P VIR R 5] B 222 S i /N
Ae, ATLL, ..

Adverbs

WA, —E, BVF, 40
Verb

fEisid

Function: Evaluating
e Assess and verify the worth of an object, idea or decision

Structure: Declarative sentence [FiR ]

Subject and predicate WRARRER S RS, whul BRI H SR 4T .
Subject and predicate with WRARREE T SCHE, Ul RF LS RRIF T .
adverbial phrase/s

Structure: Complex sentence of reference relation Bl &% R &5 f)

5. A,

FHl L ‘ SH S, AE TSR LI BT L .

Dictionaries

Students should be encouraged to use dictionaries to support their learning. In classroom settings,
these can include print, electronic and online dictionaries. It is expected that teachers will assist
students to develop the necessary skills and confidence to use dictionaries effectively.

Students are able to use monolingual and/or bilingual print dictionaries and/or character dictionaries
in the written examination.
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Assessment

Assessment is an integral part of teaching and learning that in the senior secondary years:
e provides evidence of student achievement

e identifies opportunities for further learning

e connects to the standards described for the course

e contributes to the recognition of student achievement.

Assessment for learning (formative) and assessment of learning (summative) enable teachers to
gather evidence to support students and make judgements about student achievement. These are
not necessarily discrete approaches and may be used individually or together, and formally or
informally.

Formative assessment involves a range of informal and formal assessment procedures used by
teachers during the learning process to improve student achievement and to guide teaching and
learning activities. It often involves qualitative feedback (rather than scores) for both students and
teachers, which focuses on the details of specific knowledge and skills that are being learnt.

Summative assessment involves assessment procedures that aim to determine students’ learning at
a particular time; for example, when reporting against the standards or after completion of a unit or
units. These assessments should be limited in number and made clear to students through the
assessment outline.

Appropriate assessment of student work in this course is underpinned by reference to a set of
pre-determined course standards. These standards describe the level of achievement required to
achieve each grade from A to E. Teachers use these standards to determine how well a student has
demonstrated their learning.

Where relevant, higher order cognitive skills (e.g. application, analysis, evaluation and synthesis) and
the General Capabilities should be included in the assessment of student achievement in this course.
All assessment should be consistent with the requirements identified in the course assessment table.

Assessment should not generate workload and/or stress that, under fair and reasonable
circumstances, would unduly diminish the performance of students.
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School-based assessment

The Western Australian Certificate of Education (WACE) Manual contains essential information on
principles, policies and procedures for school-based assessment that must be read in conjunction
with this syllabus.

School-based assessment involves teachers gathering, describing and quantifying information about
student achievement.

Teachers design school-based assessment tasks to meet the needs of students. As outlined in the
WACE Manual, school-based assessment of student achievement in this course must be based on the
Principles of Assessment:

e Assessment is an integral part of teaching and learning

e Assessment should be educative

e Assessment should be fair

e Assessment should be designed to meet its specific purpose/s

e Assessment should lead to informative reporting

e Assessment should lead to school-wide evaluation processes

e Assessment should provide significant data for improvement of teaching practices.

The assessment tables provide details of the assessment types and their weighting for the Chinese:
Background Language ATAR Year 11 and Year 12 syllabus.

Summative assessments in this course must:

e be limited in number to no more than eight tasks

e allow for the assessment of each assessment type at least once over the year/pair of units
e have a minimum value of five per cent of the total school assessment mark

e provide a representative sampling of the syllabus content.

Assessment tasks not administered under test or controlled conditions require appropriate
authentication processes.

Teachers must use the assessment table to develop an assessment outline for the pair of units.

The assessment outline must:

e include a set of assessment tasks

e include a general description of each task

e indicate the unit content to be assessed

e indicate a weighting for each task and each assessment type

e include the approximate timing of each task (for example, the week the task is conducted, or the
issue and submission dates for an extended task).
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Assessment table — Year 11

Type of assessment Weighting

Interacting in Chinese
Interaction with others to exchange information and express opinions and ideas in spoken
Chinese. 15%

This can involve participating in an interview, a conversation and/or a discussion.
Typically, these tasks are administered under test conditions.

Processing and responding
Interpretation, analysis and evaluation of a range of spoken, audiovisual and print texts
that are in Chinese and that relate to the issues, perspectives, and text and text types

described in the syllabus. Responses may be in Chinese or English depending on the 40%
requirements of the task.
Typically, these tasks are administered under test conditions.
Composing texts in Chinese
Production of evaluative, persuasive or reflective written texts in Chinese, relating to the
issues, perspectives, and text and text types of the course and for a specified audience, 15%
purpose and context.
Typically, these tasks are administered under test conditions.
Examination
Practical (oral) examination 10%
(o]
Typically conducted at the end of each semester and/or unit and reflecting the external
examination specifications for this syllabus.
Written examination
20%

Typically conducted at the end of each semester and/or unit and reflecting the external
examination specifications for this syllabus.
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Assessment table — Year 12

Type of assessment

Interacting in Chinese
Interaction with others to exchange information, ideas, opinions
and/or experiences in spoken Chinese.

This can involve participating in an interview, a conversation
and/or a discussion.

Typically, these tasks are administered under test conditions.

Examination

Practical (oral) examination

Typically conducted at the end of each semester and/or unit
and reflecting the external examination specifications for this
syllabus.

Written examination

Typically conducted at the end of each semester and/or unit
and reflecting the external examination specifications for this
syllabus.

Processing and responding

Interpretation, analysis and evaluation of a range of spoken,
audiovisual and print texts that are in Chinese and that relate to
the issues, perspectives, and text and text types described in
the syllabus. Responses may be in Chinese or English depending
on the requirements of the task.

Typically, these tasks are administered under test conditions.

Composing texts in Chinese

Production of evaluative or persuasive or reflective written texts
in Chinese, relating to the issues, perspectives, and text and text
types of the course and for a specified audience, purpose and
context.

One task will focus on the Personal Investigation.

Typically, these tasks are administered under test conditions.

Weighting To SCSA
50%
100%
Practical
50%
50%
30%
100%
Written
20%

Weighting
for
combined
mark

25%
Practical

75%
Written
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Grading

Schools report student achievement in terms of the following grades:

Grade

A
B
C
D

E

Interpretation

Excellent achievement
High achievement
Satisfactory achievement
Limited achievement

Very low achievement

The teacher prepares a ranked list and assigns the student a grade for the year. The grade is based on
the student’s overall performance as judged by reference to a set of pre-determined standards.
These standards are defined by grade descriptions. Grade descriptions for Year 11 are provided in
Appendix 1, and those for Year 12 are provided in Appendix 2.

To be assigned a grade, a student must have had the opportunity to complete the education program
including the assessment program (unless the school accepts that there are exceptional and

justifiable circumstances).

Refer to the WACE Manual for further information about the use of a ranked list in the process of
assigning grades.
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External examination specifications

The examination will consist of a written examination worth 80 marks and an oral examination worth
20 marks.

Written paper (80 marks)
Time allowed: 2 hours and 30 minutes plus 10 minutes reading time.

This paper will consist of 2 sections.
The use of monolingual and/or bilingual print dictionaries is permitted.

Section I: Processing and responding (50 marks)
There will be 6 to 8 questions phrased in Chinese and English.

e Questions will be grouped according to the stimulus text/s.

e There will be 3 groups of questions.

e Each question in the first group will relate to a spoken text. Each question in the second group
will involve the integration of information from a spoken and a written text. Each question in the
third group will relate to one or more written texts.

e Questions will be graded in difficulty within each group.

e There will be 6 to 10 texts in total.

e The texts will include a range of text types.

Spoken texts:

e There will be 2 to 4 texts.

e The texts will vary in length, ranging from one to 2 minutes.

e The total time for one reading/playing of all texts will be 4 to 6 minutes.

e The texts will be read/played twice. There will be a pause between the readings/playings and a
longer pause after the second reading/playing to allow students to answer the question.

Written texts:

e The total length of the written texts in Chinese will be in the range of 720-850 characters*

e One or 2 questions will require a response in English of up to 200 words

e The length of the responses in Chinese will depend on the nature of the stimulus text and the
requirements of the task and will be in the range of 60-180 characters.*
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Section Il: Composing texts (30 marks)
Part A (10 marks)

e The student will be required to answer one question.

e The question will relate to the course Issues

e The student will be expected to compose an informative, imaginative or reflective text in
Chinese.

e The question will specify a context and audience.

e The question will be phrased in Chinese and English, for a short response in Chinese.

e The length of the response will be in the range of 100-125 characters.*

Part B (20 marks)

e The student will be required to answer one question.

e The question will relate to the course issues.

e The student will be expected to compose an informative, evaluative, persuasive or reflective text
in Chinese.

e The question will specify a context and audience.

e The question will be phrased in Chinese and English, for a response in Chinese

e The length of the response will be in the range of: 200-250 characters.*

* Students may present responses in either simplified characters or full-form (complex) characters,
but are expected to use a consistent style throughout their responses.

Oral examination (20 marks)
Time allowed: approximately seven minutes plus eight minutes preparation time.

e There will be 2 questions phrased in Chinese for a response in Chinese.

e Students will be required to answer both questions, each in the form of a monologue.

e The questions will relate to the course issues and may also relate to the Personal Investigation.

e The questions may include stimulus material in Chinese.

e The questions may specify a context, purpose and audience.

e The questions may require the response to be informative, evaluative, persuasive or reflective.

e The total length of the two responses will be approximately seven minutes. There will be a total
of 8 minutes preparation time.
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Appendix 1 — Grade descriptions Year 11

Written production and oral production

Manipulates Chinese effectively to communicate a range of ideas and opinions relevant to
context, purpose and audience.

Formulates logical arguments and justifies points of view consistently.

Shows highly effective use of textual references.

Reflects on and applies knowledge and understanding of the relationships between language,
culture and identity in a bilingual context.

Uses Chinese with a high degree of accuracy and uses vocabulary and language conventions
effectively.

Influence of accent/dialect may be evident in pronunciation, choice of vocabulary or sentence
structure; however, meaning is conveyed fluently.

Organises information coherently and expresses ideas effectively.

Comprehension
Competently summarises and synthesises key points and details in texts and provides detailed
analysis with insight and interpretation.

Written production and oral production

Uses Chinese effectively to communicate a range of ideas and opinions relevant to context,
purpose and audience.

Formulates logical arguments and justifies points of view.

Shows effective use of textual references.

Applies some knowledge and understanding of the relationships between language, culture and
identity in a bilingual context.

Uses vocabulary and a range of language conventions mostly accurately and effectively.
Influence of accent/dialect may be evident; however, meaning is conveyed effectively.
Organises information logically and develops ideas clearly.

Comprehension
Ably extracts and synthesises most relevant key points and details in texts, with some analysis
and interpretation.

Written production and oral production

Uses Chinese mostly effectively to communicate ideas and opinions relevant to context, purpose
and audience.

Shows some ability to express and support a point of view.

Applies some knowledge of the relationships between language, culture and identity in a
bilingual context.

Uses vocabulary and language conventions mostly accurately.

Some influence of accent/dialect may be evident; however, meaning is conveyed effectively.
Shows some organisation and sequencing of ideas and information.

Comprehension
Extracts and summarises some relevant information from texts, with limited analysis and
interpretation.
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Written production and oral production

Communicates simple, personal ideas and basic information in Chinese.

Displays some ability to express a point of view using predominantly well-rehearsed, simple
vocabulary and language conventions.

Shows some awareness of the relationships between language, culture and identity in a bilingual
context.

Uses familiar vocabulary, simple sentence structures and learned expressions mostly accurately.
Influence of accent/dialect may be evident and may affect fluency and ability to convey meaning
clearly and effectively.

Comprehension
Extracts and summarises some relevant information from texts, with limited analysis.

Does not meet the requirements of a D grade.
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Appendix 2 — Grade descriptions Year 12

Written production and oral production

Manipulates Chinese authentically and effectively to communicate a range of ideas and opinions
relevant to context, purpose and audience.

Formulates well-structured, logical arguments and substantiates points of view.

Shows highly effective use of textual references.

Reflects critically on and applies knowledge and understanding of the relationships between
language, culture and identity in a bilingual context.

Uses Chinese with a high degree of accuracy, clarity and flexibility, and uses vocabulary and
language conventions effectively.

Influence of accent/dialect may be evident in pronunciation, choice of vocabulary or sentence
structure; however, meaning is successfully and conveyed fluently.

Structures and sequences ideas and information effectively and coherently.

Comprehension
Competently summarises all key points, synthesises information and identifies nuances in texts
and provides detailed and insightful analysis.

Written production and oral production

Manipulates Chinese effectively to communicate a range of ideas and opinions relevant to
context, purpose and audience.

Formulates well-structured, logical arguments and justifies points of view.

Shows effective use of textual references.

Reflects on and applies knowledge and understanding of the relationships between language,
culture and identity in a bilingual context.

Uses Chinese with a high degree of accuracy and uses vocabulary and language conventions
effectively.

Influence of accent/dialect may be evident; however, meaning is conveyed effectively and
fluently.

Organises and expresses ideas and information clearly and logically.

Comprehension
Summarises and synthesises key points, details and nuances in texts and provides detailed
analysis with some insight and interpretation.

Written production and oral production

Uses Chinese mostly effectively to communicate ideas and opinions relevant to context, purpose
and audience.

Provides supporting information and makes textual references to justify a point of view.

Applies some knowledge and understanding of the relationships between language, culture and
identity in a bilingual context.

Uses vocabulary and language conventions mostly accurately.

Some influence of accent/dialect may be evident; however, meaning is conveyed accurately.
Shows some organisation and sequencing of ideas and information.

Comprehension
Extracts and synthesises in detail most relevant information in texts, providing some analysis and
interpretation.
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Written production and oral production

Communicates simple, personal ideas and opinions in Chinese.

Demonstrates some ability to express and support a point of view relying on simple vocabulary
and language conventions.

Shows some awareness of the relationships between language, culture and identity in a bilingual
context.

Uses familiar vocabulary, simple sentence structures and learned expressions mostly accurately.
Influence of accent or dialect may be evident and affect meaning, clarity or flow.

Provides some evidence of the ability to link ideas.

Comprehension
Extracts and summarises some relevant information from texts, with limited analysis and
interpretation.

Does not meet the requirements of a D grade.

Chinese: Background Language | ATAR | Year 11 and Year 12 syllabus



34

Appendix 3 — Character list

The characters listed below are those students are expected to recognise and use by the end of the
course.

It is expected that students will be able to understand a wider range of vocabulary and idiomatic
expressions relevant to the content of the course.
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Useful words and expressions

The following words and expressions are a guide to support teachers and students explore content
relevant to the course issues.

Young people and their relationships

OB, ARtk KR, SR, fpez/k, BERTE, T, WOE, WEHIE, DUE, TR, L,
R oK, FHiE, B, FRAN, HEN, ATE, A, T, BEE, B, g, b,
BEEE, [FH, ERE, BIRIR, BEK, WA, £k, XI5, BXK, BEK, i,

o o o, RN, KBAE, BURR, V%, SHR, B, A, MR, S, MG, BE, B
HMeiE, PR

Traditions and values in contemporary society

W, fRey, WME, meR, feg, B, AR, b 3, B, DA AR, G,
i, K, M, MEW, BE, R%, A4, £4E, FE e, E, gk SRR, B
Moy, Flb, Bk i FE, ol sUR, W8, Mk, ME, 8% E%, FE
ZN, LN, e, Mz, e, UK, KR, BHL PEEE, P, SRR, WA, W
i, U8, B2, WY, etk WIREH, X, WS, R, WE, RE R,
yrge, BRIF, Mg, #E2, EAL EME, WY

The nature of work

WiEE, B, B, J7E AT, Bk, BREEREOR, L, A, KRR, Mg, K7,
Bk, #5, BhR, fEK, B, B, J5iE, Mg, Bk, bRl ads, MR, L,
YL, WAE, RSP, NES, mDk, ROR, B, AMRL MR Bl ot &%

The individual as a global citizen

A0 M7, HBERAS, HX, R, BN, faTE, suEk, WP bR, BB, BNk, RS
R, R, WK, TERE, A, M, KRR, FRAR, MR, OREOR, KFHEE, TEERN,
HHe, X, X5, BRE, BRI, TR, M, EE, 375, Rk 3, W,
Zhn, AN, Fah, KE, 6, Rt UV MR, KUR, &S, HIB, IRBE, EER,
ffifg, Zers, R, g—, shiEl, P4, RE, E15, LE,

Australian identity

BORHE, N, Ez, WHMEN, EH, Mt, iy, &%, [, WKW, 54,
YiEH, W, dEFE, G, JEH, Hid, 4R, KB, WA, I8, &, AT, o,
e, Hefh, 7, FE, U, WHE, B, A5, M, EEE, Jrm, K, fEK,
ik, Gy, B, m, e, il BE, Fel, R, M, i, sem, TR,
5, = BE, e, B, wlk, BEE, OB, SR, BE, OB, A, B%,
i, Fis, EHPR, A, FEE, I
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Additional words and expressions

Local Aboriginal community b A R AR X
holders/keepers of knowledge PRAFIIRIN
Elders ZAEN
protocols LA, BE
Indigenous cultural and intellectual property | JF{E R AL KB 2 E
Aboriginal identity A R S
connection L

kinship MK R
reciprocity HHEHF|

story of creation B g
spiritual FEH

Stolen Generations Wefa K —4K
sovereignty FEA

Dreaming story B LI A i

Expressions to be used in the English version, for concepts that cannot be translated

e cultural safety

e on-Country

e off-Country

e self-determination

e custodians/traditional owners

Words and expressions to be used in reference to disability

disability [ 5
disabled person S
learning disability 2O ERS
deaf SRR
hearing impairment M A7 &g
blind 4% B
visually impaired W BEAS
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Appendix 4 — Glossary

Aboriginal and Torres Strait Islander Peoples

Aboriginal Peoples are the first peoples of Australia, represented by over 250 language groups, each
associated with a particular Country or territory. Torres Strait Islander Peoples are represented by
five major island groups, associated with island territories to the north of Australia’s Cape York which
were annexed by Queensland in 1879.

An Aboriginal and/or Torres Strait Islander person is someone who:

e is of Aboriginal and/or Torres Strait Islander descent

e identifies as an Aboriginal person and/or Torres Strait Islander person, and

e isaccepted as such by the Aboriginal and/or Torres Strait Islander community(ies) in which they
live.

Activity

A game or other teaching strategy that is used to rehearse learned language. Playing a game of
Bingo, singing a song, or writing and acting out a role-play are examples of activities where language
is modelled and practised. ‘Classroom activities’ is used to describe any planned occurrences within a
language classroom and includes exercises, activities and learning tasks.

Adjective
A word that modifies or describes a noun or pronoun, e.g. astonishing in an astonishing discovery.

Adverb
A word class that may modify or qualify a verb, an adjective or another adverb, e.g. beautifully in she
sings beautifully; really in he is really interesting; very and slowly in she walks very slowly.

Adverbial
A word or group of words that functions as an adverb, e.g. at the speed of light.

Aesthetic
Relates to a sense of beauty or appreciation of artistic expression.

Audience
Intended readers, listeners, or viewers.

Authentic (texts/materials)
Texts or materials produced for ‘real-life’ purposes and contexts as opposed to being created
specifically for learning tasks or language practice.

Author
A composer or originator of a work, e.g. a novel, film, website, speech, essay, autobiography.

Bias

In argument or discussion, to favour one side or viewpoint by ignoring or excluding conflicting
information; a prejudice against something.

Bilingualism

An ability to use two languages.
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Character
Any of the set of symbols used to write Chinese, each of which represents a single, usually
monosyllabic word or morpheme.

Character components
Individual elements of a written character which have a separate linguistic identity.

Clause
A grammatical unit that contains a subject and a predicate (verb) and expresses the complete
proposition.

Cohesion

That quality in a text determined by its parts being related and contributing to its overall unity.
Cohesion is achieved through various devices such as connectives, ellipses and word associations.
These associations include synonyms, antonyms (for example, study/laze about, ugly/beautiful),
repetition (for example, work, work, work — that’s all we do!) and collocation (for example, friend
and pal in My friend did me a big favour last week. She’s been a real pal.)

Communication
A mutual and reciprocal exchange of meaning.

Complex sentence

A sentence with more than one clause. In the following examples, the subordinate clauses are
indicated by square brackets: | took my umbrella [because it was raining]; The man [who came to
dinner] is my brother.

Composing
A process of producing spoken, written, graphic, visual, or multimodal texts in oral, print, visual or
digital forms.

Conjunction

A part of speech that signals relationships between people, things, events, ideas, e.g. Sophie and her
mother might come and visit, or they might stay at home. The conjunction and links the two
participants, while or links alternative options.

Context

An environment and circumstances in which a text is created or interpreted. Context can include the
general social, historical and cultural conditions in which a text exists or the specific features of its
immediate environment, such as participants, roles, relationships and setting. The term is also used
to refer to the wording surrounding an unfamiliar word that a reader or listener uses to understand
its meaning.

Country
Country is a space mapped out by physical or intangible boundaries that individuals or groups of
Aboriginal Peoples occupy and regard as their own. It is a space with varying degrees of spirituality.

Create
Develop and/or produce spoken, written, graphic, visual, or multimodal texts in oral, print, visual or
digital forms.
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Culture

In earlier models of language teaching and learning, culture was represented as a combination of
literary and historical resources, and visible, functional aspects of a community group’s way of life
such as food, celebrations and folklore. While these elements of culture are parts of cultural
experience and organisation, current orientations to language teaching and learning employ a less
static model of culture.

Culture is understood as a framework in which things come to be seen as having meaning. It involves
the lens through which people:

e see, think and interpret the world

e make assumptions about self and others

e understand and represent individual and community identity.

Culture involves understandings about ‘norms’ and expectations, which shape perspectives and
attitudes. It can be defined as social practices, patterns of behaviour, and organisational processes
and perspectives associated with the values, beliefs and understandings shared by members of a
community or cultural group. Language, culture and identity are understood to be closely
interrelated and involved in the shaping and expression of each other. The intercultural orientation
to language teaching and learning is informed by this understanding.

Dialect
A variant of a language that is characteristic of a region or social group.

Digital media
Various platforms via which people communicate electronically.

Digital texts

Audio, visual, or multimodal texts produced through digital or electronic technology. They may be
interactive and include animations or hyperlinks. Examples of digital texts include DVDs, websites and
e-literature.

Directionality
A direction in which writing/script occurs, e.g. from left to right, right to left.

Ellipsis

Ellipsis is the omission of words where:

e words repeat what has gone before and these terms are simply understood, e.g. The project will
be innovative. To be involved [in the project] will be exciting.

e aword like one is substituted for a noun or group, as in There are lots of apples in the bowl. Can |
have one?

e acohesive resource that binds text together and is commonly used in dialogue for speed of
response, e.g. [Do you] Want a drink?/Thanks.
[ would like a drink]

e three dots (also known as points of ellipsis) are used to indicate such things as surprise or
suspense in a narrative text or that there is more to come in an onscreen menu

e the points of ellipsis take the place of sections of text when quoting from a source.
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Exercise

A teaching strategy that is used to practise learned language. Matching exercises, sentence
completions, true/false statements, grammatical manipulations are examples of exercises.

Fiction

Fiction refers to literature created from imagination. It includes novels, traditional tales, poetry, plays
and multimodal texts such as film or stories (see genre).

Form-focused language activities

Activities designed to rehearse, practise, control and demonstrate particular language structures,
forms or features, e.g. drills, rehearsed role- plays/dialogues, games and songs, set sequences of
language patterns.

Formulaic language

Words or expressions which are commonly used in fixed patterns and learned as such without
grammatical analysis, e.g. Once upon a time (story-starter); G’day, how are you going? (greeting in
Australian English).

Forum
A meeting or medium where ideas and views on a particular issue can be exchanged.

Genre

A category used to classify text types and language use; characterised by distinguishing features such
as subject matter, form, function and intended audience. The two main genres of literature are
fiction and nonfiction.

e Genres of fiction include novels, traditional tales, poetry, plays and multimodal texts such as film
or stories.

e Genres of nonfiction include advertising, articles, biographies, debates, descriptions of natural
phenomena, documentaries, essays, explanations, instructions and directions, news bulletins,
reports, recounts of events, rules, speeches, and websites.

In describing language, attention is paid to both structure (form) and meaning (function) at the level
of the word, the sentence and the text (see text types).

Gist
The general meaning or most important piece of information in a text.

Hyperbole
Exaggerated claims or statements which are not meant to be taken literally.

Identity

A person’s conception and expression of individuality or group affiliation, self-concept and self-
representation. Identity is closely connected to both culture and language. Thinking and talking
about the self is influenced by the cultural frames, which are offered by different languages and
cultural systems. Identity is not fixed. Non-background language learners’ experiences with different
linguistic and cultural systems introduce them to alternative ways of considering the nature and the
possibilities associated with identity.
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Idiomatic expressions

A group of (more or less) fixed words having a meaning not deducible from the individual words.
Idioms are typically informal expressions used by particular social groups and need to be explained as
one unit, e.g. | am over the moon, on thin ice, a fish out of water, fed up to the back teeth.

Indigenous Cultural and Intellectual Property (ICIP)

Includes objects, sites, cultural knowledge, cultural expression and the arts, that have been
transmitted or continue to be transmitted through generations as belonging to a particular
Indigenous group or Indigenous people as a whole or their territory (see Indigenous Peoples).

Indigenous Peoples
Internationally recognised term for the first people of a land. In NSW, the term Aboriginal
person/People/s is preferred (see Aboriginal and Torres Strait Islander Peoples).

Intercultural capability

An ability to understand and to engage in the relationship between language, culture and people
from diverse backgrounds and experience. This involves understanding the dynamic and
interdependent nature of both language and culture, that communicating and interacting in different
languages involves interacting with values, beliefs and experiences as well as with words and
grammars. An intercultural capability involves being open to different perspectives, being flexible
and curious, responsive and reflective; being able to de-centre, to look objectively at one’s own
cultural ways of thinking and behaving, and at how these affect attitudes to others, shade
assumptions and shape behaviours.

Characteristics of an intercultural capability include cognitive and communicative flexibility and an
orientation and ability to act in ways that are inclusive and ethical in relation to diversity and
difference.

Intercultural language teaching and learning

An orientation to language teaching and learning that informs current curriculum design; framed by
the understanding that language and culture are dynamic, interconnected systems of meaning-
making; that proficiency in an additional language involves cultural and intercultural as well as
linguistic capabilities. The focus is on developing communicative proficiency and on moving between
language—culture systems. It includes the reflexive and reciprocal dimension of attention to learners’
own language/s and cultural frame/s.

Interpret

In the context of second or additional language learning, interpret refers to two distinct processes:

e the act of translation from one language to another

e the process of understanding and explaining; the ability to conceive significance and construct
meaning, and to explain to self or others.

Intonation

A key component of communication, involving patterns of pitch and melody of spoken language that
can be used like punctuation, e.g. to express surprise or suggest a question, to shade, accentuate or
diminish emphasis or meaning, and to regulate turn-taking in conversations.
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Language

A human cognitive and communicative capability which makes it possible to communicate, to create
and comprehend meaning, to build and sustain relationships, to represent and shape knowledge, and
to imagine, analyse, express and evaluate.

Language is described and employed:

e as code — comprising systems, rules, a fixed body of knowledge; for example, grammar and
vocabulary, sound and writing systems

e associal practice — used to do things, create relationships, interact with others, represent the
world and the self; to organise social systems and practices in dynamic, variable and changing
ways

e as cultural and intercultural practice — means by which communities construct and express their
experience, values, beliefs and aspirations

e as cognitive process — means by which ideas are shaped, knowledge is constructed, and analysis
and reflection are structured.

Language features

Features of language that support meaning, e.g. sentence structure, noun group/phrase, vocabulary,
punctuation, figurative language. Choices in language features and text structures together define a
type of text and shape its meaning. These choices vary according to the purpose of a text, its subject
matter, audience and mode or medium of production.

Language patterns

Identifiable repeated or corresponding elements in a text. These include patterns of repetition or
similarity, such as the repetition of imperative verb forms at the beginning of each step in a recipe, or
the repetition of a chorus after each verse in a song. Patterns may alternate, as in the call and
response pattern of some games, or the to-and-fro of a dialogue.

Patterns may also contrast, as in opposing viewpoints in a discussion or contrasting patterns of
imagery in a poem.

Language systems

Elements that organise how a language works, including the systems of signs and rules (phonological,
syntactic, semantic and pragmatic) that underpin language use. These systems have to be
internalised for effective communication and comprehension.

Learning task

Learning tasks are relevant and significant learning experiences that involve purposeful language use.
Unlike form-focused language activities and exercises, the learning task involves the achievement of a
devised or actual goal or purpose. Learning tasks provide opportunities to draw on existing language
resources and to experiment with new forms.

The learning task may be authentic, e.g. to conduct a Chinese-speaking person around a school or to
participate in an experiment; or simulated, e.g. to compose an email to a Chinese-speaking friend or
read a friend’s blog.

Learning tasks provide the organising structure and context for meaning- focused language learning.

Macro skills
Four major language skills of listening, speaking, reading and writing.
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Media texts

Spoken, print, graphic, or electronic communications created for a public audience. They often
involve numerous people in their construction and are usually shaped by the technology used in their
production. Media texts studied in different languages can be found in newspapers, magazines and
on television, film, radio, computer software and the internet.

Metalanguage

A vocabulary used to discuss language conventions and use (for example, language used to talk about
grammatical terms such as sentence, clause, conjunction; or about the social and cultural nature of
language, such as face, reciprocating, register).

Metaphor

A resemblance between one thing and another is declared by suggesting that one thing is another,
e.g. My fingers are ice. Metaphors are common in spoken and written language, and visual
metaphors are common in still images and moving images.

Mode

Various processes of communication: listening, speaking, reading/viewing, signing and
writing/creating. Modes are also used to refer to the semiotic (meaning-making) resources
associated with these communicative processes, such as sound, print, image and gesture.

Monolingual
Using only one language.

Morpheme

The smallest meaningful unit in the grammar of a language. Morphemes are not necessarily the same
as either words or syllables. The word cat has one morpheme while the word cats has two
morphemes: cat for the animal and s to indicate that there is more than one. Similarly, like has one
morpheme while dislike has two: like to describe appreciation and dis to indicate the opposite. The
process of identifying morphemes assists comprehension, vocabulary building and spelling.

Multilingual/plurilingual
An ability to use several languages.

Multimodal text
A text which involves two or more communication modes; for example, the combining of print, image
and spoken text in film or computer presentations.

Narrative
A story of events or experiences, real or imagined.

Noun

A part of speech that includes all words denoting physical objects such as man, woman, boy, girl, car,
window. These are concrete nouns. Abstract nouns express intangibles, such as democracy, courage,
success, idea.

Nonfiction

Nonfiction refers to literature based on fact. It includes advertising, articles, biographies,
autobiographies, debates, descriptions of natural phenomena, documentaries, essays, explanations,
instructions and directions, news bulletins, reports, recounts of events, rules, speeches, and websites
(see genre).
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Off-Country
Taking place away from Aboriginal land or Country of origin.

On-Country
Taking place on Aboriginal land or Country of origin.

Orthography
Writing words with correct letters or characters according to common usage.

Personification
Attributing human characteristics to abstractions such as love, things (for example, The trees sighed
and moaned in the wind) or animals (for example, The hen said to the fox).

Pictogram

A graphic depiction of the meaning represented in a Hanzi.

Pinyin

The official Romanisation of Mandarin Chinese used as a tool to teach Modern Standard Mandarin
Chinese.

Place

A space mapped out by physical or intangible boundaries that individuals or groups of Torres Strait
Islander Peoples occupy and regard as their own. Places are spaces that have varying degrees of
spirituality.

Pragmatics
A study of how context affects communication, e.g. in relation to the status of participants, the
situation in which the communication is happening, or the intention of the speaker.

Prefix
A meaningful element (morpheme) added before the main part of a word to change its meaning, e.g.
‘un’in unhappy.

Preposition
A part of speech that precedes a noun, noun phrase or pronoun, thereby describing relationships in a
sentence in respect to:

e space/direction (below, in, on, to, under — for example she sat on the table)

e time (after, before, since — for example | will go to the beach after lunch)

e those that do not relate to space or time (of, besides, except, despite — for example, he ate all the
beans except the purple ones.).

Prepositions usually combine with a noun group or phrase to form a prepositional phrase, e.g. in the
office, besides these two articles.

Processing
In the context of Languages syllabuses, ‘processing’ refers to accessing, using and/or transforming
information.
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Productive language
One of two aspects of communication through language (see receptive language) involving the ability
to express, articulate and produce utterances or texts in the target language.

Pronoun

A part of speech that refers to nouns, or substituting for them, within and across sentences, e.g.
Ahmad chose a chocolate cake. He ate it that evening (where he and it are personal pronouns; and
that is a demonstrative pronoun).

Pronunciation
A manner in which a syllable is uttered.

Question

A commonly employed prompt to find out information. A key element of scaffolding to support
learners’ use of language and to encourage further contributions. Different types of questions
provide different prompts:

e closed questions are questions for which there are predictable answers, e.g. What time is it?
These are typically used as prompts for short answers, as a framework for testing comprehension
or reviewing facts, and for routinised interactions. They are frequently used to scaffold early
language development.

e open questions are questions with unknown and unpredictable answers that invite and support
more elaborated and extended contributions from learners, e.g. How do you feel about that?
What do you think might happen next? They are used as stimulus for discussion, reflection and
investigation.

Questions are an important element of intercultural language teaching and learning. The quality of
questions determines the quality and substance of the learning experience. Effective questions
relating to the nature of language, culture and identity and the processes involved in language
learning and intercultural experience guide the processes of investigating, interpreting and reflecting
which support new understanding and knowledge development.

Receptive language

One of two aspects of communication through language (see productive language): the ‘receiving’
aspect of language input, the gathering of information and making of meaning via listening, reading,
viewing processes.

Register
A variety of language used for a particular purpose or in a particular situation, the variation being
defined by use as well as user, e.g. informal register or academic register.

Script
A writing system in which characters or symbols represent components of language (letters, syllables,
words).

Speak

Convey meaning and communicate with purpose. Some students participate in speaking activities
using communication systems and assistive technologies to communicate wants and needs, and to
comment about the world.
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Stereotype
A widely held but fixed and oversimplified image or idea of a particular type of person or thing.

Stress
An emphasis in pronunciation that is placed on a particular syllable of a word, e.g. she will conduct
the orchestra; her conduct is exemplary.

Suffix
A meaningful element added after the root of a word to change its meaning, e.g. to show its tense: -
ed in ‘passed’. Common suffixes in English include -ing, -ed, -ness, -less, -able.

Sustained Interaction
An exchange of information, ideas and/or opinions consisting of a series of questions, responses, or
comments.

Texts

Communications of meaning produced in any media that incorporates Chinese. Text types and
conventions have developed to support communication with a variety of audiences for a range of
purposes. Texts include written, spoken, visual, digital and multimodal communications of meaning
(see multimodal text).

Text structure

Ways in which information is organised in different texts (for example, chapter headings,
subheadings, tables of contents, indexes and glossaries, overviews, introductory and concluding
paragraphs, sequencing, topic sentences, taxonomies, cause and effect). Choices in text structures
and language features together define a text type and shape its meaning. Different
languages/cultures structure texts differently in many instances.

Text types

Categories of text, classified according to the particular purposes they are designed to achieve, which
influence the features the texts employ, e.g. texts may be informative, imaginative, evaluative,
persuasive or reflective; or can belong to more than one category. Text types vary significantly in
terms of structure and language features across different languages and cultural contexts.

e Informative texts — texts whose primary purpose is to provide information through explanation,
description, argument, analysis, ordering and presentation of evidence and procedures.

e Imaginative texts — texts that represent ideas, feelings and mental images in words or visual
images. Imaginative texts are characterised by originality, freshness and insight.

e Evaluative texts — texts that use positive or negative language that judges the worth of
something. The language used in these texts provide a particular perspective (for example
judgemental, emotional, critical) in order to influence how the audience will respond to the
content of the text.

e Persuasive texts — texts whose primary purpose is to put forward a point of view and persuade a
reader, viewer or listener. Persuasive texts seek to convince the responder of the strength of an
argument or point of view through information, judicious use of evidence, construction of
argument, critical analysis and the use of rhetorical, figurative and emotive language.

e Reflective texts — texts that represent personal thought processes. These processes are drawn
from an understanding and appreciation of one’s own learning from experiences, situations,
events and new information. Reflective texts use descriptive, emotive, evaluative and analytical
language.
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Textual features/conventions
Structural components and elements that combine to construct meaning and achieve purpose, and
are recognisable as characterising particular text types (see language features).

Tone

A use of pitch and contour in spoken language to nuance words and, in some languages, to
distinguish lexical or grammatical meaning. In Chinese, for example the tones are distinguished by
their pitch range (register), duration and contour (shape). All Chinese syllables have a set tone, which
distinguishes it and its meaning from another syllable.

However, in certain environments tones can change or be modified, while in rapid spoken Chinese a
great many unstressed syllables carry no tone at all.

Translation

A process of translating words/text from one language into another, recognising that the process
involves movement of meanings and attention to cultural context as well as the transposition of
individual words.

Verb
A part of speech which expresses existence, action, state or occurrence, e.g. they watch football; she
is exhausted; the day finally came.

auxiliary verb —a verb that combines with another verb in a verb phrase to form tense, mood, voice,
or condition. For example, they will go, | did eat lunch, she might fail the exam.

Viewing

Observing and comprehending a visual text, for example, diagram, illustration, photograph, film,
television documentary, multimedia. This sometimes involves listening to and reading accompanying
written text.

Word borrowing

A practice of incorporating words from one language into another, e.g. the use of Chinese words such
as yum cha, tai chi in English and the use of ICT terms in many languages. The increasing frequency of
borrowing between languages reflects intercultural contact, contemporary cultural shifts and
practices in a globalised world, issues of ease of communication and efficiency and technological
specialisation.
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