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Rationale

Communication is a human imperative, involving interaction to convey meaning as well as
imagination, creativity and a broad understanding of ourselves and others. Language learning
provides the opportunity for students to engage with the linguistic and cultural diversity of the world
and its peoples, and reflect on their experience in various aspects of social life, including their own
participation and ways of being in the world.

Western Australian senior secondary Languages courses, of which Chinese: Second Language is one,
operate from the fundamental principle that, for all students, communicating in two or more
languages is a rich, challenging experience of engaging with and participating in the linguistic and
cultural diversity of our interconnected world.

Students who study Chinese in the senior secondary years build on a diverse range of language and
intercultural knowledge, understanding and skills gained through previous experiences at school and
in the community. The study of Chinese enables students to engage with a language spoken by close
to a quarter of the world’s population and provides a gateway to understanding the culture and
values of the Chinese-speaking communities. It is a language of communication for China, Taiwan,
Hong Kong, Macau, Malaysia, Singapore, Brunei and Christmas Island.

As Chinese is spoken in Australia, many opportunities exist to hear and use the language in real-life
situations as well as through Chinese media in Australia and actual and virtual connections with
Chinese-speaking communities in the rest of the world. Proficiency in Chinese may provide students
with enhanced vocational opportunities in domains which include business, trade, science, law,
education, tourism, diplomacy, international relations, health and communications.

The Chinese: Second Language ATAR course is designed for students for whom Chinese is a second,
or subsequent, language. These students have not been exposed to, or interacted in, the language
outside of the language classroom. They have typically learnt everything they know about the
Chinese language and culture through classroom teaching in an Australian school, or similar
environment, where English is the language of school instruction. Students have typically studied
Chinese for 200-400 hours at the commencement of Year 11, and may have experienced some short
stays or exchanges in a country where the language is a medium of communication.

The language to be studied and assessed is Modern Standard Chinese, also known as Mandarin.

The rich linguistic and cultural diversity of Western Australia, to which Chinese-speaking communities
contribute significantly, provides an educational environment where the study of languages and
cultures is valued as a unique and integral part of the Western Australian curriculum.

Application for enrolment in a language course

All students wishing to study a Western Australian Certificate of Education (WACE) language course
are required to complete an application for permission to enrol in a WACE language course in the
year prior to first enrolment in the course.
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Aims

The Chinese: Second Language ATAR course builds on students’ skills and understanding of Chinese
and knowledge about the cultures of Chinese-speaking communities. It enables students to:

e interact with others to exchange information, ideas, opinions and experiences in Chinese

e analyse a range of texts in Chinese to comprehend, and interpret meaning

e apply the skills they have acquired to produce texts in Chinese to convey information, express
ideas and opinions and experiences for specific audiences, purposes and contexts

e demonstrate their knowledge and understanding of language as a system

o reflect on the relationship between language and culture.

Organisation

This course is organised into a Year 11 syllabus and a Year 12 syllabus. The cognitive complexity of
the syllabus content increases from Year 11 to Year 12.

Structure of the syllabus

The Year 11 syllabus is divided into two units, each of one semester duration, which are typically
delivered as a pair. The notional time for each unit is 55 class contact hours.

Unit 1

This unit focuses on ABR & (Relationships). Through the three topics — Friendships, Family
relationships, Staying connected — students further develop their communication skills in Chinese
and gain a broader insight into the language and culture.

Unit 2

This unit focuses on £E% A\ (Young people). Through the three topics — A day in my life, School and
leisure life, Youth culture in the world — students extend their communication skills in Chinese and
gain a broader insight into the language and culture.

Each unit includes:
e aunit description — a short description of the focus of the unit

e unit content — the content to be taught and learned.
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Organisation of content

The course content is organised into five content areas:
e Perspectives and topics

e Text types and styles of writing

e Linguistic resources

e Intercultural understandings

e Language learning and communication strategies.

These content areas should not be considered in isolation, but rather holistically as content areas
that complement one another, and that are interrelated and interdependent.

Perspectives and topics
Each unit is defined by a particular focus, three perspectives and a set of topics.
The perspectives are:

e personal — explores aspects of the student’s personal world, aspirations, values, opinions, ideas
and relationships with others. They also explore the topic from the perspectives of other people

e community — explores topics from the perspectives of individuals and groups within those
communities or the communities as a whole, and develops an understanding of how culture and
identity are expressed through language

o global — explores trends and issues as they affect the global community.

Each perspective has a set of topics that promote meaningful communication and enable students to
extend their understanding of the Chinese language and culture. The placement of topics under one
or more of the three perspectives is intended to provide a specific viewpoint for the teaching and
assessment of the topic.

Text types and styles of writing

In learning a language, it is necessary to engage with and/or produce a wide variety of text types and
styles of writing.

Text types are categories of print, spoken, visual or audiovisual text, identified in terms of purpose,
audience and features. Text types and textual conventions vary across languages and cultures, and
provide information about the society and culture in which they are produced. Students are
encouraged to listen to, read and view a range of texts, and need to be provided with opportunities
to engage with them.

Styles of writing are the features, patterns and rules of texts which are determined by the text type
and the context, audience and purpose of the text. They also include protocols for participating in
communication, such as ways of initiating conversations, framing requests, disagreeing and
responding. Students are expected to respond to and to produce the following styles of writing
individually or in combination: descriptive, informative, personal, persuasive and reflective.
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In school-based assessments and the ATAR course examinations, students are expected to respond
to, and/or produce, a range of spoken and written text types in styles of writing in Chinese.

Linguistic resources

Linguistic resources are the specific elements of language that are necessary for communication.
Acquiring linguistic resources allows for the development of knowledge, skills and understandings
relevant to the vocabulary, grammar, and sound and writing systems of Chinese.

As well as enabling communication, developing an understanding of the linguistic resources also
enhances intercultural understandings, literacy skills and awareness of one’s own language. In the
Chinese: Second Language ATAR course, students are required to further develop their knowledge
and understanding of the structure of Chinese.

Intercultural understandings

Intercultural understandings involve developing knowledge, awareness and understanding of one’s
own culture/s and language/s, as well as that of the Chinese-speaking world. The study of the
perspectives and topics, text types and styles of writing and linguistic resources, will enable the
development of intercultural understandings which enhances the ability to communicate, interact
and negotiate within and across languages and cultures, and to understand oneself and others.

The development of intercultural competence can be described as moving from a stage, where
students are not aware of, or do not understand or practise cultural norms, to one where cultural
practices are so internalised that the student no longer notices them. It is not expected that second
language learners will develop this degree of cultural competence without spending considerable
time in-country. It is expected; however, that students will develop cultural self-awareness and
become aware of cultural issues which govern speech and behaviour in Chinese-speaking
communities, and begin to apply these in order to communicate effectively.

Language learning and communication strategies

Language learning and communication strategies are processes, techniques and skills relevant to:
e supporting learning and the acquisition of language

e making meaning from texts

e producing texts

e engaging in spoken interaction.

These strategies support and enhance the development of literacy skills, and enable further
development of cognitive skills through thinking critically and analytically, solving problems and
making connections. Students should be taught these strategies explicitly and be provided with
opportunities to practise them.
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Progression from the Year 7-10 curriculum

The Western Australian Curriculum: Languages Year 7 to Year 10 is organised through two
interrelated strands: Communicating and Understanding. Communicating is broadly focused on using
language for communicative purposes in interpreting, creating, and exchanging meaning, whereas
Understanding involves examining language and culture as resources for interpreting and creating
meaning. Together, these strands reflect three important aspects of language learning: performance
of communication, analysing various aspects of language and culture involved in communication, and
understanding oneself as a communicator.

This syllabus continues to develop the knowledge, understandings and skills that ensure students
communicate in Chinese, understand language, culture and learning and their relationship, and
thereby develop an intercultural capability in communication.

Representation of the general capabilities

The general capabilities encompass the knowledge, skills, behaviours and dispositions that will assist
students to live and work successfully in the twenty-first century. Teachers may find opportunities to
incorporate the capabilities into the teaching, learning and assessment program for the

Chinese: Second Language ATAR course. The general capabilities are not assessed unless they are
identified within the specified unit content.

Literacy

The Chinese: Second Language ATAR course develops students’ ability to listen to, read, view, create
and perform a range of spoken, written and multimodal texts in Chinese. It provides opportunities
for students to move between Chinese and English to analyse, interpret and reflect on texts. They
convey information, ideas and opinions in a variety of text types and formats, and write Chinese
texts, in different text types and styles of writing, for a range of contexts, purposes and audiences,
applying their knowledge of linguistic resources.

For language learners, literacy involves skills and knowledge that need guidance, time and support to
develop. These skills include:

e developing an ability to decode and encode from sound to written systems
e mastering of grammatical, orthographic, and textual conventions
e developing semantic, pragmatic, and critical literacy skills.

For learners of Chinese, literacy development in the language enhances and extends their knowledge
and understanding of English literacy and uses their knowledge of English literacy to support their
learning in Chinese.

Numeracy

Students become numerate as they develop the knowledge and skills to use mathematics confidently
across all learning areas at school and in their lives more broadly. Numeracy involves students
recognising and understanding the role of mathematics in the world and having the dispositions and
capacities to use mathematical knowledge and skills purposefully.
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Learning Chinese affords opportunities for learners to develop, use and understand, patterns, order
and relationships, and reinforce concepts, such as number, time, and space, in their own and in
different cultural and linguistic systems.

Information and communication technology capability

In the Chinese: Second Language ATAR course, students develop information and communication
technology (ICT) capability as they learn to use ICT effectively and appropriately to access, create and
communicate information and ideas, solve problems, and work collaboratively at school and in their
lives beyond school. ICT capability involves students in learning to make the most of the technologies
available to them, adapting to new ways of doing things as technologies evolve and limiting the risks
to themselves and others in a digital environment.

Language learning is enhanced through the use of ICT. Accessing live language environments and
texts via digital media extends the boundaries of the classroom and provides opportunities to
develop information technology capabilities as well as linguistic and cultural knowledge.

Critical and creative thinking

The Chinese: Second Language ATAR course develops students’ ability to think logically, critically and
creatively. It provides opportunities for students to inquire, generate, analyse and reflect on a range
of information, ideas and perspectives in spoken and written texts. Students learn how to analyse
texts and interpret how the language of texts conveys meaning. They reflect on the thinking and
processes used to mediate meaning between languages. They apply their knowledge of language as a
system to new contexts and learn to revise and modify texts when considering context, purpose and
audience.

As students learn to interact with people from diverse backgrounds, and as they explore and reflect
critically, they learn to notice, connect, compare and analyse aspects of Chinese language and
culture. As a result, they develop critical thinking skills as well as analytical and problem-solving skills.

Personal and social capability

The Chinese: Second Language ATAR course enhances students’ personal and social capability as they
learn to understand themselves and others and manage their relationships, lives, work and learning
more effectively. As they interact with Chinese speakers in culturally appropriate ways in a range of
contexts and situations, they develop an understanding of the importance of communicating in a
respectful manner.

In the Chinese: Second Language ATAR course, learning to interact in a collaborative and respectful
manner, being open-minded and recognising that people view and experience the world in different
ways are key elements of personal and social competence. Interacting effectively in an additional
language and with people of diverse language backgrounds involves negotiating and interpreting
meaning in a range of social and cultural situations; essential aspects of learning Chinese.
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Ethical understanding

In learning Chinese, students learn to acknowledge and value difference in their interactions with
others and to develop respect for diverse ways of perceiving and acting in the world. Ethical
understanding involves students in building a strong personal and socially oriented ethical outlook
that helps them to manage context, conflict and uncertainty, and to develop an awareness of the
influence that their values and behaviour have on others.

Intercultural understanding

The Intercultural understanding capability is central to the learning of Chinese in the Chinese: Second
Language ATAR course as students learn to value their own cultures, languages and beliefs, and
those of others. In Chinese, development of intercultural understanding is a central aim, as it is
integral to communicating in the context of diversity, the development of global citizenship and
lifelong learning.

Students bring to their learning various preconceptions, assumptions and orientations shaped by
their existing language/s and culture/s that can be challenged by the new language experience.
Learning to move between the existing and new languages and cultures is integral to language
learning and is the key to the development of students’ intercultural capability.

By learning a new language, students are able to notice, compare and reflect on things previously
taken for granted. This allows them to explore their own linguistic, social and cultural practices as
well as those associated with the new language. They begin to see the complexity, variability and
sometimes the contradictions involved in using language.

Learning Chinese does not require forsaking a student’s first language. It is an enriching and
cumulative process, which broadens students’ communicative repertoire, providing additional
resources for interpreting and making meaning. Students come to realise that interactions between
different people through the use of different languages also involve interactions between the
different kinds of knowledge, understanding and values that are articulated through language/s and
culture/s. They realise that successful intercultural communication is not only determined by what they
do or say, but also by what members of the other language and culture understand from what they do
or say.

Learning to move between languages and cultures is integral to language learning and is the key to
the development of students’ intercultural understanding.

Intercultural understandings is one of the five content areas of this course.
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Representation of the cross-curriculum priorities

The cross-curriculum priorities address the contemporary issues which students face in a globalised
world. Teachers may find opportunities to incorporate the priorities into the teaching and learning
program for the Chinese: Second Language ATAR course. The cross-curriculum priorities are not
assessed unless they are identified within the specified unit content.

Aboriginal and Torres Strait Islander histories and cultures

The study of Languages recognises the interrelationship of languages, identities and cultures across
languages, including Aboriginal and Torres Strait Islander languages, and develops an understanding
of concepts related to the linguistic landscape of Australia. The Chinese: Second Language ATAR
course, along with the Aboriginal and Torres Strait Islander histories and cultures priority, enables
students to develop knowledge and understanding by engaging them with the languages and
cultures of Australia.

By exploring and reflecting on the interrelationship between language, culture and identity, students
are provided with opportunities to understand that the ways in which people use language reflect
the values and beliefs of their respective communities, including Australia’s rich and diverse
Aboriginal and Torres Strait Islander communities. The knowledge and understanding gained through
this priority will enhance the ability of young people to participate positively in the ongoing
development of Australia.

Asia and Australia's engagement with Asia

In Languages, students are able to learn languages of the Asian region, learning to communicate and
interact in interculturally appropriate ways and exploring concepts, experiences and perspectives
from within and across Asian cultures.

In all the languages, the priority of Asia and Australia’s engagement with Asia provides opportunities
for students to develop an appreciation for the place of Australia within the Asian region, including
the interconnections of languages and cultures, peoples and communities, histories and economies.
They learn how Australia is situated within the Asian region and how our national linguistic and
cultural identity is continuously evolving, locally, regionally and within an international context.

In learning Chinese, students may engage with a range of texts and concepts related to:
e Asia and Australia’s engagement with Asia
e languages and cultures of Asia

e people of Asian heritage within Australia.
Sustainability

The Chinese: Second Language ATAR course provides a context for students to develop their
knowledge and understanding of concepts, perspectives and issues related to sustainability in
Chinese-speaking communities and the world. Students engage with a range of texts to obtain,
interpret and present information, ideas and opinions on concepts, such as the environment,
conservation, social and political change and how language and culture evolve, and develop their
knowledge, understanding and skills relating to sustainability within particular unit topics.
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Through interacting with others, respectfully negotiating meaning and mutual understanding, and
reflecting on communication, students can learn to live and work in ways that are both productive
and sustainable.
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Unit 1

Unit description

The focus for this unit is AFR3<Z (Relationships). Students build on their skills, knowledge and
understandings through the study of the unit content. They further develop their communication
skills in Chinese and gain a broader insight into the language and culture.

Unit content

This unit includes the knowledge, understandings and skills described below.

Perspectives and topics

Unit 1 is organised around three perspectives and a set of three topics. The placement of a topic
under a particular perspective is intended to provide a specific viewpoint for the teaching and

assessment of the topic.

Perspectives
Personal

Students explore the topic from their own point of
view or from the viewpoint of individuals from
Chinese-speaking communities.

Topics

Friendships & 1&

Students explore friendships in their lives.

Community

Students investigate how the topic relates to groups
in the Chinese-speaking communities.

Family relationships &k &

Students investigate the importance of family
relationships in Chinese-speaking communities.

Global

Students examine how the topic impacts the global
community.

Staying connected &7 EE &R

Students examine how people around the world stay
connected.
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Text types and styles of writing
Text types

It is necessary for students to engage with a range of text types. In school-based assessments,
students are expected to respond to and/or produce, a range of text types in Chinese from the list

below.
e account e email e poem
e advertisement e form e presentation
e announcement e image ® review
e article e infographic e role play
e blog post e interview e script — conversation,
. interview, speech
e chart e journal entry P
. . e son

e comic strip o letter &

. e speech
e conversation ® message

o e summar
e description e note y
. . e table

e discussion e plan
Styles of writing

Students should respond to and produce the following styles of writing in school-based assessments,
individually or in combination: descriptive, informative, persuasive.

Refer to Appendix 2 for details of the features and conventions of the text types and characteristics
of the styles of writing.

Linguistic resources

Vocabulary

Vocabulary, phrases and expressions associated with the unit content.
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Grammar

Students will be expected to recognise and use the following grammatical items.

Grammatical items

Adverbs

Sub-elements

empbhasis: #f

expressing ‘actually’ with J51

expressing ‘already’ with ©.48

expressing ‘each other’ with F.fH

expressing frequency

intensifiers

Conjunctions

expressing ‘regarding’ with 7< T

joining information:

o i1
o it

offering choices in a question with i& /&

sequencing past events with 5 i

Constructions

causative: [K Ky-e---- FFf D eeeees

connecting adjectives with 3 -+ D eeeees

expressing additional information with A~ {H

expressing comparison:
o [k
o Wik

expressing conditions:
o R
o EE

introducing contrasting ideas with B4R+ (IEPTETRIE

Measure words

common classifiers

Particles

adjective modifier: [{]

adverbial phrases:

o 15
o b

for forming adjective clauses: [t

possessive: [}

use and non-use of 1]
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Grammatical items Sub-elements

Prepositions expressing ‘to’ and ‘for’ with %

expressing ‘with’:

o IR
o A
Pronouns questions words used as indefinites
specifying:
.
« %
e
Questions answering yes-no questions

common question words

forming yes-no questions

tag questions

Refer to Appendix 3 for elaborations of grammatical items.
Sound and writing systems
Consolidation of understanding of the sound and writing systems of Chinese, and in particular:

e using Pinyin to record the sound of phrases or sentences and assist with pronunciation and the
typing of Chinese characters

e understanding that tones are an integral part of the Chinese language and the same syllable can
have different meanings depending on the tone used

e recognising homophones ([A]# 17]) and words with similar pronunciation (% i/T17]) are common
in Chinese, and understanding that context is crucial for distinguishing them

e understanding tones may change depending on circumstances; for example, 4~ (bu to bu), — (yi
to yi or yi), and how {R%F is pronounced as ni hdo and not ni’ hdo

e understanding that the use of fillers can help maintain the flow of conversation
e using phonetic components and/or radicals to predict the meanings and/or sounds of a character

e being aware that Chinese characters are made up of strokes and that the use of specific stroke
order is integral for proper writing

e understanding that radicals and numbers of strokes are crucial for looking up Chinese characters
in a dictionary

e using Chinese punctuation marks in writing; such as . (full stop), , (comma),

“»

+ (enumerative comma), and (quotation marks)

e being aware that different accents and dialects exist in diverse Chinese-speaking communities.
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Intercultural understandings

The perspectives and topics, the textual conventions of the text types, the styles of writing selected
and the linguistic resources for the unit should provide students with opportunities to enhance
understanding of their own language/s and culture/s in relation to the Chinese language and culture,
and enable them to reflect on the ways in which culture influences communication.

Language learning and communication strategies

Language learning and communication strategies taught in this unit will depend on the needs of the
students and the learning experiences and/or communication activities taking place. Students should
be taught these strategies explicitly and be provided with opportunities to practise them.

Refer to Appendix 4 for a list of language learning and communication strategies.
Dictionaries
Students develop the necessary skills to use dictionaries effectively.

In the written examination, students are permitted to use monolingual and/or bilingual printed
dictionaries, in one or two separate volumes.
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Unit 2

Unit description

The focus for this unit is Z£32 A\ (Young people). Students further develop their skills, knowledge and
understandings through the study of the unit content. They extend their communication skills in
Chinese and gain a broader insight into the language and culture.

Unit content

This unit builds on the content covered in Unit 1.

This unit includes the knowledge, understandings and skills described below.

Perspectives and topics

Unit 2 is organised around three perspectives and a set of three topics. The placement of a topic
under a particular perspective is intended to provide a specific viewpoint for the teaching and
assessment of the topic.

Perspectives ’ Topics ‘
Personal A day in my life fI—K
Students explore the topic from their own point of Students explore aspects of their daily lives.

view or from the viewpoint of individuals from
Chinese-speaking communities.

Community School and leisure life £ [ 5k N A7

Students investigate how the topic relates to groups | stydents investigate school life in Chinese-speaking

in the Chinese-speaking communities. communities and what young people do in their free
time.

Global Youth culture in the world £EREE 4L

Students examine how the topic impacts the global Students examine popular youth culture around the

community. world.
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Text types and styles of writing
Text types

It is necessary for students to engage with a range of text types. In school-based assessments,
students are expected to respond to and/or produce, a range of text types in Chinese from the list

below.
e account e email e poem
e advertisement e form e presentation
e announcement e image ® review
e article e infographic e role play
e blog post e interview e script — conversation,
. interview, speech
e chart e journal entry P
. . e son

e comic strip o letter &

. e speech
e conversation ® message

o e summar
e description e note y
. . e table

e discussion e plan
Styles of writing

Students should respond to and produce the following styles of writing in school-based assessments,
individually or in combination: informative, personal, reflective.

Refer to Appendix 2 for details of the features and conventions of the text types and characteristics
of the styles of writing.

Linguistic resources

Vocabulary

Vocabulary, phrases and expressions associated with the unit content.
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Grammar
Students will be expected to recognise and use the following grammatical items.
Grammatical items Sub-elements ‘

Adverbs empbhasis: Hf

expressing ‘again’ in the future with

expressing approximation

expressing doing something less with 7>

expressing doing something more with %

expressing extent with A E/F

expressing ‘only’ with 7

indicating a continuing action with i&

intensifier suffixes:

Aspects durative — progressive: 1E{E

expressing duration with [

Comparison expressing ‘even more’ with 5

expressing that two things are not in the same way with A~ —#f

expressing that two things are in the same way with —#f

modifying Lb:
e —iJL
« 27

Conjunctions expressing additional information with 3 4}

expressing events happening at a particular time:
o M
. i3]

expressing ‘then’ with 2R 5

expressing ‘therefore’ with X1t

indicating choices with B

introducing contrasting ideas with i
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Grammatical items

Constructions

‘ Sub-elements

expressing additional information with

&%j’ ...... Elﬁb’ ...... iﬁ/ﬂz ......

expressing ‘except for’ with [ T ==+« PLAL,

expressing simultaneity:

imperative sentences

negative imperative sentences

sequencing events in time:

Reduplications

adjectives

nouns

verbs

Verb complements

resultative:

=

® Ju

o I

Refer to Appendix 3 for elaborations of grammatical items.
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Sound and writing systems
Consolidation of understanding of the sound and writing systems of Chinese, and in particular:

e using Pinyin to record the sound of phrases or sentences and assist with pronunciation and the
typing of Chinese characters

e understanding that tones are an integral part of the Chinese language and the same syllable can
have different meanings depending on the tone used

e recognising homophones (|5 #i7]) and words with similar pronunciation (%12 17]) are common
in Chinese, and understanding that context is crucial for distinguishing them

e understanding tones may change depending on circumstances; for example, 4~ (bu to bu), — (yi
to yi or yi), and how YR 4F is pronounced as ni hdo and not ni hdo

e understanding that the use of fillers can help maintain the flow of conversation
e using phonetic components and/or radicals to predict the meanings and/or sounds of a character

e being aware that Chinese characters are made up of strokes and that the use of specific stroke
order is integral for proper writing

e understanding that radicals and numbers of strokes are crucial for looking up Chinese characters
in a dictionary

e using Chinese punctuation marks in writing, such as . (full stop), , (comma),
+ (enumerative comma), and “” (quotation marks)

e being aware that different accents and dialects exist in diverse Chinese-speaking communities.

Intercultural understandings

The perspectives and topics, the textual conventions of the text types, the styles of writing selected,
and the linguistic resources for the unit should provide students with opportunities to enhance
understanding of their own language/s and culture/s in relation to the Chinese language and culture,
and enable them to reflect on the ways in which culture influences communication.

Language learning and communication strategies

Language learning and communication strategies taught in this unit will depend on the needs of the
students and the learning experiences and/or communication activities taking place. Students should
be taught these strategies explicitly and be provided with opportunities to practise them.

Refer to Appendix 4 for a list of language learning and communication strategies.
Dictionaries
Students develop the necessary skills to use dictionaries effectively.

In the written examination, students are permitted to use monolingual and/or bilingual printed
dictionaries, in one or two separate volumes.
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Assessment

Assessment is an integral part of teaching and learning that in the senior secondary years:
e provides evidence of student achievement

e identifies opportunities for further learning

e connects to the standards described for the course

e contributes to the recognition of student achievement.

Assessment for learning (formative) and assessment of learning (summative) enable teachers to
gather evidence to support students and make judgements about student achievement. These are
not necessarily discrete approaches and may be used individually or together, and formally or
informally.

Formative assessment involves a range of informal and formal assessment procedures used by
teachers during the learning process to improve student achievement and to guide teaching and
learning activities. It often involves qualitative feedback (rather than scores) for both students and
teachers, which focuses on the details of specific knowledge and skills that are being learnt.

Summative assessment involves assessment procedures that aim to determine students’ learning at
a particular time; for example, when reporting against the standards, after completion of a unit or
units. These assessments should be limited in number and made clear to students through the
assessment outline.

Appropriate assessment of student work in this course is underpinned by reference to a set of
pre-determined course standards. These standards describe the level of achievement required to
achieve each grade from A to E. Teachers use these standards to determine how well a student has
demonstrated their learning.

Where relevant, higher order cognitive skills (e.g. application, analysis, evaluation and synthesis) and
the general capabilities should be included in the assessment of student achievement in this course.
All assessment should be consistent with the requirements identified in the course assessment table.

Assessment should not generate workload and/or stress that, under fair and reasonable
circumstances, would unduly diminish the performance of students.
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School-based assessment

The Western Australian Certificate of Education (WACE) Manual contains essential information on
principles, policies and procedures for school-based assessment that must be read in conjunction
with this syllabus.

School-based assessment involves teachers gathering, describing and quantifying information about
student achievement.

Teachers design school-based assessment tasks to meet the needs of students. As outlined in the
WACE Manual, school-based assessment of student achievement in this course must be based on the
Principles of Assessment:

e Assessment is an integral part of teaching and learning

e Assessment should be educative

e Assessment must be fair

e Assessment should be designed to meet its specific purpose/s

e Assessment should lead to informative reporting

e Assessment should lead to school-wide evaluation processes

e Assessment should provide significant data for improvement of teaching practices.

The table below provides details of the assessment types and their weighting for the
Chinese: Second Language ATAR Year 11 syllabus.

Summative assessments in this course must:

e be limited in number to no more than eight tasks

o allow for the assessment of each assessment type at least once for each unit in the unit pair
e have a minimum value of five per cent of the total school assessment mark

e provide a representative sampling of the syllabus content.

Assessment tasks not administered under test or controlled conditions require appropriate
authentication processes.
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Assessment table — Year 11

Type of assessment Weighting ‘

Oral communication

Interaction with others to exchange information, ideas, opinions and/or experiences in 255
spoken Chinese. °

Typically, these tasks are administered under test conditions.

Responding to texts

Comprehension and interpretation of spoken and printed texts in Chinese.
Texts represent different text types and styles of writing.

Questions for spoken texts are phrased in English for responses in English.
30%
Questions for printed texts are either phrased in English for responses in English, or

phrased in Chinese and English for responses in Chinese, depending on the requirements
of the question.

Typically, these tasks are administered under test conditions.

Written communication

Production of written texts to convey information and express ideas, opinions and/or
experiences in Chinese. 15%

Questions specify the context, purpose, audience, text type and style of writing.
Typically, these tasks are administered under test conditions.

Examination

Practical (oral) examination
Typically conducted at the end of each semester and/or unit. In preparation for Unit 3 10%
and Unit 4, the examination should reflect the examination design brief included in the
ATAR Year 12 syllabus for this course.

Written examination

Typically conducted at the end of each semester and/or unit. In preparation for Unit 3 20%
and Unit 4, the examination should reflect the examination design brief included in the
ATAR Year 12 syllabus for this course.

Teachers must use the assessment table to develop an assessment outline for the pair of units.
The assessment outline must:

e include a set of assessment tasks

e include a general description of each task

e indicate the unit content to be assessed

e indicate a weighting for each task and each assessment type

e include the approximate timing of each task (for example, the week the task is conducted, or the
issue and submission dates for an extended task).
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Reporting

Schools report student achievement, underpinned by a set of pre-determined standards, using the
following grades:

|
Grade | Interpretation

A Excellent achievement

B High achievement

C Satisfactory achievement
D Limited achievement

E Very low achievement

The grade descriptions for the Chinese: Second Language ATAR Year 11 syllabus are provided in
Appendix 1. They are used to support the allocation of a grade. They can also be accessed, together
with annotated work samples, on the course page of the Authority website (www.scsa.wa.edu.au).

To be assigned a grade, a student must have had the opportunity to complete the education
program, including the assessment program (unless the school accepts that there are exceptional
and justifiable circumstances).

Refer to the WACE Manual for further information about the use of a ranked list in the process of
assigning grades.

The grade is determined by reference to the standard, not allocated on the basis of a pre-determined
range of marks (cut-offs).
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Appendix 1 — Grade descriptions Year 11

Written production

Responds with relevant and detailed information, ideas and/or opinions when writing about a
range of topics.

Provides responses that use a range of vocabulary, grammatical items and complex sentence
structures with occasional inaccuracies that do not affect meaning.

Writes cohesive and well-structured texts that show clear development and connection of ideas.
Applies the conventions of text types.

Oral production

Communicates effectively across a range of topics.

Comprehends almost all questions and responds with relevant information and/or opinions.
Provides responses that are clear and cohesive.

Uses a range of vocabulary, grammatical items and complex sentence structures with occasional
inaccuracies that do not affect meaning.

Speaks with mostly accurate pronunciation.

Comprehension

Accurately extracts and processes information from a variety of texts across a range of topics.
Provides relevant details.

Provides accurate responses to literal questions and mostly accurate responses to inferential
questions.

Uses a dictionary effectively, resulting in appropriate interpretation of text.

Written production

Responds with mostly relevant information, ideas and/or opinions, including some detail, when
writing about a range of topics.

Provides responses that use a range of familiar vocabulary, grammatical items and sentence
structures with some inaccuracies that usually do not affect meaning.

Writes structured texts that show clearly developed ideas.

Applies most of the conventions of text types.

Oral production

Communicates effectively in most instances across a range of topics.

Comprehends most questions and responds in some detail with relevant information and/or
opinions.

Provides responses that are mostly clear and cohesive.

Uses a range of vocabulary, grammatical items and simple and complex sentence structures with
some inaccuracies that, at times, affect meaning.

Speaks with reasonably accurate pronunciation.

Comprehension

Extracts and processes information from a variety of texts across a range of topics. Provides
some relevant details.

Provides mostly accurate responses to literal questions and some accurate responses to
inferential questions.

Uses a dictionary mostly effectively; however, at times selects the wrong word or phrase,
resulting in an inappropriate translation or interpretation of text.
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Written production

Responds with mostly relevant information and/or opinions.

Includes some detail when writing about familiar topics and may include irrelevant content when
writing about less familiar topics.

Provides responses that use well-rehearsed language and familiar vocabulary, grammatical items
and sentence structures, with some inaccuracies that sometimes affect meaning.

Writes simple texts that show some structure and development of ideas.

Applies some of the conventions of text types.

Oral production
Provides some information and/or opinions.
c Comprehends familiar questions; however, for complex questions may require time to process,
or rephrasing and support from the other speaker.
Provides brief responses that are reasonably clear, relying on well-rehearsed language.
Uses a range of vocabulary, grammatical items, and simple and complex sentence structures
with inaccuracies that, at times, affect meaning.
Makes errors in pronunciation that, at times, may result in the meaning not being clear.

Comprehension

Extracts and processes some information from a variety of texts; provides limited details.

Provides responses to literal questions that are mostly accurate, but responses to inferential
questions are frequently incorrect or incomplete.

Uses a dictionary with reasonable accuracy; however, at times selects the wrong word or phrase,
resulting in an inappropriate translation or interpretation of text.

Written production

Responds with simple information and/or opinions when writing about familiar topics.
Includes limited detail and/or irrelevant content.

Provides responses that use well-rehearsed, simple language and short sentences.

Develops responses that are frequently repetitive and disjointed, and where the basic rules of
grammar are inaccurately applied.

Writes simple texts that show some basic organisation of information or ideas.

Applies the conventions of text types inconsistently.

Oral production

Provides some simple information and/or opinions.

Falls silent due to lack of comprehension and time required to construct responses.

Requires frequent support from the other speaker to sustain conversation.

Provides brief responses characterised by single words and fragmented sentences or English.
Uses a limited range of vocabulary, grammatical items and sentence structures with frequent
inaccuracies that often affect meaning.

Makes errors in pronunciation that often result in the meaning not being clear.

Comprehension

Extracts insufficient and/or irrelevant information from texts.

Provides responses that are frequently incomplete or irrelevant.

Uses a dictionary with limited accuracy, frequently selecting the wrong word or phrase, resulting
in an inappropriate translation or interpretation of text.

Does not meet the requirements of a D grade and/or has completed insufficient assessment
tasks to be assigned a higher grade.

Note: Grade descriptions are to be refined using validated evidence from assessment samples and
feedback from teachers.
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Appendix 2 — Text types and styles of writing

These lists are provided to enable a common understanding of the text types and styles of writing for
this syllabus.

Text types

Account

In both spoken and written form, accounts retell something that happened: a story. Accounts have a
title, which is centred, and are often in the first person. Each paragraph is indented. Accounts
describe a series of events or experiences and are often presented in a logical manner. At the
conclusion, there may be a resolution. Language is either formal or informal, with time words used to
connect ideas and action words used to describe events.

Advertisement

Advertisements promote a product or service. Emotive, factual or persuasive language is used in an
informal or colloquial register. They often use abbreviated words and sentences, comparatives and
superlatives, and may be in spoken, written or graphic form.

Announcement

In both spoken and written form, announcements present factual information about an event that has
recently occurred or is about to occur. They may also be in graphic form. Announcements can
sometimes use a formal register, but may also be in an informal or colloquial register. They include
factual, straightforward language with little elaboration, and present information in a logical sequence.

Article

Articles consist of a section of text from a newspaper, magazine, web page or other publication.
Typically, articles have a title that indicates the content and is centred. Each paragraph is indented.
Articles are usually in a formal register, and the language in an article can be descriptive, factual,
judgemental, emotive or persuasive, depending on the context. Articles develop ideas and opinions
and often end with a statement of conclusion or advice to the reader. They may be accompanied by
a graphic, if necessary. Articles can be reproduced directly, or can be modified to make the language
more accessible for students.

Blog post

Web logs (blogs) are basically journals that are available on the internet. Many blogs provide
commentary or news on a particular subject; others function more as personal online diaries.
Typically, blogs combine text and images, and link to other blogs, web pages and other media related
to their topic. Students will generally be required to write a response to a blog (a post). Posts can
sometimes use a formal register, but may also be in an informal or colloquial register. The language
in a blog post can be descriptive, factual, judgemental, emotive or persuasive, depending on the
context.

Chart

Charts organise and represent a set of data in a diagram or table. They may also visually represent
knowledge, concepts, thoughts or ideas. They are typically graphical and contain very little text.
Charts include a title that provides a succinct description of what the data in the chart refers to, and
contain key words that readers are looking for. They are usually in a formal register.
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Comic strip

Comic strips or cartoons represent a drawing or sequence of drawings arranged in panels to display
brief humour, or form a narrative, with text in balloons and captions. The language in a comic strip or
cartoon can be subjective or objective, descriptive, factual, judgemental, humorous, emotive or
persuasive, depending on the context, and may involve a range of tenses. A comic strip or cartoon
may illustrate or describe an event, or series of events, often presented in a logical sequence, and at
the conclusion there may be a resolution.

Conversation

In both spoken and written form, conversations often begin with an exchange of opening salutations,
followed by a question or statement and then a two-way sustained interaction. The language is often
authentic, informal and conversational in style, sometimes with interjections, incomplete sentences,
and pauses and fillers.

The register of conversations will often depend on the context and the relationship between
participants.

Description

Descriptions of people, places, animals, events or feelings, or a combination of these, can often be
found within another context (letter, article etc.). Information can be presented in an objective or
subjective way. Details are presented to create a clear image for the reader. Extravagant language or
superlatives may be used to emphasise an impression, atmosphere or mood. Descriptions may
contain references to sight, sound, smell, touch, taste or feelings.

Discussion

In both spoken and written form, discussions are used to present different ideas and opinions on a
particular issue or topic. They often use a formal register but may also be informal. The language of
discussions uses comparison and contrast words, linking words and language that indicates
judgements and values.

Email

The language of email messages could be formal or informal, depending on the context. Emails start
with the name of the recipient, followed by a colon. Each new paragraph can be indented, but must
be consistent. The first paragraph of an email starts with a salutation and the last paragraph ends
with a signing off, appropriate to the context. An email ends with a closing salutation and the name
of the writer on the next line, both aligned to the left. A date is not included in an email as this is
automatically generated by the email. A message from one friend to another should be colloquial. A
message that is business-related should use a more formal register.

Form

Forms contain a series of questions asked of individuals to obtain information about a given position,
focus, topic etc. In their design, they have a title, contact details and questions. Forms may include
categories. The language of forms is often objective and includes descriptive words, a range of tenses
and a variety of questions to address. As a response, students could be asked to complete a form or
respond to questions or criteria in an application; for example, for a job.
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Image

Images can frequently be used on their own, as they can communicate ideas in much more complete
and complex ways than words alone. At other times, they are included with a title or caption or other
text as a stimulus for response. Images should always complement and provide information on the
topic or text.

Infographic

Infographics (information graphics) communicate information in a visual or graphic form. Images,
charts, symbols, colour and text are used to convey knowledge, concepts or key messages quickly
and clearly. Information in infographics can be presented in an objective or subjective way and the
language used can be descriptive, factual or persuasive, depending on the context.

Interview

In both spoken and written form, interviews often begin with an exchange of opening salutations,
followed by a question or statement and then a two-way sustained interaction. The language is often
authentic, informal and conversational in style, sometimes with interjections, incomplete sentences,
and pauses and fillers to maintain the conversation.

The register of interviews will often depend on the context and the relationship between
participants.

Journal entry

Journal entries record personal reflections, comments, information or experiences of the writer. The
layout should be authentic, starting with the date, followed by the day of the week, and the weather
of the day. These details should be separated and centred on the same line. Each new paragraph is
indented. The language of journal entries should generally be informal and colloquial, and entries are
often written in the first person. Entries use subjective language to give a clear sense of the writer’s
personality and to explain their feelings and emotions.

Letter

Formal letters are written communication in formal contexts to convey/request information, lodge a
complaint or express an opinion. Formal letters start with the name of the recipient, followed by a
colon. Each new paragraph is indented. The first paragraph starts with a formal salutation. The
formal letter ends with a signing off and a formal closing salutation. The formal closing salutation
typically starts with an indented fi on its own line. The words of good wishes are on the next line
without indentation. The writer’s name is included on the next line after the salutation and is right
aligned. The date appears below the name of the writer, also right aligned. The language should be in
a formal register, and deal with a business or other specific topic. Common features of a formal letter
are the use of objective language, full sentences and paragraphs, frequent use of formulaic language
and a logical and cohesive sequence of ideas.

Informal letters are written communication with acquaintances, friends and family, to inform or to
amuse. Informal letters start with the name of the recipient, followed by a colon. Each new
paragraph is indented. An informal letter can be less stylised than a formal letter, typically with a
casual greeting, a signing off, and a closing salutation. The informal closing salutation includes the
word F1. and words of good wishes, which are on the same line, with or without indentation. The
writer’s name is included in informal letters on the next line after the salutation and is right aligned.
The date appears below the name of the writer and is also right aligned. The language can be
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informal and colloquial and the content can be simple and casual. Common features of an informal
letter are the use of subjective language, a less complex sentence structure than in formal letters,
and a logical and cohesive sequence of ideas.

Message

In both spoken and written form, messages are objects of communication that inform, request,
instruct or remind. The written forms are less formal than informal letters and are often used to
convey information left as a voice mail on a phone call. They have a salutation and a signing off, but
the content should be brief and to the point, and convey a specific piece of information with little
extra detail.

Note

Notes are written to inform, request, instruct or remind. They are less formal than informal letters.
Notes typically start with the name of the recipient, followed by a colon, and end with a salutation
and a signing off with the name of the writer appearing below the message and right aligned. The
date or time is on the next line and is also right aligned. The content of a note should be brief and to
the point, and convey a specific piece of information with little extra detail.

Plan

Plans are created by individuals to record what they are going to do. They can be any diagram or list
of steps, with timing and resources used, to achieve an objective. Plans provide specific details, and
depending on the context, may be either in a formal or informal register, present a range of tenses,
or contain language that can be subjective or objective, descriptive, factual, judgemental, humorous,
emotive or persuasive.

Plans can also be a form of expressing meaning through symbols, governed by a set of conventions,
that aim to instruct, inform, or communicate a sense of place. Plans are usually in a formal register
and frequently use formulaic expressions. They may have a title, orientation, scale, longitude and
latitude, an index grid and a key.

Poem

Poems are sets of words that convey an experience, idea or emotion. Poems can be used to introduce
language structures and new vocabulary. A whole poem or a selection of lines from a poem can be
used as a basis for comprehension. The language in poems used in the course must be accessible.

Presentation

Presentations communicate ideas, opinions and attitudes. Their aim is to entertain, inform or
persuade their audience. A presentation begins with a statement of purpose, is followed by an
explanation or presentation of an argument, and ends with some concluding remarks. The language
used in presentations is often subjective, as the presenter is seeking to persuade and engage the
audience through descriptive words, humour and anecdotes.

Review

Reviews are evaluations of works, such as films, songs, musical performances, novels or stories. The
plot summary and description of the work or performance form the majority of the review. The
language and structure are formal; however, more personal and evaluative comments are often
included. A title should be given.
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Role play

In both spoken and written form, role plays are used to communicate and exchange ideas,
information, opinions and experiences. Role plays would generally have only two speakers, but each
speaker must be clearly identified. A role play often begins with an exchange of opening salutations,
followed by a question or statement and then a two-way sustained interaction. The language is often
authentic, informal and conversational in style, sometimes with interjections, incomplete sentences
and pauses and fillers to maintain the conversation. The language level of role plays will often
depend on the context and the relationship between participants.

Script — conversation, interview, speech
Scripts are written forms of conversations, interviews or speeches that communicate and exchange
ideas, information, opinions and experiences.

Scripts for interviews would generally have only two speakers, possibly an interviewer and an
interviewee, but each speaker must be clearly identified. A script often begins with an exchange of
opening salutations, followed by a question or statement and then a two-way sustained interaction.
The language is often authentic, informal and conversational in style, sometimes with interjections,
incomplete sentences and pauses and fillers to maintain the conversation. The language level of
scripts will often depend on the context and the relationship between participants.

Scripts for speeches start with addressing the audience, followed by a colon. The new paragraphs are
indented and the first paragraph will include the purpose of the speech. Following the concluding
paragraph, there is a closing remark.

Song

Songs are short poems or sets of words that are set to music and are meant to be sung. The lyrics of
a song are used as a basis for comprehension, although it must be remembered that popular songs
often contain colloquial language or slang that is difficult for students to understand if they have not
heard the song before.

Speech

Speeches, in their oral forms, communicate ideas, opinions and attitudes to entertain, persuade,
welcome or thank their audience. A speech often begins with a statement of purpose followed by an
explanation or sequence of events or presentation of argument, and ends with some concluding
remarks. Descriptive words, formal or informal language and a range of tenses are typical in
speeches. The language is often subjective, sometimes using slogans, catch phrases, humour and
anecdotes to engage the audience.

Summary

Summaries present the essential points and relevant details from an original text. A summary will
often have a title, an introduction, content and a conclusion. They often require the use of full
sentences and may contain reported speech. The language of summaries may either be formal or
informal.

Table

Tables organise and represent a set of data in a diagram or table. They may also visually represent
knowledge, concepts, thoughts or ideas. Tables are typically graphical, containing very little text;
however, they do include a title that provides a succinct description of what the data in the chart or
table refers to. They are usually in a formal register.
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Styles of writing

Descriptive

Descriptive writing engages the reader’s attention as the writer paints a picture through words to
make the reader see what they have seen. The writer uses precisely chosen vocabulary with
evocative adjectives and adverbs, similes and metaphors to create a vivid impression of a person,
place, object or event, a character or a particular mood or atmosphere. Descriptive writing evokes
feelings and attitudes using connotative language. The writing is structured and ordered, using active
verbs and varied sentences, at times with sensory descriptions to increase the reader’s experience.

Informative

Informative writing conveys information as clearly, comprehensively and accurately as possible. The
language should generally be formal and in an objective style with impersonal expressions used.
Normally, no particular point of view is conveyed; rather, facts, examples, explanations, analogies
and sometimes statistical information, quotations and references are provided as evidence.

The language is clear and unambiguous, and information is structured and sequenced logically.

The writing contains few adjectives, adverbs and images except as examples or analogies in
explanation.

Personal

Personal (expressive) writing refers to various forms of writing used for recording, sharing or
describing personal experiences, events or ideas. It establishes a relationship between the writer and
the reader and creates a sense of the personality of the writer in the reader’s mind. The writer
attempts to unravel their feelings or ideas and emphasise ideas, opinions, feelings and impressions
rather than factual, objective information. Personal writing is generally composed in the first and/or
second person in a subjective, informal style and often includes emotive language.

Persuasive

Persuasive writing aims to convert the reader to a particular point of view or attitude in order to
convince them to act or respond in a certain way. The writer attempts to manipulate the reader’s
emotions and opinions, giving logical reasons and supporting evidence to defend the position or
recommend action. The language used may be extravagant, using exaggeration, superlatives, and
humour to create a relationship between the writer and the reader.

Reflective

Reflective writing explores opinions or events for greater understanding, and tries to convey
something personal to the reader. Generally using a personal voice, it allows the writer to examine
their own beliefs, values and attitudes. The language used is often emotive, as reflective writing
involves personal responses to experiences, events, opinions and situations.
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Appendix 3 — Elaborations of grammatical items

Elaborations are examples that accompany the grammatical items and sub-elements. They are

intended to assist teachers to understand what is to be taught. They are not intended to be complete

or comprehensive but are provided as support only.

Unit 1

Grammatical items

Adverbs

Sub-elements

emphasis: #f

Elaborations

AN AU AR AT 52 AT Sk

expressing ‘actually’ with
s

sz, E A SCEHR G O AATRI T

expressing ‘already’ with
[

LHRECZINRTZET .

expressing ‘each other’

with B4

I I ANAZ B AR HAHH B

expressing frequency

WHL SR AR

FCH 5 R[] (0 25 AL A R

bR e Y)Y L [ RINE

PA MRS IT ARSI, A I 2 I HE S0
Ko

intensifiers

eH. R L A AL

AR R 0, AR B AR AT T S B

HE N MR BER AR, BT DAEE 24T H A% — 5
EYIEONCIE -

FER_EAS AT REA LB, BRI ST RE XS 77 (K
HEH .

Conjunctions

expressing ‘regarding’

with < F

i TARZ R SR R

joining information:
o it
o &

FHREMIES, BRI,
FLRA MR, BAEE R TIA.

offering choices in a
question with i£/&

FR NN E IR I FOE AT HL1E ?

sequencing past events

with J53k

PATARAFINR . Jak, AT T LT AREIE
Ko

Constructions

causative:

j‘jﬁﬁu ......

EOY R REER R, DO S5 i i = 2R
ek,

connecting adjectives with

P EE AR, SCAM G SUH BRI

expressing additional
information with

R AHAE AT ORSFIC 2R, 10 HLAEFRATTRE AN 5% 3
HIANSZ I -

expressing comparison:
o Ik
o itk

] R 52 BRE LRI PR S BRE ™ 4%
ERUART ELE R, BUACAAT B 2 ORI R I 5 12
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Grammatical items 1 Sub-elements

expressing conditions:
o IR

=]
o I

‘ Elaborations

IR ARB AT, IR TR AR IR

FORARAI A LR Z 4, RIS R A

introducing contrasting
ideas with

BEIRP E B AR, (HEHON T 74 .

Measure words

common classifiers

WhH—Ame, AR, AR .

Particles

adjective modifier: [

Ay — LSRR R A

adverbial phrases:

« K HIEHIEFR .

o Hh ZEnR R B E T H T A, A A B S ARV
for forming adjective e | WS RS e o N R A R
clauses: [t

possessive: f{]

BN B0 S BERR IR AR R % o

use and non-use of

H PR 47 A N AT LA T SQ BRI R R R ARG

Prepositions

expressing ‘to” and ‘for’
with 45

ORI 65 R A 20 PR e I ACAT P B A A

expressing ‘with’:

o« R PRFNTE 7N 7 1 BRI R g 2
o M WA H T LAEM IR .
Pronouns question words used as W R 4
indefinites RN PERS B, ARIEFIUEER W] LA I IR A
BT, RN EAA R LT BUARIR 2
Ko
XISt (0 5 R A AT AT 20 1
specifying:
o BF— P EFEEHAK—F,
o % BARNA &P AU AR B R I T2
i FEAT WA 7 — AN b2 T 3
Questions answering yes-no PRAE R A A RS 2 211, WAER.
guestions

common question words

TR SCBRESR E AR AT %12

forming yes-no questions

WA BAMAR?
ERER . () A4
AR TR B KA SRR TR ?

tag questions

BN RS R, e
R AT TR, AT ?
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Unit 2

Grammatical items

Sub-elements

Elaborations

with 5

Adverbs emphasis: il R NHR SO I )L, L E .
expressing ‘again’ inthe | UNA4FEIH X IEENRA B L, FrbhARITH 4R
future with ZIN—K.
expressing KA. EAZ. K4, K. £. L
approximation TERE LA AEGRIR, SRR, #E& L

Hh [ = AR R RAE ZE A Z AN/ NS IR, AR
WS
R E, FEEAE R R R T/ .
TR E [ H 22 RN = st s, (B TP E R 2
W LR LA A T
KB b =+ 2124,
BRI & ROAWATIUHILET, SHANER
NI XS E TN
expressing doing RZFBRANAAMAE T IEZ R, WERSEN LT & D
something less with 7> AN
expressing doing KRB FERANSMZZERALAHD, ANZFERL
something more with 2 | [ 11 K B30 B FEL i 7 4
expressing extent with EFE, FNT0Lh B2, STl EAK
PLE/F o
expressing ‘only’ with 4~ | A F 5! BIET LLE =AM .
indicating a continuing EIME T T AR, IAE R NIE R Bk
action with i& BEC.
R ) AR R T e B AR .
intensifier suffixes:
o T ZIMAESR T ! FAIRAS RIGEE]T .
o MW{AR/T R ZF 52 NEXRBAFRIKEE P42, BN
BART.

Aspects durative — progressive: FRIEE & 5.
1IETE
expressing duration with | A T —AN/ NI THR
]

Comparison expressing ‘even more’ WX 2% L EAE 52 N BE B P b R0 T AL %t 1 N2 S AT

A o

expressing that two
things are not in the
same way with A~—#Ff

Hh R PR 22 AR A L AN —FE, RER A IRZ K
PNANVINIES W

expressing that two
things are in the same

H ] (A N PR — #0001 o 1
R Drilfike

way with —

modifying Lt:

e —riL U AFDUE LB M — mU L

e %27 Hh [ 2 AR IR 2 2] R T EBR KRN A2 K2 T .
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Grammatical items

Conjunctions

‘ Sub-elements

expressing additional
information with %4k

| Elaborations ‘

FRNERESE, O ERRN o, AR, 5
bh, BEREGER T AARE B i .

expressing events
happening at a particular
time:

o [RImpfE

o I

FERNAETTH R AR, SR X B8l
JAARES, WL REIET L.

expressing ‘then’ with

HE]

FRNERRIEML, RO E NS
17

expressing ‘therefore’
with X[t

=W S S AR K. Bk, AR 2 2 S 4kt [E]
JBURA

indicating choices with

o

) 22 AR TR 2 S IR B B 4D ST BE
.

introducing contrasting
ideas with 1T

SRR AR AL I TR R . AN, B[R
K855 15 A H L

Constructions

expressing additional
information with

BT ERAESER A ST Lk, AR Z B R e e
b/ M FAh P R,

[ SEIEEE PASR,

...... TR/ eeeees

expressing ‘except for’ R E, BR TSI A AL, HAR ) S A

with i 7 --e-e A FE A B o

B, eeenes Heeeeen

expressing simultaneity

e/ KLEI i v/ RLLEN IRZ R NER— LW & R — b8k, AMEBEHL,
ERTULRIEC.

o heeeileeeee P X R 55 3 W Fdse 22 PR R it

imperative sentences

IR EL! AREEIFTET

negative imperative
sentences

MV T B2 m ER.

sequencing events in
time:

o e SR)G e ok BEeER, e BRI
Y/ RAEEE WERER— 2R, A AR .
Reduplications adjectives BART B AR N A ) k2
nouns AN AL KRR 45
ANNEBE XM R SCR .
IUAE 38 NS AN BRI ARG R 0 10X 4%
FRK LM
SEAREER A [ ) R 3R NS0
verbs A RBEHERIRE I — Ko
Verb complements resultative:
e B RIEH N TEM R 5 2 AL BT RR
o If BRI R AE &4 T -
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Assumed learning

Before commencing the study of Unit 1 and Unit 2, it is assumed that students have, through prior

experience or study, already acquired an understanding of the following Chinese grammatical items.

Adjectives colours RN F5 T R AL AR RN Z AR
FA — WLk R
qualitative BARP AR Y, HERWEEH URELE,
TAEREZIR, BONECARAE
BAH RIS AR -
Adverbs expressing Z. KA. Ji« A3
approximation RETKHLER T —T 2 H4k,
AR RACPAS /NS 2 5 A TR
FEHPOEYE LA LA A
KRB FRAZ— A,
expressing frequency N EHE. FBR. AAD
WAEETR, RIS ] SR R AT
PH T LUK -
ORGSR T, B LAFREF R ABLR 2] 4T EK
7775 B AR 3,
indicating inclusion with | F-A1—% A#F =Xy RS, iz ESE,
B
indicating sequence:
o FRILSA BIR, AR\ SRR T .
o it
intensifiers S | AN (I R
2 HAHRIFHE DT
FHEAEH EW o, B SR A = .
KIS !
HERAT K5 T -
joining information with | R EXKNT % ok, HEWE HAL.
1 o Lk, etk .
superlative: £t TR = UK o
F A=K R,
Aspects durative — progressive:
o IETE TR IELE AN S
o fE ZITLE VLI
expressing experience REFEE? REESHE,
with i
indicating completion WHEEEENT,
with |
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Grammatical item

‘ Sub-elements

l Elaborations

Auxiliaries expressing ‘do not

allow’:

o Aik LIRS IR = .

o A FAISCREAMERR EMAZ AL, IOAS 24

expressing permission:

o i T FAN 175 1K i BE P 7

o L G YR R AT DURIR 25 HE 4

expressing the ability to

do something:

S HoWANE, WAL,

o i NSRBI M — £ LIS

expressing the future:

o % XN EWIAREEIT L, HANRER

e = RATHRTHIR 2 TR

indicating intention:

o TN TATH B R

e M A % rp ERAT, ORI i A RS
Characters common radicals K NS iy Ry B Hy A &

common stroke types

= . J8n s L)

Conjunctions

connecting contrasting
ideas:

. W
. HE
. Fig

AHEAT L, WRIEA .
IRADOEHE R, ERBIEEITIGHES .
BERRIFZ, AL, WK ZHERN WAL

expressing additional
information with 3 4

IR EACST, BATHEEKIN. 75, REESH

=
= o

expressing ‘in order to’

with AT

NI, BARFRE W

expressing reasons with

EEp5)

AR E A MR, RO SRAR S BR A

expressing ‘then’ with
Y]

BFRRDT T AN B, SR JE SR T AN/
AL

indicating choices with

By

RIS IR AT AR 25 A TE

joining information with

F

WEH — K ERBAPIETAZ

offering choices in a
question with /&

%

RERRNIHEIE 2 5% ?

7
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Grammatical item

Constructions

‘ Sub-elements

expressing additional

information:
o BT e DA

Bh, eeeees Heeeeee
o RfHeeewes T Hoeeeeee

l Elaborations

W 7 RER B ASE, KR B2 B

AE AR E SRV FT TAME ] DU AR, 1y AT B2k
LRGP

expressing comparison
with Lt

i

25|

Nt o

AT AP K A )

gl

expressing conditions

with 215

IRB A SCHARREF,  DUR AT A B B R

expressing events in
quick succession:

FAT— 2] LT A BB D,
LOY SR AN B -]

views:

BIRIRIAER, HERAKFE.
PYNIASEAEDTE AR, MR SR,

negative imperative
sentence

BRI

Measure words

with nouns

/l\\ /I:\l\ ZS:\ 14:\ %\ 14:\ ?B\ D\ XX
ey — AR 2%
FMEAT — XU KRS -

with verbs: X

TR AT —IRMER? B IHT =R MR

missing measure words

AT E—FT .
MBGE  BI 7R /N
T—Rg =%

Nouns

common nouns

AR A — KR RN — AR

enumerative pronouns:

HE

LEXRAT IR, B2 BRAESE

spatial nouns

L2 TN 1T o TN TIN5 v/ AN £ 2/ N 1 TN
]
B ¥ WA A — AN RAE N .

proper nouns A NIE S|
AL KT .

temporal nouns WER. R BIE. =840 k0 % 4
IAERE T =S —Zl.

titles and forms of
address

I ey ANEL KK
FoAS Ry RARTIE.

B
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Grammatical item

Sub-elements

Elaborations

Particles adjective modifier: ff] YR ESLNBK .
adverbial phrase: 75 FOOE AL
for forming relative FHER LR HA KT
clauses
making a suggestion T —h e !
with It
possessive: [#] THDOEZIMAR LT o
use and non-use of ] TEELAPARHMIA .
RMNEERLBAFIA .
A KK .
WA KKK .
Prepositions expressing ‘to’ and ‘for’ | IR VRFTHLIE .
with 25 T ARSI —EHALY .
2R T IA R
expressing ‘towards’ PR B SR IO

with X

expressing ‘with’ with

BRI — 2 T IR TS IR

Pronouns personal fl, . ©. F. AR &
plural personal pronouns | #4177, AT, ABATT. AT, EAT]
demonstrative XA
e — M.
Quantifiers cardinal numbers E£/0. — = = WL AL S B L T

_'_

[i] TAHEPA .
expressing ‘half’ TE T AN A
large numbers ". T

ordinal numbers

FEX/ TR 4

Sentence structures

subject-time-place-

QUL AR S B AT AR B

manner-verb-object W/ RESER 2,

subject-verb-object ES A
eI ) R EK

zero subject sentences NZ AR T g ?

i R, AR

Set expressions

common set expressions

ﬁ#ﬁ:\ #’B‘Q%\ E‘B‘:%&\\ /[:J:/\j:\ E!JE‘[,
JEL%
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Grammatical item

Verbs

Sub-elements

causative verbs:

Elaborations

o i PRABTE VRS L
o ik KEWALEES RS
connecting nouns with MRE I AR FEN -
&
conveying tenses TR ZEILR.
without verb FLIRTA R,
conjugation
expressing existence and | T TFHLEFRZIRH .
possession with BExZEHIO N

PRA T4 2
incomplete past: &4 WER IR A H EIL.

indicating what someone
is called with 1Y

A=z o fRAUA A 4452

stative verbs fh iR & o
FRAR = WK o
YRFNTE 1 ?
to be surnamed: ¥ PREF, VREEAT 4?7 URGF, FRWEE.
verb negation AR R
TP LA HE A
Verb complements negative form of verb FRIZASFEIX WA -
complements REANF) B
resultative:
e 5B TR T .
o EALE, RIZE) TAL RS, W2eAE T .
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Appendix 4 —

strategies

Language learning and communication

Language learning and communication strategies support and enhance the development of literacy

skills and enable further development of cognitive skills through thinking critically and analytically,

solving problems and making connections.

The following list is not intended to be complete or comprehensive but is provided as support only.

Students should be taught these strategies explicitly and be provided with opportunities to practise

them.

Purpose of strategy Strategies

To support language
learning and acquisition

e read, listen to and view texts in Chinese

e connect with a proficient speaker of the language

e learn vocabulary and set phrases in context

e explain own understanding of a grammar rule or language pattern to
someone else

e use a monolingual or bilingual dictionary to locate and translate
abbreviations, understand verb information and confirm meaning

e make connections with prior learning

To make
meaning from
texts

e listen and determine essential information from key words

e work out meaning of familiar and unfamiliar language by applying rules

e make links between English and Chinese texts

e analyse and evaluate information and ideas

e  scan texts, highlight key words and select appropriate information

e recognise the attitude, purpose and intention of a text

e use information in a text to draw conclusions

e summarise text in own words or reorganise and re-present the information

e reflect on cultural meanings, including register and tone

To produce texts

e read a question, and determine the topic, audience, purpose, text type and
style of writing

e manipulate known elements in a new context to create meaning in written
forms

e structure an argument, and express ideas and opinions

e use synonyms for variety in the sentences and conjunctions to link sentences

e organise and maintain coherence of written text

e evaluate and redraft written texts to enhance meaning

e proofread text once written
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Purpose of strategy

To engage in
spoken
interaction

Strategies ‘

e make connections with first language and practise speaking in the language

e use oral clues to predict and help with interpreting meaning

e ask for clarification and repetition to assist understanding

e manipulate known elements in a new context to create meaning in spoken
forms

e  structure an argument and express ideas and opinions

e use cohesive devices, apply register and grammar, and use repair strategies
to practise the language
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