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Rationale

Communication is a human imperative, involving interaction to convey meaning as well as
imagination, creativity and a broad understanding of ourselves and others. Language learning
provides the opportunity for students to engage with the linguistic and cultural diversity of the world
and its peoples, and reflect on their experience in various aspects of social life, including their own
participation and ways of being in the world.

Western Australian senior secondary Languages courses, of which Japanese: Second Language is one,
operate from the fundamental principle that, for all students, communicating in two or more
languages is a rich, challenging experience of engaging with and participating in the linguistic and
cultural diversity of our interconnected world.

Students who study Japanese in the senior secondary years build on a diverse range of language and
intercultural knowledge, understanding and skills gained through previous experiences at school and
in the community. The study of Japanese enables students to engage with a language spoken by
more than 125 million people in Japan and around the world.

As Japanese is spoken in Australia, many opportunities exist to hear and use the language in real-life
situations as well as through Japanese media in Australia and actual and virtual connections with
Japanese-speaking communities in the rest of the world. Proficiency in Japanese may provide
students with enhanced vocational opportunities in domains which include business, trade, science,
law, education, tourism, diplomacy, international relations, health and communications.

The Japanese: Second Language ATAR course is designed for students for whom Japanese is a
second, or subsequent, language. These students have not been exposed to, or interacted in, the
language outside of the language classroom. They have typically learnt everything they know about
the Japanese language and culture through classroom teaching in an Australian school, or similar
environment, where English is the language of school instruction. Students have typically studied
Japanese for 200—400 hours at the commencement of Year 11, and may have experienced some
short stays or exchanges in a country where the language is a medium of communication.

DrILwiAl
The language to be studied and assessed is Modern Standard Japanese 13 % &
The rich linguistic and cultural diversity of Western Australia, to which Japanese-speaking
communities contribute significantly, provides an educational environment where the study of
languages and cultures is valued as a unique and integral part of the Western Australian curriculum.

Application for enrolment in a language course

All students wishing to study a Western Australian Certificate of Education (WACE) language course
are required to complete an application for permission to enrol in a WACE language course in the
year prior to first enrolment in the course.
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Aims

The Japanese: Second Language ATAR course builds on students’ skills and understanding of
Japanese and knowledge about the cultures of Japanese-speaking communities. It enables students
to:

interact with others to exchange information, ideas, opinions and experiences in Japanese

analyse a range of texts in Japanese to comprehend, and interpret meaning

apply the skills they have acquired to produce texts in Japanese to convey information, express ideas
and opinions and experiences for specific audiences, purposes and contexts

demonstrate their knowledge and understanding of language as a system

reflect on the relationship between language and culture.

Organisation

This course is organised into a Year 11 syllabus and a Year 12 syllabus. The cognitive complexity of
the syllabus content increases from Year 11 to Year 12.

Structure of the syllabus

The Year 12 syllabus is divided into two units which are delivered as a pair. The notional time for the
pair of units is 110 class contact hours.

Unit 3

This unit focuses on 1T (Travel). Through the three topics — My travel experience, Domestic travel
in Japan, Trends in tourism — students extend and refine their communication skills in Japanese and
gain a broader and deeper understanding of the language and culture.

Unit 4
LErobn

This unit focuses on ':L,\&flé L I & (This year and the future). Through the three topics — This year
and the future, Pathways for Japanese people, Environmental sustainability — students extend and
refine their communication skills in Japanese and gain a broader and deeper understanding of the
language and culture.

Each unit includes:

a unit description —a short description of the focus of the unit
unit content — the content to be taught and learned.
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Organisation of content

The course content is organised into five content areas:

Perspectives and topics

Text types and styles of writing

Linguistic resources

Intercultural understandings

Language learning and communication strategies.

These content areas should not be considered in isolation, but rather holistically as content areas
that complement one another, and that are interrelated and interdependent.

Perspectives and topics
Each unit is defined by a particular focus, three perspectives and a set of topics.
The perspectives are:

personal — explores aspects of the student’s personal world, aspirations, values, opinions, ideas and
relationships with others. They also explore the topic from the perspectives of other people
community — explores topics from the perspectives of individuals and groups within those
communities or the communities as a whole, and develops an understanding of how culture and
identity are expressed through language

global — explores trends and issues as they affect the global community.

Each perspective has a set of topics that promote meaningful communication and enable students to
extend their understanding of the Japanese language and culture. The placement of topics under one
or more of the three perspectives is intended to provide a specific viewpoint for the teaching and
assessment of the topic.

Text types and styles of writing

In learning a language, it is necessary to engage with and/or produce a wide variety of text types and
styles of writing.

Text types are categories of print, spoken, visual or audiovisual text, identified in terms of purpose,
audience and features. Text types and textual conventions vary across languages and cultures, and
provide information about the society and culture in which they are produced. Students are
encouraged to listen to, read and view a range of texts, and need to be provided with opportunities
to engage with them.

Styles of writing are the features, patterns and rules of texts which are determined by the text type
and the context, audience and purpose of the text. They also include protocols for participating in
communication, such as ways of initiating conversations, framing requests, disagreeing and
responding. Students are expected to respond to and to produce the following styles of writing
individually or in combination: descriptive, informative, personal, persuasive and reflective.

In school-based assessments and the ATAR course examinations, students are expected to respond
to and/or produce a range of spoken and written text types in styles of writing in Japanese.
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Linguistic resources

Linguistic resources are the specific elements of language that are necessary for communication.
Acquiring linguistic resources allows for the development of knowledge, skills and understandings
relevant to the vocabulary, grammar, and sound and writing systems of Japanese.

As well as enabling communication, developing an understanding of the linguistic resources also
enhances intercultural understandings, literacy skills and awareness of one’s own language. In the
Japanese: Second Language ATAR course, students are required to further develop their knowledge
and understanding of the structure of Japanese.

Intercultural understandings

Intercultural understandings involve developing knowledge, awareness and understanding of one’s
own culture/s and language/s, as well as that of the Japanese-speaking world. The study of the
perspectives and topics, text types and styles of writing and linguistic resources will enable the
development of intercultural understandings which enhances the ability to communicate, interact
and negotiate within and across languages and cultures, and to understand oneself and others.

The development of intercultural competence can be described as moving from a stage, where
students are not aware of, or do not understand or practise, cultural norms, to one where cultural
practices are so internalised that the student no longer notices them. It is not expected that second
language learners will develop this degree of cultural competence without spending considerable
time in-country. It is expected; however, that students will develop cultural self-awareness and
become aware of cultural issues which govern speech and behaviour in Japanese-speaking
communities, and begin to apply these in order to communicate effectively.

Language learning and communication strategies
Language learning and communication strategies are processes, techniques and skills relevant to:

supporting learning and the acquisition of language
making meaning from texts

producing texts

engaging in spoken interaction.

These strategies support and enhance the development of literacy skills, and enable further
development of cognitive skills through thinking critically and analytically, solving problems and
making connections. Students should be taught these strategies explicitly and be provided with
opportunities to practise them.
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Representation of the general capabilities

The general capabilities encompass the knowledge, skills, behaviours and dispositions that will assist
students to live and work successfully in the twenty-first century. Teachers may find opportunities to
incorporate the capabilities into the teaching, learning and assessment program for the

Japanese: Second Language ATAR course. The general capabilities are not assessed unless they are
identified within the specified unit content.

Literacy

The Japanese: Second Language ATAR course develops students’ ability to listen to, read, view,
create and perform a range of spoken, written and multimodal texts in Japanese. It provides
opportunities for students to move between Japanese and English to analyse, interpret and reflect
on texts. They convey information, ideas and opinions in a variety of text types and formats, and
write Japanese texts, in different text types and styles of writing, for a range of contexts, purposes
and audiences, applying their knowledge of linguistic resources.

For language learners, literacy involves skills and knowledge that need guidance, time and support to
develop. These skills include:

developing an ability to decode and encode from sound to written systems
mastering grammatical, orthographic, and textual conventions
developing semantic, pragmatic, and critical literacy skills.

For learners of Japanese, literacy development in the language enhances and extends their
knowledge and understanding of English literacy and uses their knowledge of English literacy to
support their learning in Japanese.

Numeracy

Students become numerate as they develop the knowledge and skills to use mathematics confidently
across all learning areas at school and in their lives more broadly. Numeracy involves students
recognising and understanding the role of mathematics in the world and having the dispositions and
capacities to use mathematical knowledge and skills purposefully.

Learning Japanese affords opportunities for learners to develop, use and understand, patterns, order
and relationships, and to reinforce concepts, such as number, time and space, in their own and in
different cultural and linguistic systems.

Information and communication technology capability

In the Japanese: Second Language ATAR course, students develop information and communication
technology (ICT) capability as they learn to use ICT effectively and appropriately to access, create and
communicate information and ideas, solve problems, and work collaboratively at school and in their
lives beyond school. ICT capability involves students in learning to make the most of the technologies
available to them, adapting to new ways of doing things as technologies evolve and limiting the risks
to themselves and others in a digital environment.

Language learning is enhanced through the use of ICT. Accessing live language environments and
texts via digital media extends the boundaries of the classroom and provides opportunities to
develop information technology capabilities as well as linguistic and cultural knowledge.
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Critical and creative thinking

The Japanese: Second Language ATAR course develops students’ ability to think logically, critically
and creatively. It provides opportunities for students to inquire, generate, analyse and reflect on a
range of information, ideas and perspectives in spoken and written texts. Students learn how to
analyse texts and interpret how the language of texts conveys meaning. They reflect on the thinking
and processes used to mediate meaning between languages. They apply their knowledge of language
as a system to new contexts and learn to revise and modify texts when considering context, purpose
and audience.

As students learn to interact with people from diverse backgrounds, and as they explore and reflect
critically, they learn to notice, connect, compare and analyse aspects of Japanese language and
culture. As a result, they develop critical thinking skills as well as analytical and problem-solving skills.

Personal and social capability

The Japanese: Second Language ATAR course enhances students’ personal and social capability as
they learn to understand themselves and others and manage their relationships, lives, work and
learning more effectively. As they interact with Japanese speakers in culturally appropriate ways in a
range of contexts and situations, they develop an understanding of the importance of
communicating in a respectful manner.

In the Japanese: Second Language ATAR course, learning to interact in a collaborative and respectful
manner, being open-minded and recognising that people view and experience the world in different
ways are key elements of personal and social competence. Interacting effectively in an additional
language and with people of diverse language backgrounds involves negotiating and interpreting
meaning in a range of social and cultural situations — essential aspects of learning Japanese.

Ethical understanding

In learning Japanese, students learn to acknowledge and value difference in their interactions with
others and to develop respect for diverse ways of perceiving and acting in the world. Ethical
understanding involves students in building a strong personal and socially oriented ethical outlook
that helps them to manage context, conflict and uncertainty, and to develop an awareness of the
influence that their values and behaviour have on others.

Intercultural understanding

The Intercultural understanding capability is central to the learning of Japanese in the

Japanese: Second Language ATAR course as students learn to value their own cultures, languages and
beliefs, and those of others. In Japanese, development of intercultural understanding is a central aim,
as it is integral to communicating in the context of diversity, the development of global citizenship
and lifelong learning.

Students bring to their learning various preconceptions, assumptions and orientations shaped by
their existing language/s and culture/s that can be challenged by the new language experience.
Learning to move between the existing and new languages and cultures is integral to language
learning and is the key to the development of students’ intercultural capability.
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By learning a new language, students are able to notice, compare and reflect on things previously
taken for granted. This allows them to explore their own linguistic, social and cultural practices as
well as those associated with the new language. They begin to see the complexity, variability and
sometimes the contradictions involved in using language.

Learning Japanese does not require forsaking a student’s first language. It is an enriching and
cumulative process, which broadens the students’ communicative repertoire, providing additional
resources for interpreting and making meaning. Students come to realise that interactions between
different people through the use of different languages also involves interactions between the
different kinds of knowledge, understanding and values that are articulated through language/s and
culture/s. They realise that successful intercultural communication is not only determined by what
they do or say, but also by what members of the other language and culture understand from what
they do or say.

Learning to move between languages and cultures is integral to language learning and is the key to
the development of students’ intercultural understanding.

Intercultural understandings is one of the five content areas of this course.

Representation of the cross-curriculum priorities

The cross-curriculum priorities address the contemporary issues which students face in a globalised
world. Teachers may find opportunities to incorporate the priorities into the teaching and learning
program for the Japanese: Second Language ATAR course. The cross-curriculum priorities are not
assessed unless they are identified within the specified unit content.

Aboriginal and Torres Strait Islander histories and cultures

The study of Languages recognises the interrelationship of languages, identities and cultures across
languages, including Aboriginal and Torres Strait Islander languages, and develops an understanding
of concepts related to the linguistic landscape of Australia. The Japanese: Second Language ATAR
course, along with the Aboriginal and Torres Strait Islander histories and cultures priority, enables
students to develop knowledge and understanding by engaging them with the languages and
cultures of Australia.

By exploring and reflecting on the interrelationship between language, culture and identity, students
are provided with opportunities to understand that the ways in which people use language reflect
the values and beliefs of their respective communities, including Australia’s rich and diverse
Aboriginal and Torres Strait Islander communities. The knowledge and understanding gained through
this priority will enhance the ability of young people to participate positively in the ongoing
development of Australia.

Asia and Australia's engagement with Asia

In Languages, students are able to learn languages of the Asian region, learning to communicate and
interact in interculturally appropriate ways and exploring concepts, experiences and perspectives
from within and across Asian cultures.

In all the languages, the priority of Asia and Australia’s engagement with Asia provides opportunities
for students to develop an appreciation for the place of Australia within the Asian region, including
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the interconnections of languages and cultures, peoples and communities, histories and economies.
They learn how Australia is situated within the Asian region and how our national linguistic and
cultural identity is continuously evolving, locally, regionally and within an international context.

In learning Japanese, students may engage with a range of texts and concepts related to:

Asia and Australia’s engagement with Asia
languages and cultures of Asia
people of Asian heritage within Australia.

Sustainability

The Japanese: Second Language ATAR course provides a context for students to develop their
knowledge and understanding of concepts, perspectives and issues related to sustainability in
Japanese-speaking communities and the world. Students engage with a range of texts to obtain,
interpret and present information, ideas and opinions on concepts, such as the environment,
conservation, social and political change and how language and culture evolve, and develop their
knowledge, understanding and skills relating to sustainability within particular unit topics.

Through interacting with others, respectfully negotiating meaning and mutual understanding, and
reflecting on communication, students can learn to live and work in ways that are both productive
and sustainable.
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Unit 3
Unit description

v 1rZH
The focus for this unit is f&4T (Travel). Students expand their skills, knowledge and understanding
through the study of the unit content. They extend and refine their communication skills in Japanese
and gain a broader and deeper understanding of the language and culture.

Unit content

An understanding of the Year 11 content is assumed knowledge for students in Year 12. It is
recommended that students studying Unit 3 and Unit 4 have completed Unit 1 and Unit 2.

This unit includes the knowledge, understandings and skills described below. This is the examinable
content.

Perspectives and topics

Unit 3 is organised around three perspectives and a set of three topics. The placement of a topic
under a particular perspective is intended to provide a specific viewpoint for the teaching and
assessment of the topic.

D5
Personal My travel experience FAD ik 1T
Students explore the topic from their own point of Students explore their future travel plans and
view or from the viewpoint of individuals from reflect on their own travel experiences.
Japanese-speaking communities.
AN E
Community Domestic travel in Japan [E N & 1T
Students investigate how the topic relates to groups Students investigate travel options for Japanese
in the Japanese-speaking communities. people in Japan.
v ox ;_7 AN
Global Trends in tourism 1T DfE 7]
Students examine how the topic impacts the global Students examine global trends in tourism.
community.
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Text types and styles of writing
Text types

It is necessary for students to engage with a range of text types. The language that students use to
respond to and/or produce a range of text types may be either in Japanese or English, as specified in
each assessment type.

In the external written examination, a range of text types will be included in Section 1: Listening and
responding and Section 2: Reading and responding.

For Section 3: Writing in Japanese, students will be required to produce text types from the list
below.

account journal entry review

article letter script — conversation, interview,
blog post message speech

email note

Styles of writing

Students should respond to and produce the following styles of writing in school-based assessments,
individually or in combination: descriptive, informative, personal, persuasive, reflective.

Refer to Appendix 2 for details of the features and conventions of the text types and characteristics
of the styles of writing.

Linguistic resources

Vocabulary

Vocabulary, phrases and expressions associated with the unit content.
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Grammar

Students will be expected to recognise and use the following grammatical items.

Grammatical items

Verb forms*

Sub-elements ‘

potential form

volitional form (plain form)

Adjectives

nominalisation: ~ &

Extent markers

indicating ‘only’ with L 7>

Negative plain form structures

expressing ‘instead of doing’ or ‘without doing’ with ~72\\C

expressing ‘so that something won’t happen’ with ~72\ X 9 |2

Noun structures

expressing likeness:
o ~RHToNg

o ~KHm\NZ

expressing purpose with ~D 7282

Plain form structures

explaining, clarifying with ~ A T4~

expressing appearance, likelihood with ~ %72 T9~

expressing intent with ~2>% 1

expressing plans with & T\

expressing purpose with ~72 812

listing reasons with ~ L

relative clause

Potential form structures

expressing ‘so what something can happen’ with ~ X 9 (Z

Question words

forming indefinite pronouns

e b
o M
e TYH

Volitional forms

expressing a desire with ~ & 5 & [EL 9

T form structures

expressing difficulties or problems with ~TZ £ %

expressing regret over an action with ~ T L ¥ 9

*Verb forms have been listed first in the table above as they form the basis for some grammatical

items.

Refer to Appendix 3 for elaborations of grammatical items.
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Sound and writing systems
Consolidation of understanding of the sound and writing systems of Japanese, and in particular:

e pronouncing long vowel sounds
e using common interjections; for example,
*  to express surprises, suchas ® &, 2>, P& and = 9 TT
* to call for attention, suchas D, 12z, T A FH A and H X o &
* to show attention or confirmation, such as I&\>, 9 A and % 9 CT9 %A

LB LI A e L
e recognising that some Japanese words can be abbreviated; for example, A =%k to A7k and

AY—PMUF U to AR

e producing the following kanji: f5 ¥ 72 & ff £ # & M t F Ffo ¥E @
I ™M R 7ol FF

e recognising the following kanji: B B 7 #3 & 4 £ & F ik fE F IR
B oW OB = A

Intercultural understandings

The perspectives and topics, the textual conventions of the text types, the styles of writing selected
and the linguistic resources for the unit should provide students with opportunities to enhance
understanding of their own language/s and culture/s in relation to the Japanese language and
culture, and enable them to reflect on the ways in which culture influences communication.

Language learning and communication strategies

Language learning and communication strategies taught in this unit will depend on the needs of the
students and the learning experiences and/or communication activities taking place. Students should
be taught these strategies explicitly and be provided with opportunities to practise them.

Refer to Appendix 4 for a list of language learning and communication strategies.

Dictionaries

Students develop the necessary skills to use dictionaries effectively.

In the written examination, students are permitted to use monolingual and/or bilingual printed
dictionaries, in one or two separate volumes.
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Unit 4

Unit description

LLobHu

L
The focus for this unit is 54F & & 3 (This year and the future). Students consolidate their skills,
knowledge and understanding through the study of the unit content. They extend and refine their
communication skills in Japanese and gain a broader and deeper understanding of the language and
culture.

Unit content

This unit builds on the content covered in Unit 3.

This unit includes the knowledge, understandings and skills described below. This is the examinable
content.

Perspectives and topics

Unit 4 is organised around three perspectives and a set of three topics. The placement of a topic
under a particular perspective is intended to provide a specific viewpoint for the teaching and
assessment of the topic.

e L Lrobn
Personal This year and the future 545 & % 3k
Students explore the topic from their own point of Students explore plans for their future, including
view or from the viewpoint of individuals from how the study of Japanese may influence their
Japanese-speaking communities. career choices, and reflect on the significant events

of this year.
‘L A

Community Pathways for Japanese people H A& A\ D HE R

Students investigate how the topic relates to groups Students investigate how Japanese students
in the Japanese-speaking communities. prepare for their transition to the workplace and
into adulthood.

MAE LD
Global Environmental sustainability & & D 7= (2
Students examine how the topic impacts the global Students examine life choices that encourage and
community. support global environmental sustainability.
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Text types and styles of writing

Text types

It is necessary for students to engage with a range of text types. The language that students use to
respond to and/or produce a range of text types may be either in Japanese or English, as specified in
each assessment type.

In the external written examination, a range of text types will be included in in Section 1: Listening
and responding and Section 2: Reading and responding.

For Section 3: Writing in Japanese, students will be required to produce the following text types:

e account e journal entry e review

° i ° . .
article letter e script — conversation,

e blog post ¢ message interview, speech

e email e note

Styles of writing

Students should respond to and produce the following styles of writing in school-based assessments,
individually or in combination: descriptive, informative, personal, persuasive, reflective.

Refer to Appendix 2 for details of the features and conventions of the text types and characteristics
of the styles of writing.

Linguistic resources

Vocabulary

Vocabulary, phrases and expressions associated with the unit content.
Grammar

Students will be expected to recognise and use the following grammatical items.

Grammatical items Sub-elements ‘

Plain form structures expressing a decision with ~Z & {Z L7z

expressing making an effort to do or not to do an action with

~X5127T%

expressing ‘whether or not’ with 2> & 9

using embedded questions with 7>

Verb stem structures expressing continuing an action with ~2>-35(7 %

expressing finishing an action with ~#&4> %

expressing starting an action with ~##®% %

T form structures expressing desire for someone else to do something with
~TIEL W

expressing ‘even if’ or ‘even though’ an action or condition exists
with ~T%

Refer to Appendix 3 for elaborations of grammatical items.
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Sound and writing systems
Consolidation of understanding of the sound and writing systems of Japanese, and in particular:

e pronouncing long vowel sounds
e using common interjections; for example,
*  to express surprises, suchas ® &, 2>, P& and = 9 TT
* to call for attention, suchas D, 12z, T A FH A and H X o &
* to show attention or confirmation, such as I&\>, 9 A and % 9 CT9 %A

L:@’)77J§<AL‘17L/V (:@2[‘,
e recognising that some Japanese words can be abbreviated; for example, A 5 ik to A and

A — KT to AR

e producing the following kanji: {f: & 5F # 41 R
e recognising the following kanji: 5 # & & #&) #K

He

2.
Intercultural understandings

The perspectives and topics, the textual conventions of the text types, the styles of writing selected,
and the linguistic resources for the unit should provide students with opportunities to enhance
understanding of their own language/s and culture/s in relation to the Japanese language and
culture, and enable them to reflect on the ways in which culture influences communication.

Language learning and communication strategies

Language learning and communication strategies taught in this unit will depend on the needs of the
students and the learning experiences and/or communication activities taking place. Students should
be taught these strategies explicitly and be provided with opportunities to practise them.

Refer to Appendix 4 for a list of language learning and communication strategies.
Dictionaries
Students develop the necessary skills to use dictionaries effectively.

In the written examination, students are permitted to use monolingual and/or bilingual printed
dictionaries, in one or two separate volumes.
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Assessment

Assessment is an integral part of teaching and learning that in the senior secondary years:

e provides evidence of student achievement

e identifies opportunities for further learning

e connects to the standards described for the course

e contributes to the recognition of student achievement.

Assessment for learning (formative) and assessment of learning (summative) enable teachers to
gather evidence to support students and make judgements about student achievement. These are
not necessarily discrete approaches and may be used individually or together, and formally or
informally.

Formative assessment involves a range of informal and formal assessment procedures used by
teachers during the learning process to improve student achievement and to guide teaching and
learning activities. It often involves qualitative feedback (rather than scores) for both students and
teachers, which focuses on the details of specific knowledge and skills that are being learnt.

Summative assessment involves assessment procedures that aim to determine students’ learning at
a particular time; for example, when reporting against the standards, or after completion of a unit or
units. These assessments should be limited in number and made clear to students through the
assessment outline.

Appropriate assessment of student work in this course is underpinned by reference to a set of
predetermined course standards. These standards describe the level of achievement required to
achieve each grade from A to E. Teachers use these standards to determine how well a student has
demonstrated their learning.

Where relevant, higher order cognitive skills (e.g. application, analysis, evaluation and synthesis) and
the general capabilities should be included in the assessment of student achievement in this course.
All assessment should be consistent with the requirements identified in the course assessment table.

Assessment should not generate workload and/or stress that, under fair and reasonable
circumstances, would unduly diminish the performance of students.
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School-based assessment

The Western Australian Certificate of Education (WACE) Manual contains essential information on
principles, policies and procedures for school-based assessment that must be read in conjunction
with this syllabus.

School-based assessment involves teachers gathering, describing and quantifying information about
student achievement.

Teachers design school-based assessment tasks to meet the needs of students. As outlined in the
WACE Manual, school-based assessment of student achievement in this course must be based on the
Principles of Assessment:

e Assessment is an integral part of teaching and learning

e Assessment should be educative

e Assessment must be fair

e Assessment should be designed to meet its specific purpose/s

e Assessment should lead to informative reporting

e Assessment should lead to school-wide evaluation processes

e Assessment should provide significant data for improvement of teaching practices.

The table below provides details of the assessment types and their weighting for the
Japanese: Second Language ATAR Year 12 syllabus.

Summative assessments in this course must:

e be limited in number to no more than eight tasks

e allow for the assessment of each assessment type at least once over the year/pair of units
e have a minimum value of five per cent of the total school assessment mark

e provide a representative sampling of the syllabus content.

Assessment tasks not administered under test or controlled conditions require appropriate
authentication processes.
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Assessment table — Year 12

Weighting
for
combined
mark

Type of assessment Weighting To SCSA

Oral communication

Interaction with others to exchange information, ideas, opinions 0%
(o]

and/or experiences in spoken Japanese.

Typically, these tasks are administered under test conditions. 100% 359

Examination Practical Practical

Practical (oral) examination 0%
Typically conducted at the end of each semester and/or unit and ’

reflecting the examination design brief for this syllabus.

Written examination
Typically conducted at the end of each semester and/or unit and 50%
reflecting the examination design brief for this syllabus.

Written communication

Production of written texts to convey information and express
ideas, opinions and/or experiences in Japanese. 0%
Questions specify the context, purpose, audience, text type and
style of writing.

Typically, these tasks are administered under test conditions. 100% 65%

Written Written

Responding to texts

Comprehension and interpretation of spoken and printed texts in
Japanese.

Texts represent different text types and styles of writing.
Questions for spoken and printed texts are either phrased in 30%
Japanese and English for responses in English, or phrased in
Japanese and English for responses in Japanese, depending on the
requirements of the question.

Typically, these tasks are administered under test conditions.

Teachers must use the assessment table to develop an assessment outline for the pair of units.
The assessment outline must:

include a set of assessment tasks

include a general description of each task

indicate the unit content to be assessed

indicate a weighting for each task and each assessment type

include the approximate timing of each task (for example, the week the task is conducted, or the
issue and submission dates for an extended task).
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Reporting

Schools report student achievement, underpinned by a set of predetermined standards, using the
following grades:

Grade | Interpretation

A Excellent achievement

B High achievement

C Satisfactory achievement
D Limited achievement

E Very low achievement

The grade descriptions for the Japanese: Second Language ATAR Year 12 syllabus are provided in
Appendix 1. They are used to support the allocation of a grade. They can also be accessed, together
with annotated work samples, on the course page of the Authority website (www.scsa.wa.edu.au).

To be assigned a grade, a student must have had the opportunity to complete the education
program, including the assessment program (unless the school accepts that there are exceptional
and justifiable circumstances).

Refer to the WACE Manual for further information about the use of a ranked list in the process of
assigning grades.

The grade is determined by reference to the standard, not allocated on the basis of a pre-determined
range of marks (cut-offs).
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ATAR course examination

All students enrolled in the Japanese: Second Language ATAR Year 12 course are required to sit the
ATAR course examination. The examination is based on a representative sampling of the content for
Unit 3 and Unit 4. Details of the written ATAR course examination are prescribed in the examination
design briefs on the following pages.

Refer to the WACE Manual for further information.

Practical (oral) examination design brief — Year 12

Time allocated: Examination: 12—15 minutes
Provided by the candidate: Personalised practical examination timetable
Section Supporting information
Speaking in Japanese The candidate is required to participate in a conversation with the

marker. The focus of the conversation is on exploring aspects of the
topics in Unit 3 and Unit 4 and the candidate’s linguistic ability in
Japanese.

100% of the practical examination
Approximate duration: 12-15
minutes

The candidate begins by nominating two topics for the
conversation. One of the topics is from Unit 3 and is related to the
Personal or the Community perspectives. The other topic is from
Unit 4 and is related to the Community or the Global perspectives.

The marker asks questions in Japanese to encourage the candidate
to speak in Japanese about the topics nominated. Questions from
the marker provide the candidate with the opportunity to share
information, express ideas and/or opinions on the topic.

The marker then asks questions in Japanese to encourage the
candidate to speak in Japanese about at least two topics, including
one from Unit 3 and one from Unit 4. These topics exclude those
nominated previously by the candidate.
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Written examination design brief — Year 12

Time allowed

Reading time before commencing work: ten minutes

Working time for paper: two and a half hours

Permissible items

Standard items: pens (blue/black preferred), pencils (including coloured), sharpener, correction

fluid/tape, eraser, ruler, highlighters

Special items: monolingual and/or bilingual print dictionaries

Note: dictionaries must not contain any notes or other marks. No electronic dictionaries are allowed.

Section One

Listening and responding

30% of the written examination
3-4 spoken texts in Japanese
10-15 questions

Suggested working time: 30 minutes

The spoken texts are drawn from a range of text types and styles
of writing. One of the texts involves two speakers and is divided
into parts.

The spoken texts are read twice with a 30-second pause after the
first reading, and a 90-second pause after the second reading, to
allow time for the candidate to respond to questions. The text in
parts, is read once in its entirety and then repeated twice in its
parts.

The candidate can respond to the questions at any time once the
playing of the recording commences.

Questions are in formats, such as tick the box, true/false, short
answer, and/or retrieval chart. Questions are in English and
require a response in English. All questions require responses
based on the information in the texts.

Section Two
Reading and responding
30% of the written examination

Part A: Reading and responding in
English (15%)

Three print texts in Japanese
8-10 questions
Suggested working time: 30 minutes

Part B: Reading and responding in
Japanese (15%)

One print text in Japanese
One question

Suggested working time: 30 minutes

In Part A, the print texts are drawn from a range of text types and
styles of writing. Texts are print or a combination of visual and
print.

Questions are in formats, such as tick the box, short answer,
and/or retrieval chart. Questions are in English and require a
response in English.

In Part B, the print text is drawn from a range of text types and
styles of writing. The text is print or a combination of visual and
print.

The question is in Japanese and English, and the candidate
responds in Japanese in approximately 180 ji using either plain or
polite form.

All questions require responses based on the information in the
texts.
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Section Supporting information

Section Three

Writing in Japanese

40% of the written examination
Part A: Short response (15%)

One compulsory question
Suggested working time: 20 minutes
Part B: Extended response (25%)
One question from a choice of two

Suggested working time: 40 minutes

Questions require the production of a specified text type and
style of writing for a particular purpose and audience.

In Part A, the question is in Japanese and English. The candidate
responds in Japanese in approximately 180 ji using either plain or
polite form.

In Part B, questions are in Japanese and English, and the
candidate responds in Japanese in approximately 450 ji using
either plain or polite form.

Note: In texts and questions in Section Two and questions in Section Three, when kanji from the syllabus is
used along with kanji not specified in the syllabus, then both will have furigana written above the
compound. Furigana will appear each time the compound is used in the text. When kanji from the syllabus
is used, either in isolation or in compounds, furigana will not be used.
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Appendix 1 — Grade descriptions Year 12

Written production

Responds with relevant and detailed information, ideas, opinions and/or comparisons when
writing about a range of topics.

Engages the audience effectively.

Provides responses that use a range of vocabulary, grammatical items and complex sentence
structures, with a few inaccuracies that do not affect meaning.

Writes fluent, cohesive and well-structured texts that show clear development and connection
of ideas.

Applies all the conventions of text types.

Oral production

Communicates effectively across a range of topics.

Comprehends most questions and responds with detailed relevant information, ideas and/or
opinions.

Uses communication techniques to engage the audience.

Provides responses that are clear and cohesive.

Uses a range of vocabulary, grammatical items and complex sentence structures, with few
inaccuracies that do not affect meaning.

Speaks with accurate pronunciation.

Comprehension

Accurately extracts and processes information from a variety of texts across a range of topics.
Provides details from the texts relevant to the questions.

Provides accurate responses to literal questions and mostly accurate responses to inferential
questions.

Uses a dictionary effectively, resulting in appropriate interpretation of text.

Written production

Responds with mostly relevant information, ideas, opinions and/or comparisons, including some
detail, when writing about a range of topics.

Engages the audience.

Provides responses that use a range of vocabulary, grammatical items and sentence structures,
with some inaccuracies, that do not affect meaning.

Writes structured texts that show clear development of ideas.

Applies all the conventions of text types.

Oral production

Communicates effectively across a range of topics.

Comprehends most questions and responds in some detail with relevant information, ideas
and/or opinions.

Uses some communication techniques to engage the audience.

Provides responses that are mostly clear and cohesive.

Uses a range of vocabulary, grammatical items and simple and complex sentence structures,
with some inaccuracies that do not affect meaning.

Speaks with mostly accurate pronunciation.

Comprehension

Extracts and processes most information from a variety of texts across a range of topics.
Provides most details from the texts relevant to the questions.

Provides accurate responses to literal questions and some accurate responses to inferential
questions.

Uses a dictionary mostly effectively.
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Written production

Responds with mostly relevant information, simple ideas and/or opinions.

Includes some detail and examples, when writing about a range of topics.

Provides responses that use well-rehearsed language, familiar vocabulary, grammatical items
and sentence structures, with some inaccuracies that on occasion affect meaning.

Writes simple texts that show structure and some development of ideas.

Applies most of the conventions of text types.

Oral production

Provides some information, simple ideas and/or opinions.

Comprehends familiar questions; however, for complex questions, may require time to process,
or rephrasing and support from the other speaker.

Provides responses that are reasonably clear, relying on well-rehearsed language.

Uses a range of vocabulary, grammatical items and simple and rehearsed complex sentence
structures, with inaccuracies that at times affect meaning.

Makes errors in pronunciation that at times may result in the meaning not being clear.

Comprehension

Extracts and processes some information from a variety of texts.

Provides some relevant details.

Provides responses to literal questions that are mostly accurate, but responses to inferential
guestions are sometimes incorrect or incomplete.

Uses a dictionary with reasonable accuracy; however, at times selects the wrong word or phrase,
resulting in an inappropriate translation or interpretation of text.

Written production

Responds with simple information, ideas and/or opinions when writing about a range of topics.
Includes limited detail and/or irrelevant content.

Provides responses that use simple language and short sentences.

Produces writing that is frequently repetitive and disjointed, and where the basic rules of
grammar are inaccurately applied.

Writes simple texts that show some basic organisation of information or ideas.

Applies the conventions of text types inconsistently.

Oral production

Provides some simple information, ideas and/or opinions, with silences, due to lack of
comprehension of questions and/or time required to construct responses.

Requires frequent support from the other speaker to sustain conversation.

Provides brief responses that are characterised by single words, short phrases and fragmented
sentences or English.

Uses a limited range of vocabulary, grammatical items and simple sentence structures, with
frequent inaccuracies that often affect meaning.

Makes errors in pronunciation that often result in the meaning not being clear.

Comprehension

Extracts insufficient and/or irrelevant information from texts.

Provides responses that are frequently incomplete, unclear or irrelevant.

Uses a dictionary with limited accuracy, frequently selecting the wrong word or phrase, resulting
in an inappropriate translation or interpretation of text.

Does not meet the requirements of a D grade and/or has completed insufficient assessment
tasks to be assigned a higher grade.

Note: grade descriptions are to be refined using validated evidence from assessment samples and
feedback from teachers.
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Appendix 2 — Text types and styles of writing

These lists are provided to enable a common understanding of the text types and styles of writing for
this syllabus.

Text types

Account
In both spoken and written form, accounts retell something that happened: a story. Accounts have a

title, which is centre-aligned and is contained in Japanese quotation marks ( [ ] ), and the author’s

name, which is right-aligned on the line underneath the title. Accounts are often in the first person.
Paragraphing is indicated by a one-square indent when squared paper is used. They describe a series
of events or experiences and are presented in a logical manner. At the conclusion, there may be a
resolution. Accounts can be in plain or polite form; however, the register must be consistent. Time
words are used to connect ideas and action words are used to describe events.

Article
Articles consist of a section of text from a newspaper, magazine, web page or other publication.

Articles have a title, which is centre-aligned and is contained in Japanese quotation marks ( [ );

and the author’s name, which is either right-aligned on the line underneath the title, or included at
the end of the article in brackets. Paragraphing is indicated by a one-square indent when squared
paper is used. Language in an article can be descriptive, factual, judgemental, emotive or persuasive,
depending on the context. Articles develop ideas and opinions and often end with a statement of
conclusion or advice to the reader. They may be accompanied by a graphic, if necessary. Articles can
be in plain or polite form; however, the register must be consistent. Articles can be reproduced
directly, or can be modified to make the language more accessible for students.

Blog post

Web logs (blogs) are basically journals that are available on the internet. Many blogs provide
commentary or news on a particular subject; others function more as personal online diaries. Typically,
blogs combine text and images, and link to other blogs, web pages and other media related to their
topic. Students will generally be required to write a response to a blog (a post). Posts are often written
in an informal register, but can sometimes use a formal register. Paragraphing is indicated by a
one-square indent when squared paper is used. The language in a blog post can be descriptive,
factual, judgemental, emotive or persuasive, depending on the context.

Conversation

In both spoken and written form, conversations often begin with an exchange of opening salutations,
followed by a question or statement, and then a two-way sustained interaction. The language is
often authentic, informal and conversational in style, sometimes with interjections, incomplete
sentences, and pauses and fillers.

The register of conversations will often depend on the context and the relationship between
participants.
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Discussion

In both spoken and written form, discussions are used to present different ideas and opinions on a
particular issue or topic. They often use a formal register but may also be informal. The language of
discussions uses comparison and contrast words, linking words and language that indicates
judgements and values.

Email

The language of email messages could be formal or informal, depending on the context. A message
from one friend to another should be casual. A message that is business-related should use a more
formal register. Emails should address the recipient, open with a greeting/salutation, an
acknowledgement of receipt of the previous email (if applicable), a health enquiry and may contain a
seasonal comment. They end with a phrase of farewell and sign-off. Paragraphing is indicated by a
one-square indent when squared paper is used.

Interview

In both spoken and written form, interviews often begin with an exchange of opening salutations,
followed by a question or statement and then a two-way sustained interaction. The language is often
authentic, informal and conversational in style, sometimes with interjections, incomplete sentences,
and pauses and fillers to maintain the conversation.

The register of interviews will often depend on the context and the relationship between
participants.

Journal entry

Journal entries record personal reflections, comments, information or experiences of the writer.
Journal entries start with the date and day, left-aligned, and the weather, right-aligned, on the same
line. Paragraphing is indicated by a one-square indent when squared paper is used. The language of
journal entries should generally be informal, and entries are often written in the first person. Entries
use subjective language to give a clear sense of the writer’s personality and to explain their feelings
and emotions. The layout should appear authentic, and provide a sense of time and sequence.
Paragraphing is indicated by a one-square indent when squared paper is used.

Letter

The language of letters could be formal or informal, depending on the context. A letter from one
friend to another should be casual. A letter that is business-related should use a more formal
register. Letters should address the recipient, open with a greeting/salutation, an acknowledgement
of receipt of the previous letter (if applicable), a health enquiry and may contain a seasonal
comment. They end with a phrase of farewell and sign-off. Paragraphing is indicated by a one-square
indent when squared paper is used.

Message

In both spoken and written form, messages are objects of communication that inform, request,
instruct or remind. The written forms are less formal than informal letters and are often used to
convey information left as a voice mail on a phone. They have a salutation and a signing off, but the
content should be brief and to the point, and convey a specific piece of information with little extra
detail.
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Note

Notes are written to inform, request, instruct or remind. They are less formal than informal letters.
Notes have a salutation and a signing off, but the content should be brief and to the point, and
convey a specific piece of information with little extra detail.

Review

Reviews are evaluations of works, such as films, songs, musical performances, novels or stories. The
plot summary and description of the work or performance form the majority of the review. The
language and structure are formal; however, more personal and evaluative comments are often
included. A title should be given.

Script — conversation, interview, speech

Scripts are written forms of conversations, interviews or speeches that communicate and exchange
ideas, information, opinions and experiences. Scripts for conversations and interviews would
generally have only two speakers, possibly an interviewer and an interviewee, but each speaker must
be clearly identified. They often begin with an exchange of opening salutations, followed by a
guestion or statement and then a two-way sustained interaction. The language is often authentic,
informal and conversational in style, sometimes with interjections, incomplete sentences and pauses
and fillers to maintain the conversation. The language level of scripts will often depend on the
context and the relationship between participants.

A script for a speech uses formal language. The speaker uses an appropriate greeting, introduces
himself or herself and the topic, and concludes by thanking the audience.
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Styles of writing

Descriptive

Descriptive writing engages the reader’s attention as the writer paints a picture through words to
make the reader see what they have seen. The writer uses precisely chosen vocabulary with
evocative adjectives and adverbs, to create a vivid impression of a person, place, object or event, a
character or a particular mood or atmosphere. Descriptive writing evokes feelings and attitudes using
connotative language. The writing is structured and ordered, using active verbs and varied sentences,
at times with sensory descriptions to increase the reader’s experience.

Informative

Informative writing conveys information as clearly, comprehensively and accurately as possible. The
language should generally be formal and in an objective style with impersonal expressions used.
Normally, no particular point of view is conveyed; rather, facts, examples, explanations, analogies
and sometimes statistical information, quotations and references are provided as evidence.

The language is clear and unambiguous, and information is structured and sequenced logically.

The writing contains few adjectives, adverbs and images except as examples or analogies in
explanation.

Personal

Personal (expressive) writing refers to various forms of writing used for recording, sharing or
describing personal experiences, events or ideas. It establishes a relationship between the writer and
the reader and creates a sense of the personality of the writer in the reader’s mind. The writer
attempts to unravel their feelings or ideas and emphasise ideas, opinions, feelings and impressions
rather than factual, objective information. Personal writing is generally composed in the first and/or
second person in a subjective, informal style and often includes emotive language.

Persuasive

Persuasive writing aims to convert the reader to a particular point of view or attitude in order to
convince them to act or respond in a certain way. The writer attempts to manipulate the reader’s
emotions and opinions, giving logical reasons and supporting evidence to defend their position or
recommend action. The language used may be extravagant, using exaggeration, superlatives, and
humour to create a relationship between the writer and the reader.

Reflective

Reflective writing explores opinions or events for greater understanding and tries to convey
something personal to the reader. Generally using a personal voice, it allows the writer to examine
their own beliefs, values and attitudes. The language used is often emotive, as reflective writing
involves personal responses to experiences, events, opinions and situations.

Japanese: Second Language | ATAR | Year 12 syllabus | Draft for consultation



Appendix 3 — Elaborations of grammatical items

Elaborations are examples that accompany the grammatical items and sub-elements. They are

intended to assist teachers to understand what is to be taught. They are not intended to be complete

or comprehensive but are provided as support only.

Unit 3

Grammatical items

Sub-elements

' Elaborations

Verb forms potential form FE T CE I ENT,
volitional form (plain form) | RGNV D INEBRE THZ 5,
Adjectives nominalisation: ~ & EE, BEFEERIAT- T, H&ICP-< 0 L,

Extent markers

indicating ‘only’ with L 7>

HAXEPFAT Ls LT = & 8700,

Negative plain form
structures

expressing ‘instead of doing’

or ‘without doing’ with
~PUNT

IR B T IR A R L
[ o)
REWHRDEZFFT-20 T, fITT 200844272,

expressing ‘so that
something won’t happen’
with ~72\ X 912

EIZEXDRNE D
—FLELL,

BT oT T ARy

Noun structures

expressing likeness:
o ~RHTCNg

o ~LTmNT

EAERTZWRBARODBHRRLITNIEL,

R 2 5047 L7e = & 200 2 KRBT
BRENZATE 72\ T,

h x

expressing purpose with
~DTeOIZ

FRATOTDIZ, BE&ETZDTHET,

Plain form
structures

explaining, clarifying with

~ AT

THEALEDKND ARIATE o T ATT,

expressing appearance,
likelihood with
~HINTT

ENEA
., BAARTY S U I AR5 2T
<9,

expressing intent with

~2% 1

SHE LW AXT—HTAF—%2T 5250072,

expressing plans with

LT

FEEZ IR THELTWVTT,

expressing purpose with

~7T=®IZ

BARONE LE2R0lc. MU T- 7.
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Grammatical items

Sub-elements

listing reasons with ~ L

Elaborations

HEIT T T L. BAET AT L. HA
LS ATT,

relative clause

A H—Fy N TROFILIEEDLFNZIT> T
AN,

Potential form
structures

expressing ‘so that
something can happen’ with
~X91Z

WIMRITIATH D L 212, "AR— &2 L-TE
xF L7,

Question words

forming indefinite

pronouns:
e b

o M

e THYH

TAR=—=T 2 RiATo 2T E, MbEVWERTA
TL7,

WO, F—a v RXEBIT LIV TT,

HATEZTH ICH— FoMEXR ET

Volitional forms

expressing a desire with
~ ct 5 k lEL‘H» 5

MO WE_WNKEE 06, KT T IiT 2
5 EBWET,

C form structures

expressing difficulties or
problems with ~TZ &£ 3

ZATWEDOT, RRIZENRSTZEDEL
77

expressing regret over an
action with ~TL % 9

FRICHED o eiF &, HFEEEZLSCLTL
FUWE L,
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Unit 4

Grammatical items

Plain form structures

‘ Sub-elements

expressing a decision with
~Z &tz

I Elaborations

RETHAGEZRERT 2 LI LELL,

expressing making an effort
to do or not to do an action
with ~ £ 91279 %

WE A

BIE L5 RFBIDIC, Bk
bRV 29I LTWET,

bt VA I NLTHEIICLET,

LYSLAE

expressing ‘whether or not’
with 72 & 9 7

TETZVRZPBIZAND N E S b 8 A,

using embedded questions
with 2>

Fk, CAREFEE LIonwWhEREDbND £
hoe

Verb stem structures

expressing continuing an
action with ~> 315 %

KFETHABLZMHM L H>SIF-0EEsTNE
T

expressing finishing an
action with ~#& %

Ry T BN D, BIEET LT
s

expressing starting an
action with ~15% %

THEEDRHT, HAGEZ IR Lird £ Lz,

T form structures

expressing desire for
someone to do something
with ~TIZL W

wL

D9 LARMCEZEIZR>TIELWVWEE T
WE9

expressing ‘even if’ or ‘even
though’ an action or
condition exists with
~T%H

B OREBIE AL T, 505, KA LA
FruZre ) £ A,

D X9 LAMTIATZWNWLTYE, BSDLEZWME
fix LET,
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Assumed learning

Before commencing the study of Unit 3 and Unit 4, it is assumed that students have, through prior
experience or study, already acquired an understanding of the following Japanese grammatical

items.

Grammatical item

Plain form
conjugations

Sub-elements

copula:

present

past

negative present

negative past

74 adjectives:

present
past

negative present

negative past

Elaborations

ROLHNT=—72,
5 . .
HRIZE O LEEo T,
DX RZRAE TR,
ST RFEAE T 2720,

£
AT V=T T Ao T,
z ¥
HEHITZ V=T Uolanolz,

ISy gAY e
LAEDTE 5T,
MNCYLTIHZR,
AT AP VE VAN AR

EFLOTIEHRN-T,
FLOLahoT,

VY adjectives:

present

past

negative present

negative past

S B 7 E A,
e AR O
BHEE L < 2200,
RUIEX UL 2o Te,

verbs:

present/future

present continuous

past

negative present/future
negative present continuous

negative past

BITERICT =2 %T 5,

SFH HARGEL R L TV D,

RiFv o HR—NTEENT,
HARNDOFAETHE TERITIT R,
A, A — A R TIZ Ao TR,

BRI R CALE S 2 3R L 7 2o 72,

Adverbs

expressing a change in state:

~L 5B

~\Z72 B

FE 2HAETEDD, WERLL D EL
77

AAROT = A IENPNTARICED E L
7

forming adverbs:
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Grammatical item | Sub-elements

e from ) adjectives

e from 73 adjectives

Elaborations
BH, < BEET,
LIMZT oo TLZEN,

indicating the status of actions:

. EE

L 7ZWEELEHEDOTWERA,
F72, BBV ITONLDICAZBH Y F
R

Ho, 16FITRYELE,

by, NATFERIATEEEA, BHD
HTERIITE £,

Conjunctions

contrasting ideas:

o ITHLEDL
o TN E
o FT&

HARNZZA 2o dnEb, A—X
FZUT NEZHEVHENEREA,

EEO AT S LT, RS,
e 2 ONLWTT,

PEEN I E 72T E, EEEOMRILT T
73)) L/I/\VG\TO

DN IEHILATELS 7oA AT v 7 2N
T4, Y., FGETIFEAEENEY
e

FUT BARGEZRIRT D0 &, sBidfhim L
AN

B ENIAR =Y N EL WEIFE, A
L—R—=nHED TEEEA,

expressing ‘and so’ with #41C

X MO L AT LR, ZHT,
B ATl —% B £ LTm

expressing ‘besides that’ with

zhiZ

72D E SRS E < WTT, Fil
2. AR—=Y L& T,

Extent marker

indicating ‘only’ with 727

e L, BEAICBELREEITEE
L7,

Negative plain form
structures

expressing ‘please don’t do
something’ with ~72\\CT< 72 &\

L& xdHIZ, GhS72NTL7EE N,

expressing that you must do
something:

o ~RUTNIEFRLRWN

o~ TIEWIF 2

AARDFALT, I biFE 2T niX

20 EFHE A

Zo0nZ, 5 La L TUIWITER
oo

expressing that you don’t have to do
something with ~72 < TH

o

B SEEITHEEZ L2 THWVNT
KR

recommend not to do something
with ~72UNE D 230

HEV L% LRWVIE ) BT,

Noun structures

making comparisons:
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Grammatical item

Sub-elements

o ~ID~miTH

o ~F~EL< BT

o ~F~ELRH

Elaborations
TALET YT o7 EELLEDITON
ANRDIH D F3 D,

EVHDIF D BERENTT,

DAL E< BAT, S ERREHE Y
B¢ D EH A,

HADBEAFA—Z M7V 7DBIEA
EEIBLRNET D,

naming something with A £ \»9 B

FTALENWHT T EfENET,

sequencing:

e ~0mj (I2)

b
o ~D%% (T)

OB —7 A R T DAL 9N
HYET,

b
FROBLTLD ITfTEET,

Particles

indicating extent with T

MH. STl A T

interjection (sentence ending): 7)>7¢

Cwp IZZV LW ?

soft question marker (sentence
ending): ®

BN E JTERRD 2
HARANDSEAEL, E<. L < If<
D ?

Past plain form

conditional: 72 &

OEE-oEb, 2VnELED !

structures expressing doing one action after Lo <7ZWVWELEKT, Yy UV—%bO
another with ~# () 7
expressing past experiences with HEDIATHT22 N 90,
~T2ZERDD
expressing time frames with *ﬁﬁ@:ﬁokﬁ?—ﬂl BELAENE L
~BF (12) - ‘
giving advice:
o ~EHUVWN DML DOIZAARDTAE S IZ DN T
AT BWVINTT,
o ~72IT O AW TAMIKBEZNG, bo ML
D DINNTT,
listing actions with HERIZ, LeLlTEWnWELEY, 2—F =
~TY~120¥+5% —7 &RV LE LR,
Plain form conditional: ~ & 2HIZESIEAIAT &, BEROUNRHY
structures F9,

comparing actions with
~&D~IT5

HIIAR=Y 2 /1D L0 T 5139 PaFE
‘(“?‘O

expressing doing one action before
another with ~#ij (12)

BB EPRRDLENI, Yy I —%2HOFE
—éAO

expressing what you think with
~ERE5

AARANDZEITNENR LW E B NET,
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Grammatical item

Sub-elements

expressing time frames:

o ~fi (12)

o ~IF (12)

Elaborations

FRIZWABIC, 72 EAfim L £9,
Lx<L

BEELTWDHHIC, AvKREMH->TE
728 T9,

HAGEZfhR$ HHpC, UL X &V E
‘j—o

give reasons:

. ~b

HBRERED D, Bb 5 LT,
FGEZFD ORI AT 1206, HEY
SUVEHE A,

RIFEVLVDOT, RIZT =205V %
NEWVR

LTSN LAESRDT, ANKDH
DET

indicating possibility with
~h LivZen

BIZEYDIER =R I2F—TF T 50
HLNLEEA,

indicating probability with
~TLx)

72 EANOHEADIENR Y R=—IZH DT
Lxo,

nominalisation:

o« Tt

KEOLPIIFIAR—YEFTAHZ LT
ER

B A5 - L n e QT
RALER 5 A TAT S LR TEET
AU & JE AR — % B 5 DR & T
¥,

=0
AR—Y Z T HDEI LTI,

quoting direct and indirect speech
with ~& 59

FET TARICIT> THARBDNG X127
S EEWVWE LA,

RI b o EMRLZIE O DNV ESNE
L7,

reporting hearsay with ~%¢ 9 72

AANES

ETiE, ¥ LEAXDBHDZ D TY,

Quantifiers

counters

FERIL5 AT,
Hix+F 9,
WhE 2O&E N> TNET,

dates and time

ABEMIE3HIEENE LE,
SHRE D 5 BREE CHIEE LET,

duration of time

SAEMPFEZ AR L TV kT,
FENHEETERET2 045 < HWN)
Dibﬁ‘o

ordinal

i E A D

CHEBONITY =L < WWTT,
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Grammatical item

Sub-elements

Elaborations

Verb stem
structures

expressing desires with
~7z eSS

A TGA L THRADFRALFELIZ W E
BoEd,

expressing doing two actions
simultaneously with ~72723 5

Lp < R
B LN ERE XX ET,

expressing how to do something with

~77

A B —=Fy hTBIILOFEWEFEZ LS
~NFE L,

expressing something is difficult to
do with ~{Z< W\

F72i3dH 2 =212ty

expressing something is easy to do

with ~<29

BRZEX 2EY 90T,

T form structures

expressing that you do something in
advance; in preparation with
~THk<

BIEHDHNZ, BEOEHEAZE-TRE
=7,

giving and receiving favours:
e doing a favour for another

e doing a favour for me

e receiving a favour

fEBE, REFIRICKRZ A THIT £T,

Ly <72 T

T B A Fle T NE LT,

FMIARINZTFERICE TR TH B
ESc N

giving permission with ~T % U D

%ﬁg@ﬂlﬂf‘g:‘%ﬁ%ﬁ&f HUNVNT
kR

prohibiting an action:
o ~TiED
o ~TiEWiFZWn

HRTHEN LEESTIEEDTT,
AFY 7% LTEOTERA,
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Appendix 4 — Language learning and communication
strategies

Language learning and communication strategies support and enhance the development of literacy
skills and enable further development of cognitive skills through thinking critically and analytically,
solving problems and making connections.

The following list is not intended to be complete or comprehensive but is provided as support only.
Students should be taught these strategies explicitly and be provided with opportunities to practise

them.
Purpose of strategy ‘ Strategies ‘
To support language e read, listen to and view texts in Japanese

learning and acquisition ] o
e connect with a proficient speaker of the language

e |earn vocabulary and set phrases in context

e explain own understanding of a grammar rule or language pattern to
someone else

e use a monolingual or bilingual dictionary to locate and translate
abbreviations, understand verb information and confirm meaning

e make connections with prior learning

To make meaning e listen and determine essential information from key words
from texts

e work out meaning of familiar and unfamiliar language by applying rules

e make links between English and Japanese texts

e analyse and evaluate information and ideas

e scan texts, highlight key words, and select appropriate information

e recognise the attitude, purpose and intention of a text

e use information in a text to draw conclusions

e summarise text in own words or reorganise and re-present the information

e reflect on cultural meanings, including register and tone

To produce texts e read a question, and determine the topic, audience, purpose, text type and
style of writing

e manipulate known elements in a new context to create meaning in written
forms

e structure an argument, and express ideas and opinions

e use synonyms for variety in the sentences, and conjunctions to link sentences

e organise and maintain coherence of a written text

e evaluate and redraft written texts to enhance meaning

e proofread text once written
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Purpose of strategy

To engage in
spoken
interaction

‘ Strategies ‘

e connect with speakers of Japanese and practise speaking in the language

e use oral clues to predict and help with interpreting meaning

e ask for clarification and repetition to assist understanding

e manipulate known elements in a new context to create meaning in spoken
forms

e structure an argument and express ideas and opinions

e use cohesive devices, apply register and grammar, and use repair strategies
to practise the language
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