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Rationale

Language learning broadens students’ horizons to include the personal, social, and employment
opportunities that an increasingly interconnected and interdependent world presents. The
interdependence of countries means that people in all spheres of life need to be able to negotiate
experiences and meanings across languages and cultures. It has also brought the realisation that,
despite its status as a world language, a capability only in English is not sufficient, and a bilingual or
plurilingual capability is the norm in most parts of the world.

Western Australian senior secondary Languages courses operate from the fundamental principle
that, for all students, communicating in two or more languages is a rich, challenging experience of
engaging with and participating in the linguistic and cultural diversity of our interconnected world.

Students studying the Japanese: Background Language ATAR course bring to their language learning
prior knowledge and experience in both Japanese and English. The Japanese: Background Language
ATAR course enables students to explore their identity and the values and traditions of Japan and
Australia. It aims to strengthen personal connections to students’ heritage, through the development
of a mature and positive appreciation of their language and culture. Through their learning, the
development of students’ bilingual and bicultural identity can be enhanced, and their level of
language proficiency will enable them to undertake further study and operate effectively in a range
of local, regional and global contexts.

Japanese is the standard language of Japan, one of Australia’s neighbours in Asia. The language to be
studied and assessed is Modern Standard Japanese. During their course of study, students may
encounter some regional variations of the language. Students should be familiar with formal and
informal levels of language used in daily life.

The WACE Japanese courses

In Western Australia, there are three Japanese courses. The courses are differentiated, each focusing
on a pathway that will meet the specific language learning needs of a particular group of senior
secondary students. Within each of these groups, there are differences in proficiency in using the
Japanese language and cultural systems.

The following courses are available:
e Japanese: Second Language ATAR
e Japanese: Second Language General

e Japanese: Background Language ATAR (adapted from the NSW Education Standards Authority
(NESA) course for Japanese in Context).
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The Japanese: Background Language ATAR course

The Japanese: Background Language ATAR course is adapted from the New South Wales Education
Standards Authority (NESA) course for Japanese in Context. This course focuses on building on and
further developing a student’s language capability through engagement with Japanese-speaking
communities, locally and overseas, and through the study of contemporary texts, topics and issues. It
enables students to strengthen their personal connections to the Japanese culture and language, and
enhances the development of their bilingual competence and bicultural identity.

The course is aimed at students who bring to their language learning prior knowledge and experience
in both Japanese and English. Students have typically been brought up in a home where Japanese is
used, and they have a connection to that culture. These students have some degree of
understanding and knowledge of Japanese. They have received all or most of their formal education
in schools where English, or a language other than Japanese, is the medium of instruction. Students
may have undertaken some study of Japanese in a community, primary and/or secondary school in
Australia. Students may have had formal education in a school where Japanese is the medium of
instruction, and may have spent some time in a country where it is a medium of communication.

The language to be studied and assessed is the modern standard/official version of Japanese, which
includes formal and informal usage.

For information on both the Japanese: Second Language General and the Japanese: Second Language
ATAR courses, refer to the Years 11 and 12 Languages course pages on the School Curriculum and
Standards Authority (the Authority) website at www.scsa.wa.edu.au.

Application for enrolment in a language course

All students wishing to study a Western Australian Certificate of Education (WACE) language course
are required to complete an online application for permission to enrol in a WACE language course in
the year prior to first enrolment in the course.

Information about the application and enrolment process is communicated to schools during Term 2.
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Course outcomes

The Japanese: Background Language ATAR course enables students to use Japanese to communicate
in a range of contexts and understand language as a system. Students strengthen their appreciation
of Japanese linguistic and cultural heritage, and make connections between Japanese and English
and/or other languages. They develop an understanding of how culture and identity are created and
expressed through language and the importance of Japanese in a diverse and increasingly
interconnected world.

The course is designed to facilitate achievement of the following outcomes. The outcomes listed
below represent the knowledge, skills and understanding that students will achieve by the end of this
course.

Outcome 1 - Interacting in Japanese

Students interact in spoken Japanese through the exchange of information, ideas and opinions,
applying knowledge and understanding of the relationships between language, culture and identity.

In achieving this outcome, students:
e express and justify opinions, ideas, emotions and feelings

e use language and present ideas appropriate to context, purpose and audience, including
different cultural contexts

e use strategies to maintain communication

e develop bilingual and bicultural identity through interacting with others.

Outcome 2 — Processing and responding

Students process and respond in English or Japanese to texts in Japanese and reflect on the
relationships between language, culture and identity.

In achieving this outcome, students:

e summarise and synthesise information and ideas from texts

e infer points of view, opinions and attitudes expressed in texts

e respond to texts personally and critically

e analyse how culture and identity are expressed through features of language

e reflect on own and others’ practices and ideas expressed in texts.

Outcome 3 — Composing in Japanese

Students compose spoken, written and digital and/or multimodal Japanese texts, demonstrating
knowledge and understanding of the relationships between language, culture and identity.

In achieving this outcome, students:

e use appropriate linguistic features and structures to convey information, ideas, emotions and
opinions

e create texts in a variety of forms, and appropriate to a range of contexts, purposes and audiences

e apply knowledge of cultural concepts to express ideas and opinions from a bilingual and
bicultural perspective

e sequence and structure information and ideas.
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Organisation of content

This syllabus presents the content and expectations for both Year 11 and Year 12 students in this
course. While the core content applies to both years, it is expected that the cognitive complexity of
the content increases from Year 11 to Year 12.

The course content is organised into four areas:

e Issues, perspectives, and text and text types

e Linguistic resources

e Intercultural understandings

e Language learning and communication strategies.

These content areas should not be considered in isolation, but rather holistically as content areas
that complement one another, and that are interrelated and interdependent.

Issues, perspectives, text and text types

Issues

Students develop the ability to reflect on and respond to aspects of the language and culture of
Japanese-speaking communities locally, regionally and globally

The study of the following issues is undertaken through a range of texts viewed from personal,
community and global perspectives:

e Young people and their relationships

Students consider their relationships with family, their connections with friends and the
influence of international popular youth culture on young people.

e Traditions and values in contemporary society

Students consider how the traditions and values of Japanese-speaking communities are
maintained in multicultural environments and in a changing society.

e The nature of work

Students consider the opportunities afforded bilingual students in Australian and Japanese
contexts and how advances in communication technologies and changes in expectations and
aspirations affect future study and employment.

e The individual as a global citizen

Students consider the notion of ‘global citizen’ and how this concept affects notions of
environment, migration and technology, and the impact of global events and trends on the
individual in Australia and elsewhere.

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus



e Australian identity

Students consider the changing nature of Australian identity from the viewpoints of a range of
groups, such as Aboriginal and Torres Strait Islander Peoples, those who have lived in Australia
over generations and migrant communities.

Perspectives

Each issue is studied through one or more of the following perspectives:

e Personal (individual identity)

e Community (connections with Japanese-speaking communities locally, regionally and worldwide)
e Global (connections with the world as a global citizen).

Students should be provided with opportunities to study each issue through one or more of the
perspectives to ensure that all the perspectives are covered in a balanced way.

This provides students with opportunities to understand how language is created for particular
purposes and how it can be understood differently by different audiences. In responding to texts,
through discussion, interaction, inquiry and reflection, students develop their own understanding of
the issues. As a result, students develop the ability to express, in speech and in writing, their own
insights and reflections, and compare them with those of others.

Text and text types

The term ‘text’ refers to any form of communication — spoken, written or visual. Students are made
aware of the defining characteristics of different texts.

Students in the Japanese: Background Language ATAR course are required to engage with a range of
authentic texts in Japanese, either in their original or adapted form, relevant to the content of the
course. English language texts may also provide opportunities to engage with the course content.

Students explore how identity and culture are expressed in a range of texts in both Japanese and

English, including texts relating to:

e Aboriginal and/or Torres Strait Islander histories and cultures composed or endorsed by
Aboriginal and/or Torres Strait Islander Peoples

e Australian/Japanese composers working in Japanese or English
e Japanese composers in Japanese-speaking countries.

They also investigate how ideas concerning identity have changed over time, and how these changes
are reflected in contemporary and/or historical texts. The texts should reflect an appropriate level of
linguistic difficulty and could include short stories, films, songs, poetry, digital texts and excerpts
from longer works.

Linguistic resources

Linguistic resources are the specific elements of language that are necessary for communication.
Acquiring linguistic resources allows for the development of knowledge, skills and understandings
relevant to the vocabulary, characters, grammar, and sound and writing systems of Japanese.
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In the Japanese: Background Language ATAR course, students deepen their knowledge and
understanding of the structure of Japanese. Students will need to use Japanese at a sophisticated
level, with a wide range of vocabulary and idiom, and a depth and breadth of language use,
particularly to accommodate the language necessary for communication within, and about, the
issues and perspectives.

Intercultural understandings

Intercultural understandings involve developing knowledge, awareness and understanding to
communicate and interact effectively across languages and cultures. Students with a background in
Japanese language and/or culture, already have experience of negotiating between that culture and
language and their Australian cultural identity. The Japanese: Background Language ATAR course
provides opportunities for these students to reflect and analyse cultural practices and norms in an
ongoing process of interpretation, self-reflection, comparison and negotiation, and to learn more
about, better understand and eventually move between their cultures and languages.

Language learning and communication strategies

Language learning and communication strategies are processes, techniques and skills relevant to:
e supporting learning and the acquisition of language

e making meaning from texts

e producing texts

e engaging in spoken interaction.

These strategies support and enhance the development of literacy skills, and enable further
development of cognitive skills through thinking critically and analytically, solving problems, and
making connections. Students should be taught these strategies explicitly and be provided with
opportunities to practise them.

Personal Investigation (Year 12)

The Personal Investigation allows students to reflect on their own learning and their personal and
cultural identity in Japanese.

For in-depth analysis, students choose an area of investigation relating to one of the course issues.
Students develop both a critical and a personal response to the area of investigation. In an extended
written response in Japanese, they investigate the context and development of the area of study,
how attitudes to the area of study have varied over time, how attitudes towards the area of study
may vary in different parts of the world, and how the area of study is reflected and explored in a
range of texts selected by the student to complement the research.

Texts are an integral component of the Personal Investigation and the investigation must include
reference to at least two texts, i.e. one from each of the fiction and nonfiction genres and at least one
of which must be in Japanese. The number of texts is dependent on the nature of texts selected.

However, the number of texts must allow students to explore their chosen area of investigation in
sufficient depth.
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Research into their chosen area of study may not begin before the commencement of Year 12.
However, throughout the course, students should be provided with opportunities to develop the
research, language and evaluative skills necessary to undertake the Personal Investigation.
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Learning across the curriculum

This syllabus provides a context within which to develop core knowledge, understanding and skills
considered essential for the acquisition of effective, higher-order thinking skills. These skills will
underpin successful participation in further education, work and everyday life, including
problem-solving, collaboration, self-management, and information and communication technology
skills.

Learning across the curriculum content, including the cross-curriculum priorities and general
capabilities, assists students to achieve the broad learning outcomes defined in the Alice Springs
(Mparntwe) Declaration on Educational Goals for Young Australians (December 2019) and in the
Australian Government’s Core Skills for Work Developmental Framework (2013).

Representation of the general capabilities

The general capabilities encompass the knowledge, skills, behaviours and dispositions that will assist
students to live and work successfully in the twenty-first century. Teachers may find opportunities to
incorporate the capabilities into the teaching and learning program for the Japanese: Background
Language ATAR course. The general capabilities are not assessed unless they are identified within the
specified unit content.

Literacy

Literacy is embedded in the Japanese: Background Language ATAR course, which provides students
with opportunities to continue their literacy development. Over time, language learners develop
literacy skills and knowledge, such as:

e the ability to decode and encode from sound to written systems
e mastering grammatical, orthographic and textual conventions
e semantic, pragmatic and critical literacy skills.

Improving competency in their first language or language of their cultural heritage supports and
enhances the development of literacy in English.

Students examine grammatical concepts that serve particular functions and represent part of the
system of language. They explore information and ideas that are communicated in texts and consider
ways in which the content, form and language of texts have been composed and assembled.

Students identify main ideas and specific information in a range of spoken, written and multimodal
texts, explaining and evaluating textual features and structure and their relationship with context,
purpose and audience. They convey information, ideas and opinions in a variety of text types and
formats, and compose a range of texts in different modes for a range of contexts, purposes and
audiences, applying their knowledge of grammatical structures, word order and sentence
construction.

Students translate texts using resources for the school and wider community, making comparisons
between Japanese and English textual features, and linguistic and cultural elements. They apply
knowledge and understanding of literary devices and language concepts to express ideas in texts or
convey the sense of texts in new or different contexts.
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Numeracy

Students use numeracy skills when they create and interpret sequences and spatial information,
consider timing and sequence in texts, draw conclusions from statistical information, or use
guantitative data as evidence in analytical texts. They construct tables, charts, graphs and diagrams
to present information. Learning languages affords opportunities for students to develop, use and
understand patterns, order and relationships, to reinforce concepts, such as number, time, and
space, in their own and in different cultural and linguistic systems.

Information and communication technology capability

Information and communication technology (ICT) extends the boundaries of the classroom and
provides opportunities to develop information technology capabilities as well as linguistic and
cultural knowledge.

ICT is an integral part of the study of the Japanese: Background Language ATAR course. Students are
provided with opportunities to maximise use of the technologies available to them, adapting as
technologies evolve and limiting the risks to themselves and others. They explore, analyse and
compose digital and multimodal texts, and evaluate the quality of information and ideas presented in
multimodal texts. They can develop skills in reading, viewing and responding to digital and
multimodal texts, and in analysing the effects of the use of different media on meaning and
interpretation, including in new and emerging textual forms.

Critical and creative thinking

As students learn to interact with people from diverse backgrounds, and as they explore and reflect
critically, they learn to notice, connect, compare, and analyse aspects of Japanese language and
culture. As a result, they develop critical thinking skills as well as analytical and problem-solving skills.

The study of Japanese provides opportunities for students to analyse and evaluate issues and ideas
presented in texts. In both thinking about and creating their own texts, they recognise and develop
arguments, use evidence and draw reasoned conclusions. They analyse and manipulate the
relationship between language and meaning when translating a text. Students experiment with text
structures and language features as they transform or adapt texts for different contexts, purposes
and audiences. Students use critical thinking when they use their knowledge of Japanese to analyse a
range of texts in relation to their context, purpose, audience, and structural and language features.
They justify their personal interpretations when responding to texts, and understand the difference
between personal and critical perspectives.

Personal and social capability

Learning to interact in a collaborative and respectful manner is a key element of personal and social
competence. Students develop personal and social capability as they interact in Japanese in culturally
appropriate ways in a range of contexts and situations, developing understanding of the importance
of communicating in a respectful manner. Communication is enhanced through collaborative
research, reflective practices, and developing empathy with and appreciation of the perspectives of
others.

Close and critical study of texts assists students to understand different personal and social
experiences, perspectives, challenges and emotions. Students identify and express their own
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opinions, beliefs and responses by interacting with a range of texts. Students work collaboratively
and also independently as part of their learning and research endeavours.

Recognising that people view and experience the world in different ways is an essential aspect of
learning another language. Through formal study of the language, students learn to understand
themselves, their personal and social relationships as well as their cultural identity. As students
examine the course issues, they are provided with opportunities to understand values and attitudes,
and their roles in society, including the human experience.

Ethical understanding

In learning a language, students learn to acknowledge and value difference in their interactions with
others and to develop respect for diverse ways of perceiving the world.

Through the study of Japanese, students begin to develop an increased understanding of complex
contemporary issues and the questions surrounding rights and responsibilities and how these apply
to our modern world. Students are provided with opportunities to develop greater empathy for the
attitudes and opinions of others by interacting with a range of texts. Ethical understanding is
explored through the selection of texts for study; for example, when students engage with ethical
dilemmas presented in texts, considering reasons for actions and implications of decisions. They
explore and question values, attitudes, perspectives and assumptions in texts, examining how they
are presented, their impact on audiences and how they are reflected in their own responses. They
are provided with opportunities to develop effective and ethical research strategies and practices,
and to become more aware of their own roles and responsibilities as citizens.

Intercultural understanding

Learning to move between languages and cultures is integral to language learning and is the key to
the development of students’ intercultural understanding.

The development of intercultural understanding is a central aim of learning languages, as it is integral
to communicating in the context of diversity, the development of global citizenship and lifelong
learning. Learning languages can enable students to develop their intercultural understanding as they
learn to value their own language/s, culture/s and beliefs, and those of others. They are provided
with opportunities to understand the reciprocal relationship between language, culture and identity,
and how this relationship reflects the values and beliefs of a community. Students are encouraged to
reflect on their own and other cultures in ways that recognise similarities and differences, create
connections with others and cultivate mutual respect.

Students studying the Japanese: Background Language ATAR course are provided with opportunities
to understand that language develops and operates in a sociocultural context. They are encouraged
to make connections between social and cultural practices and language use, identifying culture-
specific terms and expressions in Japanese and English, and making comparisons with other
languages and cultures. They examine differences in language use, traditions and behaviours,
explaining variations according to context, purpose, mode of delivery and the roles and relationships
of participants.

Students are provided with opportunities to understand how cultural identity influences ways of
communicating, thinking and behaving. They study how cultural concepts, beliefs, practices and
perspectives are represented in a range of textual forms and for a variety of purposes and audiences.
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Representation of the cross-curriculum priorities

The cross-curriculum priorities address contemporary issues which students face in a globalised
world. Teachers may find opportunities to incorporate the priorities into the teaching and learning
program for the Japanese: Background Language ATAR course. The cross-curriculum priorities are not
assessed unless they are identified within the specified unit content.

Aboriginal and Torres Strait Islander histories and cultures

The study of Japanese provides valuable opportunities for students to make interlinguistic and
intercultural comparisons across languages, including Aboriginal and Torres Strait Islander languages
and cultures, and to develop their understanding of concepts related to the diverse linguistic and
cultural landscape of Australia.

Through the study of a range of texts in a variety of media, and through discussion and research,
students are provided with opportunities to develop their understanding and appreciation of the
cultural expression of Aboriginal Peoples as the most sustained in the world. Texts include those
about Aboriginal and Torres Strait Islander histories and cultures and by Aboriginal and Torres Strait
Islander authors that reflect this priority in English or in translation.

When planning and programming content relating to Aboriginal and Torres Strait Islander histories
and cultures, teachers are encouraged to:

e involve local Aboriginal communities and/or appropriate knowledge holders in determining
suitable resources, or to use Aboriginal or Torres Strait Islander authored or endorsed
publications

e read the Principles and Protocols relating to teaching and learning about Aboriginal and Torres
Strait Islander histories and cultures and the involvement of local Aboriginal communities.

Asia and Australia's engagement with Asia

In learning Japanese, students develop capabilities to engage with the language and cultures of
Japanese-speaking communities and of people of Japanese heritage within Australia, and other
Japanese communities in the world.

There are strong social, cultural and economic reasons for students to engage with Asia and
recognise the contribution of Asian Australians to Australian society and heritage. Studying texts
from Japanese-speaking countries can assist students to develop an appreciation for the place of
Australia within the Asia region, including the interconnections of languages and cultures, peoples
and communities, histories and economies. Students explore the impact on Japanese language of
social, cultural and intercultural influences, such as media, technology, globalisation and popular
culture from other Asian countries. They learn how Australia is situated within the Asia region, and
how Australia’s linguistic and cultural identity is continuously evolving, both locally and within an
international context.

Sustainability

The Japanese: Background Language ATAR course presents a context for students to develop their
knowledge and understanding of concepts, perspectives and issues related to sustainability in Japan
and in Japanese-speaking communities in Australia and the world. Students engage with a range of
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texts and analyse their historical and sociocultural contexts to interpret and present information,
ideas and opinions on concepts such as:

e environmental and social sustainability
e climate

e conservation

e linguistic and cultural ecologies.

Through communication with others, negotiating meaning and mutual understanding, and reflecting
on communication, they can learn to live and work in ways that are both productive and sustainable.
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Content

While it is expected that over Year 11 and Year 12, students will cover all of the required content, the
exact sequencing and timing of delivery is a school decision. It is also expected that treatment of the

content and the outcomes expected of students will increase in cognitive complexity from Year 11 to

Year 12.

Issues, perspectives, and text and text types

The following issues, perspectives, and text and text types are to be studied in Year 11 and Year 12.

Perspectives ‘ Issues

Personal: Individual identity

Community: Connections with
Japanese-speaking communities
locally, regionally and
worldwide

Global: Connections with the
world as a global citizen

Young people and their relationships
Students consider their relationships with family, their connections with

friends and the influence of international popular youth culture on young
people.

Traditions and values in contemporary society
Students consider how the traditions and values of Japanese-speaking

communities are maintained in multicultural environments and in a
changing society.

The nature of work
Students consider the opportunities afforded bilingual students in

Australian and Japanese contexts, and how advances in communication
technologies and changes in expectations and aspirations affect future
study and employment.

The individual as a global citizen
Students consider the notion of ‘global citizen’ and how this concept

affects notions of environment, migration and technology, and the
impact of global events and trends on the individual in Australia and
elsewhere.

Australian identity
Students consider the changing nature of Australian identity from the

viewpoints of a range of groups, such as Aboriginal and Torres Strait
Islander Peoples, those who have lived in Australia over generations and
migrant communities.

Personal Investigation (Year 12 only)
The personal investigation allows students to reflect on their own

learning and their own personal and cultural identity in Japanese by
making links with their heritage.
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Text and text types

The term ‘text’ refers to any form of communication — spoken, written or visual, or combinations of
these. Texts are sometimes usefully grouped as ‘text types’. For example, texts such as a letter, an
interview or a report share a certain generic structure that is not arbitrary, but reflects the purpose
for which the text has been produced. Each type of text has defining characteristics of which
students should be made aware.

Students read, listen to and view a range of texts and types of texts in Japanese, relevant to the
course issues. Texts may be authentic or modified to allow students with differing linguistic
backgrounds to engage with the course issues at a level appropriate to their needs and interests.
English language texts may also provide a perspective on the issues being explored. In addition,
students are expected to construct a range of texts appropriate to a variety of contexts, purposes
and audiences.

Students analyse and evaluate texts from linguistic perspectives (language forms, features and
structure), and cultural perspectives (thematic, contextual, social and political), and consider the
relationships between linguistic and cultural perspectives. Students analyse and evaluate the ways in
which texts convey their message and have an impact on their audience. Students examine the ways
different types of text use different devices to convey meaning.

Students develop skills in listening, speaking, reading and writing. They also develop skills in critical
literacy by reflecting on their own and other cultures, and by making connections between Japanese
and English and/or other languages. Students will also create a range of texts relevant to the content
of the course appropriate to a variety of contexts, purposes and audiences.

Students may be expected to produce and/or respond to the following text types in school-based
assessment and the external examination.

e advertisement e filmor TV program e recount

e announcement (excerpts) e report

e application e interview ® review

e article e journal entry e short story
e blog post o |etter e song

e commentary e narrative account e speech/talk
e conversation e novel or play (scripted)

e description (extracts)

e discussion e personal profile

® essay ¢ poem
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Linguistic resources
Outcome 1: Interacting in Japanese
e exchange information, justify and reflect on ideas and opinions in Japanese

e use features of spoken Japanese for a variety of purposes appropriate to different audiences and
cultural contexts

Students:

e exchange information and experiences relating to an issue by, for example:
— sustaining interactions by asking for and providing details on a variety of significant events,
milestones and special occasions, e.g.
A: ZOHTHARTO—FEREVITHII 20> THEHWIT E, BRTIEBIEAL L,
F—=AFZ V7T 7 U AT ARATE ST,

B: HATIX, 9 LTBIEADITNKERD?

— describing how a Japanese cultural tradition is celebrated in Australia, e.g.

HARTIIECHE =BT L, THA—ZXA 7 U TIFEATWVS HA
5< LeLA Lo
DHEBEL ENWREDCER 25T, B B2 - TBOUWT AW L, &

HaHR5

— contributing information to a Japanese youth blog about NAIDOC Week, e.g.
AAROBEIIZH - TEENS, EWEE-sTWEiF e, 7R D=0+ —

THFEEZZSIZX!
— presenting information to the class on a popular youth culture phenomenon, e.g.
(6. S s
B ERDToTCHEIC LD & REEE TS 2WEL & SRS, KEDOT =
Lo LAi b Fn
TR =V X NATFT A TIZD>TNHLEa2a—E B T, JEi®O0E2T 5 Hmic
HDHEITT,

— conducting an interview with a migrant from a Japanese-speaking community on their
experiences of living in Australia, e.g.
W
AANOA =AM U TIZBELTNRLAATHLL ) F—FIZRVE LR, 20D
—HETC—FEF LE LD, SETORBNREDOLHIICTHEEEZ - LB
FT0

e express personal views, and justify and reflect on ideas and opinions relating to an issue by, for
example:

— reflecting on opinions and ideas in a text relating to an issue from a radio broadcast, e.g.
z<
I E T XL 2\ PTEOMBEICHOWTHI 572, HARTITERRE G823 %) 72 [
BUZIR o TVDH LW, ROT PARGET, HARIZKEIT 2EAMEICOWTERY k
F Lo,
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collecting newspaper and internet articles on an issue over a period of time and justifying

their inclusion in a database, e.g.
JEEIZIKZ’ﬁHYDﬁ’jﬂ/vf“b%)i%ﬁﬁﬁ%ﬂ%&ﬁ%ﬁ‘é%ﬂ%%\ BRI A v —F v R
%%&5“(@7‘:0 A F =%y b ETIL, EIKODE&U,‘;E%L TR OB THEAL TS
& Jrf\%i(bfb\é J & REHOFIZHONTIENDY %Jy LTW5, TH, AESK
EEZDL, FEGLFEICHD LT, DE\ﬂfagf*@Ewﬁ:ﬂm:owfh b o L i
NDHREE, B A 2 —Fy Lmigg5%%%%&(1/\5%%75?3@575%\ &

@D
BHZW G OFLFZ#E 5 2 & A RUITE,

presenting a review of a text written by an Aboriginal and/or Torres Strait Islander person

relating to an issue, and responding to teacher and student questions, e.g.

TroLx
TARY =R kLR i EBEIC & o TRYIZR NAIDOC RRFE/& HIZ DWW T,
JTATEZCHE LR, £OZLIZHONWT, THRY /%wﬁﬁ%‘# NAIDOC ™

Y.y
V=7 YA FORFETHHEm LTWET, TARY /747\’))555%/3375"5”67‘_

participating in a debate on national identity and racism, e.g.
LoAN < n
&t O ¢ 2L EROB R BRSO E L T OIENLD &0 ) BRI

(ES=VD/

e communicate in a range of contexts for specific purposes and audiences by, for example:

applying knowledge of sociolinguistic conventions to select language appropriate to a

variety of social situations, e.g.
AR sy

BRE: %< OA—A F 5 U T ABAF—% LICIBEICITS 2 & & 47 LTT o

Toan
T EHiEZ<DOA—A RN T U T ANAF—% LIZIFEICITS 2T & 2o T

WET D,
ELEE S DA —A T U T ARAF—% LITILHEEIAT< = L 1> T 5 2

interacting in a forum to discuss the treatment of an issue in two texts, e.g.
i =<
FEBRMH AR b 72 B BERES 3 O L AR— R e, BARAO=2—2ATHESHTND

=< 9 W
st R ESF H (2, WS ODDOMHESRHYET, TNnE D717 — g
B
CTHBHLET, FOBT, FOLTIDOEIRRMEDE NHDELZONZHONT

Al
EiwmLELL O,

debating a topic relating to one of the issues from a youth podcast, e.g.
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PEAEDHRIRE Ay BAEEFRANIZRDT2DIZ, /NS NI A0S DIGEHE OEAN

SORNTWVETN, FEEERFEETH, ETIEAHSTOUERCH O SFEZ M L
LA
T, ala=r—Tal ihs & ShHhBPRELEEVET L, ZoHAEIT..

discussing an issue with younger audiences, e.g.

INERFELEDIR I S oy S BITFLEOFRO T LB T —vay « T—~k9H 2
Z, ARIE, vy BRI LOATETED X D ITHRITISLS> THDDNITHOW Tk
Al Lx

W LET, RART#HICZDOZLIZHOWVWTELTAHAELE I,

Content (Year 12 only)

Students:

e apply relevant knowledge, understanding and skills to their Personal Investigation, including:

responding in either Japanese or English to questions relating to their Personal Investigation,

e.g.

FADIR=F ) U RAT 4 =2 a D by 7 TER, AR5 sH L
77wy a B ELTWSZ EIZOWTHIARE L, TBURMERICEB T A iaHk L
Hink

MR ICBE#E L= by 7 T,

explaining their Personal Investigation to different audiences, e.g.
FIAN—=FNA LV RRAT 4 =22 T BHEOANHBR, FRZHARDOFER DY
FELBREOHEBRICOWVWTHRNE L, ZHUIA—A TV TOFKTIEHE D WLH

NN
NEEA, 4 RIE. BARDEHERE L W O EBIN BRI KITT RV LW
E8
B ELTEDEIICLEOHEDOY T I OEERERRZ DRI L NTWT D

EX2YY
MIZHONWT, HROHEEZD T & iEim L& B4,

reflecting on how their perspective has changed as a result of their Personal Investigation,
e.g.

IV AOEEZRY K> THhILE, TAHRY D= F L AEGE RO
A% DEEZ TELRBIERN L VEECE L) IhoTcmand 5,
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Outcome 2: Processing and responding

identify gist, main points and specific information in texts

synthesise information and ideas from texts

analyse features of language in texts

respond to texts personally and critically

analyse the way in which values, beliefs, culture and identity are expressed in texts

Students:

identify information in texts by, for example:

summarising key ideas in a text, e.g.
WAL LD
DD =2 —AT—FK H RIS L.

presenting a general overview of the ideas in a text, e.g.

HAHEZOVHR—RMNILDE, —FBRI LTEELEDA X M.

responding to questions relating to the content of a text, e.g.
[ Ir73 X
T & P BRI BT 5 W B LC, RO B i b % bz OF

MICBZEALET, TR LIEVAIET.

apply their linguistic knowledge and understanding to locate information in a range of texts by,

for example:

applying a range of strategies including the use of dictionaries to determine the meaning of
unknown words/kanji, e.g.
HEFREZ - T, @ OFRIEFNTED, EOEFOHHN—DTH0>T
WAHRFIZH 2 2 F IS < WA, BFEDR DD TWDERRZEE Y #HE S < WA, ETO
A HEE B DR WRFIZEH A R THALRE S < WA,
using textual cues and the understanding of text structure to interpret meaning, e.g.
e
HARDSALIZIIAT LERIAH Y . BRAANIFE WEKLRFTH, HWEWRERELL
52 ENBV, REETH, HIZ [Hrok] © TW—] BONTEAITT,
ZH5LE)

HENRFIWAS S L LTHDL I EICRMNT & ¥ 29905 2 LARYIE,

explaining visual representations of information, including graphs and charts, e.g.

WL O/INFENSGRFAEF TR —HIZary Ea—F—%{f ) RME R L=/ 77T
T, THUCED L, AT BICEEARRRE > TWD 2 ERNaD £3718, 2
LoD T T7ICkDE, ZDOHIBOZEEIEY =2 v VAT 4 TR — Lo
TS L9 TT,

reorganise key information in arguments and texts by, for example:

summarising information from articles relating to one of the issues, e.g.

ZOFFEO TR, EESICSINT 5 HAROFEOENEA L TnDHENWS Z L
ThED

. B R OERELLTND LN ZLThD,

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus



19

identifying the main points in an argument for the purposes of rebuttal, e.g.
T —rN)UBIZ K > THROUL N RO D fEkIcH 5. L5k Lz, FAlZ
RN
ra—rIc ko T, FO W OZEREILHERNET, RERL.
comparing and contrasting aspects of texts on similar topics and integrating these ideas into
a cohesive response, e.g.
AAGEFR T, BHRANEA—ART VT NON—TOEREZENERLIZT ATV
S
TATA—EEMICLET LB T—vaickd e, BRIITSERICHES DT
H
AT T AT A =IOV TELEZDLLEVHIDON, EEO—HLEZERTLE, =
DZENDLL, A—ART U TICWDEHIA—A T U T REULOELD T, H
PWN—=TThHDHIEEZEMLRWVDE, BRIATS &, "—T LI Z b d
D, BRODTAT T AT A—BEBRKT DI ENELL DL om0 ELE,

use information and ideas from texts to create new textual forms by, for example:

synthesising information from multiple sources to compose meaningful and purposeful
texts, e.g.

AARTENN D K& REFEA RV M EENC, AW AT 47T, BRADOBH T
RLODNIET2HEN SN TND, ZAbDEHRE S LT, WMEMNRITER S T
Rl~==a7 ] EEoT,

responding to information in a range of stimulus texts to complete a task, address an issue
or solve a problem, e.g.

WA NEEDIZ TOD LD =2 =A%, BIE b0 OFEDHINE ) iiH
ND . BROZEOEENEZ I TNAEWNW) Z NS5, 26 ORE
WO TTDITiT..

identify ideas, tone, points of view, values, attitudes and emotions from features of language in

texts by, for example:

identifying how a text relates to one or more of the issues, e.g.
explaining how language devices are used in a text to evoke emotions, e.g.

E9bh
HAGEIZBWTC, BFZ2 X0 RMICEBT 57201, K<BEEIMEDIE T,
Fo Fo

Bz X, THERFIZHE DR, BWHERZMTETIT ) ERETDH L, i 4f
2R LT D EVIHIRFEL ™Mb TEET,

identifying the tone of a text and explaining how this is achieved, e.g.

A )

B BREHEOZE—F T, &< 1479 <) Lo FERMEDND, ZhIZX

DA &< Xo%9w) pieY
D, B ERBEX RS B R ITbhs Lo BEFIC B ATWD T ENGN

Do SHIT, MEFIEELNT DL T=FLx o) X, BN 0HL [

i
721 DL BRFHEMEDNTZLGEIZH, 5 LENBUFCTRIZIER S FEON T TV 5
ZENGID,
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— comparing the way in which ideas and values are represented in texts, e.g.
TLEDEMA L a—ICLbs, BRIEATHDHARNZI, v THHARD

|7

REOLR AL VD Z EITEMEZFOANRLZNWEL S, L, A—A KT

XA L
7 TH R &N TWD BARANBNT OFHREEICIL, 5o~ v M bimA 3 53k
X

MAARDOALTE LR E STV B,

e respond personally or critically to texts or groups of texts by, for example:
— responding personally to an Aboriginal and/or Torres Strait Islander cultural narrative, e.g.
TroLlx
TIRY =R h AR #E BROYETHDHA M=V =T U U 7IZONTHE ST
TroH
W5, TXTHATRHRA LIV, EEICEED OB TWD Z &1 B BE %y, BARIZ
HIDEIREHNRHD, HbDOTIE, ALEEDT A XRFEIZL D bD, £
BERD Ve HEWH
RO R OB RIEICED BT

— selecting appropriate and relevant resources in order to investigate an issue, e.g.
Lx9)

AADHET B BOBbDTEHEZ D TROFEH NN L X IcfifT 2 = &
IZONWT, Xy FTUH—=F LIV FROT =7 A &2 REZD LT,
— undertaking research to explore, justify or represent a point of view, e.g.

TLrOH
Tk, OO TW IR M B Bk N HAHD T, aIa=fr—var7r7/ ny—

DV R E RIS DWW T~ 7o,
— expressing and justifying a point of view when responding to texts, e.g.

Zo9L»D

YAAINLDERAD B HFEHRICARPZS D & 07, FROER TH..

— preparing a presentation for the class on the sociocultural context of a text using ICT, e.g.
HA
HARDITEIZOWNWTO Y = 7P A MILDHE, O [THUBEIZ K> THUW TS =

Ve TDZ LTSRS T-DT, T4 TV T—2 g /il Z & O
gEANLY EED,

— preparing a selection of articles on an issue with a personal introduction, e.g.

vy S0 AN B EroH
HOTHHIE 2R LE T, BRKEFPAXICEZD 2 B IZHOVWTH k%
A Y Y =y

Fiolo, AN B AL =S5 FHIL, ZNENE S Bl inbiEim LTn5,
— creating a text to analyse the impact of a variety of features in a text, e.g.
(O
bobbEHBERAvE—VEEZIDHTEDIC, (EFIEZ L DHRKRTEZE > T D,
il % 1.

— evaluating three texts from both a personal and a critical point of view to determine an
order of success and justifying the decision, e.g.
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oy =Y R4S
AATH BIEZ2BRKFIC, E2°oTH AT DDWDTEAS D,
B A<
RBD LT DE 9 = DOBREHITHIZ, OB LIEADR & . EhiZ
Th Y.y
AT 4T UVER—=bF, b0 EDFAMOBEICL-THLRELENTZ R E~D

FAR- B

OB 2V —F b7, FAOE R TIL..

e understand the ways in which diverse texts can represent aspects of culture and notions of
identity by, for example:
— identifying cultural references or bias in texts, e.g.
nE FAZ FAZ
AARTITEE oDz Tt 5 | MibhTngd, RENZEDLHTEWIT It =
nE
LEDDL, O B 26 51% 5 BMERZE BT aD A E0,

-
(y
N1

— analysing the ways in which language and texts reflect and influence values and attitudes,
e.g.
AWVWE XS bl
ANKB@WNT o HE FONCKRER 2 B 2 5 25, RRIIFELZLBDOaI=2
== arvOHEETEZTCLEST, 5T TOMBIFEATHE LI
Lx?
S5DFEIANBND, THOWVOEBL B I TH IR LT, 2055F0E, LT
TrIoH
BT HEHRICARLS RSB LY, ETH B RN L7,
— comparing and contrasting diverse cultural perspectives as expressed in texts, e.g.
TRV V=L N AEGEER, BAAREDOXIICASTZLObERFEL, 5
R TN Te DN IIRET L TH X 9,

e reflect on own and others’ values, beliefs, practices and ideas expressed in texts by, for example:

— understanding the use of authentic language, such as idioms and colloquialisms, e.g.
<
HARTIIIE Ve 2K, [HDELRVWEDTTN] SR ETH, ZORBLE
SEEEVIZLEST, TLrHVHERNE] IFADARNTIZEINY,
— reflecting on and discussing diverse ideas, viewpoints and practices to deepen

understanding of self and others, e.g.

IN=ITNARAT 4 =2 arzd 52 LIldoT, EARITEIZ L DL &I
589

BONAARNLEL D), I<EXD Lol BIZIE, BROERE & «

ERBETIZ, 2DOVITUTIFRAATLE IR, HH. AARAL LW, LS,

Content (Year 12 only)
Students:

e apply relevant knowledge, understanding and skills to their Personal Investigation, including:
— engaging in wide reading about the area of interest, e.g.
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[V Lx
EMIZHE L CW DT VT B EOEREE, =a— VAT — A ZINOT R V=
Mo X

DEBEDOIE MEALIZHOWTIHAEL TV D,

selecting appropriate and relevant resources in order to investigate an issue, e.g.
vy

IN=VFNA LV RAT 4= gq T, A—ART7 VT EAROBEIZOW TN
TW5, U —FIINANARERZH > TV 5, Bl Ee, BFRREITLT

ST Lxro¥E> L W
WA Xk, TLEERM, N SR YT, ZOENCHLEAOMEO X D BB E
7=

DIEER K BB HEIZL TV D,

undertaking research to explore, justify or represent a point of view, e.g.
<
TH, BROFETONWLEOIE, TSR 7Zert 28, 2 OREIZ W T
LrHEFon VxHIn

DDA L F - BIZT v r— b eltoT, TOREMELZFFEMIT L2 LI
L% L7,

AREA—ARNT VT TEE TR LTWAEZ EIZDOWNT, N—=VF A A
FAEL

TAT—varELTWD, T—HEROT L0, A ¥ —Fy hTH R L
JA

720, AV HEa—% L0, Tor— a2 bolz) LT, 20D DTk H»

ERSRZ N L9
SHAMNE BENHLEITC B SExH T, Lo RmE Y XA NI,

synthesising relevant material
reflecting on their chosen area of interest and the way in which it has been investigated in

texts, e.g.
FADR—=F ) o _RAT 4 — 3 AR IALDOERICE T2 Z 272, 20T
XL (=

BEOBENHFIZOWTHRELL, &L, F OfEWFAARDOES & &5 BREH
LEZTHED,

considering the area of interest from a number of perspectives, e.g.

=V F A NRAT 4 = a  THERDFRAEEIZ OV TN TN D, MRl

SATD X5 AA
ONWTIEE & W imdd..
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Outcome 3: Composing in Japanese

e use knowledge and skills to compose a variety of texts in Japanese for a range of contexts,
purposes and audiences

e apply knowledge and understanding of literary devices, and language and cultural concepts to
express meaning in texts in Japanese

Students:

e manipulate Japanese to communicate effectively by, for example:
— using resources to build vocabulary and check grammar
— applying a range of vocabulary and grammatical structures
— applying knowledge of the conventions of the writing system
— using sequencing strategies to develop ideas coherently and logically, e.g.
BEBEDRT T 4 TIFENZS T 2013 K722 LT, £9., LRIZ, HH
Iz, . 20X,

— adapting linguistic features to compose an effective persuasive text, e.g.
HRA—ARTUT ANERTAT Ly vy —IZOWNWTEZTZZERNHD FT 0,
F—ANZ VT EARND WERTDHED, MEONRT A% ) EL LD RNLE
ETCHDIE, LWZ LR EENET), FROE X Tid.

e understand how texts are structured by, for example:

— applying the principles of text structure when composing coherent and logical texts, e.g.
RN, A2 b Z2 12 2 L OEBEEZHE T2V, Uk < Bl BES
TEMEIUEZDNIBEZ TW LS 2OF &R DA 9, o o fme LTIE, BHEAE
EI b EZ R ALD Z &R ETHL VW) Z &7,

— analysing the structure of a text, e.g.
ZORETIE, A=A RF VT EHARTO7 4 —~vARFROEEZ F BB ST
W5, FlzIE, BROFMRIILTFEHOSONWEONBIGED, 1ED & ZAHLETWY
HEIAEEZLELTHLD,

— understanding how context and audience affect language choice, e.g.
F—A N7 U T OFRTOERBRIZONT, BROEKRAEDHITT LE % LigiTh
X b leote, LRl RELEARKEL DO TCLIEbDZ LI, 74—~ /b
BRZEFENTaTNANRIEIRTD LEZTHEY 2BZ 5,

e compose texts for different contexts, purposes and audiences by, for example:
— varying the structure and format of texts for different contexts, purposes and audiences,

e.g.

<
BlziE, &b B O PICERHERTICE. E: VLS, krl: Hone >
TEVET,

— composing a formal speech arguing for or against a topic relating to one of the issues, e.g.
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EIES

A CTREERZMITOE 72012, AARODREN 2B TH D BHn %, Biio

ADRFERICEZ A Z LIZEKR T, ZORE—F T, FAOBERLEZFOHEEIZHON
TR & B E 4,

adapting a fairytale or myth for a chosen audience and commenting on the nature of any
shift in the values represented, e.g.

E b o =71 OZIiEL
HAOEETIX, BT HFIFS TN ENZN, HlziE, E 4D 2 &L
bSRAON5) 7=
oW @RI o Tm DT, —HIC—BILDEB A WISk T LEo7, T

EY AV

bIRITOFEZITE 5T, B 1 SIXZARICKETITRWE S 7, 12 b/NFEAED
SOOI TV D BIRDFB L EFETIE. £ O WO flEBlZmIF L L 5 LA S

structuring a set of ideas to create an effective argument
reworking an article for a primary school audience, e.g.

AKREA—ZA T UTOYH A7 VICETILLVR—Na2{Eolz, VYA 7 VT
HUR—ME/NEETHDLND LX) ICEEICEZ T,

using ICT to adapt a text

Content (Year 12 only)

Students:

e manipulate Japanese to communicate their Personal Investigation effectively, including:

using resources to build vocabulary and check grammar, e.g.
Za—RAEMODITKIINEODZTEI A Ne A T4 U TROTFEDOT, B2 Lo L
B, i TlEar Ba— 2 —0ROEDMEWV S #Hx TN D 0 BRI,
understanding the principles of sequencing to develop ideas coherently and logically

applying the principles of text structure when composing
editing drafts
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Grammar

In terms of this syllabus, grammar is the system and structure of a language. It consists of syntax,

morphology and phonology. Students studying Japanese are expected to recognise and use the

following grammatical items by the end of the course. They should be read in conjunction with the

content of the syllabus.

Refer to Appendix 3 for the list of characters that students are expected to recognise and use.

Plain forms

Verbs

~<  FE

Adjectives

~UY RN
~7g s L

The verb ‘to be’

~72 K2

~72UN ﬁ’\‘\f(ﬁb‘

~ R RS R

~TIE (Cx) 72U

E)R | ~TE (Ew) 220 AT (Lx) 720
LT (Lx) 720

~TIpino T ~L Ipno itz R/ Iphh o T2 ~TIE (Lx) otz
RN T= ~TiEL (L=) oot RKTIX (L) 2otz
ENTpo Tz LI TiE (L) otz
~k9  BREY | ~WEAH FRWEAD ~1EAH RKIZEAD
~Z9:EZH ~EAS L LTNEAD
Polite forms
Verbs ’ Adjectives ’ The verb ‘to be’
~FT:BET | ~\TT TN TT ~Td : RTT

F#EFES  ~TT: LI TT
~F L7 ~NoT=ZTT "o T2 T ~TL: AKTLE
BRFELE ~TLE: L MhTLE
EXFL
~FH A ~L7RNTT RS RN TT ~TiE (L) HHFEHA :
B_FEEA ~L BHVFEFAL: RSB EFHA KT (Lr) &Y EHA
EXFHA

~Tix (L) B FEHA
LT Tit (Lx) &Y EHA
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Verbs l Adjectives ‘ The verb ‘to be’
~FHATL : ~L ST TT IR0 TT | ~Tik (L) SV EHAT
BARFHEATLE | ~<KBHVFEHATLE K< HVE LI
EXFHATLE HATLE ATiE (Lx) &V EHEAT
~TlX (L) ol TT L7
LEMNTIEL (C®) oo TT
~Tix (L) &V EFHEALTLE :
LT22TlE (Ux) HYEHEATLE
~FL XD ~WNCLEX? :BHLANTLLEY  ~TLXD :ATLZX)
BRELLD ~TLX9:L¥»TLED
ZEXFELLED

Keigo forms

honorific forms BELICRY 40
H T SHRAENKRONET
lexicalised »o B

LGLERSTLEEN
BT HEENRNS S Lo NWET

Humble form ‘ Example

humble forms

ZZIZZE&VET
ZITBHELLET

lexicalised BN RBLHERT AW XE L
BER A DG D S ET
Fu
R Z 0 FET
~T form
Form Function/Use Example
~7T linking ideas ZUR
BT 24T > Tl 2 JoE 5
Hi=F
HERELS T BH BN TT
~THLES requesting BT ES
~THNET expressing what you are doing TLEEZRTWET
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Example ‘

Form Function/Use

~TH+HFET expressing what you are trying to do AHARFETEE L CAET

~TH+LENWET e expressing that you do something BMALEBERTLEVWE LS
completely Ll bf

e expressing that you do something
undesirable, unexpectedly or

7 s TLEVELE

regrettably
~THEIWiFEHEA | forbidding FERoTUIWITEREA
~TH+H NN TT giving permission HLIFLOTHWONTT
~T+ % expressing a condition (even if) 72 EARNRTHEFERTIVWTT
m<ThHEWET
~TH+N5 e sequencing events WOLMIEAE L ThH T L ESR
e expressing when you do something RET
(after)
~ T form and verbs of giving and receiving
Form ‘ Function/Use ’ Example ‘
~TH+ <L XU E7 | expressing that a superior does you a AR Z TLESVWELE
favour
~TH+HINET expressing that someone does you a B<
favour $ﬂ§€7§§52'§75)62'§%% Of<h
FL
~TH+HITET expressing that you do a favour for BoTHITFTEL L O,
someone
~T+bHLoHWET expressing that you receive a favour KEBIZE-STHHWE LT
from someone
~ T+ =77 % £7 | expressing that you receive afavour AL TWEEEELE

from a superior
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~T. ~Teb, ~7=V forms

Form

~TCHIE D DD TT

Function/Use

offering advice

Example

R L721E D DSDN T

~T-+Z B ET relating your experience HENAT S22 03 90
~7-+1%T  sequencingevents BHEELELKZETCTLEERRELE
e expressing when you
do something (after)
~7D~7=D expressing that you do HIEBICIIE T L EZ RI- 0 A%
various activities or that )70 LET
conditions alternate o <% F Ul
B otz FEoT2D KA TT
~7 5 expressing a condition DNBIRMo Tl bENTS SN

BN ol bBARTHN
VT

Finite form

Form

Finite form—+ % 9 T9"

’ Function/Use

reporting what someone
else said

’ Example

HFSAMETEANTDZ D TF
7 NEFEE ST

Finite form+-2% ) T4

expressing what you intend
to do

KT b 0 T

Finite form+ B¢ /[ / Hii

expressing when you do
something (when, while,
before)

FADMT o T=...
HARIZWS..
HHT D ...

Finite form—+ 2 ¥

making a comparison

TLEERD X0 AREFTIIT D 9
LW Y

Finite form+72>% LILEH A | indicating possibility HPXALITS L LNLERA
Finite form+CL X 9 indicating probability E2HTLED
Finite form+ %9 describing an expectation HE XA~ U IR KRGEE05

TNz D BALITT T

Finite form + <&

indicating an obligation

Y WA I AT HRETT

Finite form+ & EWVWE T

quoting what someone said

HPSAITHBRITRD EEWVWE L

Finite form+ & W FE -

expressing what one thinks

MU EENET

Finite form+ & > T\ FE9

expressing what someone
else thinks

HLUWEESTNET

Finite form+ 7= %

indicating purpose (occurs
after a volitional verb)

KZICAD T2 DI —HE1T D\ ik
LET
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Form

Finite form+ & 9 {2

‘ Function/Use

e indicating consequence
or result (occurs after a
non-volitional verb)

e conveyingindirect
speech

‘ Example

<99
PEEZONRNE DI HE ZRAE
L7z
FCEFET DL OICE T EE N

Finite form+ L

linking statements or
reasons

Hi-F
WHEESAEeE LWL B E H 0N T
j—-

Finite form -+ noun describing using a clause A S AUDFATEAR..
Z S
TD D DR TR
Finite form+ @ /AT e explaining BHNWTZWA T
o clarifying
e justifying
e persuading

Finite form=+ 2 5

expressing when you do
something (while)

MASLRNIBITIFYEL XD

Finite form+ D2

linking ideas (even though)

HARIZAT- 722 N2 DIZ H ARGE
N EFTT

Finite form—+ 72 &

expressing a condition
(contextual)

FHATIEPTL IR BRBATE £

Finite form=+ & L\
Noun—+ 5 L1
Adjective+ & L1

expressing how something
appears (subjective
judgement)

I THxFy 7T ELTCVWESLINT
_a»—
HDJEIXL NS LWTT

Finite form—+ A~ 7=\
Noun—+ F 7=\

expressing how something
appears (objective and
colloquial)

FNRDIHRT-NTT R
DTN Ey DT

Finite form—+ & 9 T3
Noun @ 1 9 T9

expressing how something
appears (objective)

A RIERAO LS TT

~¥ 9 base

Form

Base+ 72 X U

’ Function/Use

expressing a command

’ Example

A GEATL SN

Base+% 9 T

expressing how something
appears (subjective
impression)

MASYDZHTTBLLE S TR

Base 1+ 7>7=

expressing how to do
something

F=%OEY HEHA TSN

Base +(Z < W T

saying something is difficult
to do

B IR NT T

Base + X VT

saying something is easy to
do

O BRRITFHALTINTT
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Form ‘ Function/Use ‘ Example

Base+72\\T9" expressing what you want | EANEH X 72\ G
todo

Base+7/- U\ & o> TUVEF | expressingwhatyouwould | SEAE T —1 w8 ZfTX 20 L
like to do HoTnEd

Base+ (T indicating purpose KEBILEWATEET

Base+ 7275 &5 indicating actions done BHABX AN SMm L £9
simultaneously

Base+ 4 X F£ 9 indicating that somethingis = =3 X-C. BAPNNT-NTT
excessive :0)3\/[:01__5_@—%—?%‘&#

Base+ 155 % indicating that you beginto | K& FELMEHE LT~
do something

Base + &z 5 indicating that you finish KEFEHEZE LT
doing something

~ 72\ base
Form Function/Use Example
Base+ 727 4LiE72 W £ A, | indicating necessity FER L2 TR 8 A

Base+ 72 < THWWNTT

indicating that you don’t
have to do something

T THVNWTT

Base+ 72V TL 72 & W

requesting not to do
something

HETHEES RN TL &N

Base+ 72\ T

linking ideas

T L EZRRWTHIE L S0

Base+ 72UV ME D MWW TT

offering advice

BEEE - TRRWIT ) DN TT

~1X Conditional form

(bL) ~xiT/ ~niT

Function/Use

expressing a condition

Example
BEATHIREIZZATHERA
LFITEWES

~25/~bi3 Potential form

~RD/~bD

Function/Use

indicating that you can do
something

Example

BeECETET
SLBBRAONET
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~¥9H /X 9 Volitional form

Function/Use Example

~By Lo+ LHES expressing an intention HA~NTZ 9 LENES
BREH ERWET

~bB,/~bI 5 Passive forms

Function/Use Example

~bivd,/ bid e general oM TERNCETHERE L
* adversative KELbOEZDbINE L
e spontaneous L

T ozt EnET

~&H 3/~ X5 Causative forms

Form Function/Use Example

~b¥5,/ 385 general AT EBITKEREEE LT
~HH T/ SHTL & | asking permission T EEn
~bET/SETHH D receiving permission TIrETbHb0nELE

~bEDOND/~ZHE 5D Passive/Causative form

‘ Function/Use Example
~HEHID,/ EH 515 | expressingsomethingyou FELITRBlIOKkEMESELNE
were made to do L7

Imperative forms

Form ‘ Function/Use Example
~% /2% command B AT
BRA |
Finite form =+ 72 prohibition FNRT TR
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Negation
Form l Function/Use ‘ Example
IS EA4A basic negative FIARYTEDHY FHA
~DO TN explanatory negative FLEF TFRRADTIIH Y THA
~bIFTIE 72/~ & 1X)>E | denyinga logical conclusion FTAdzn
FAE R LTWAH DT TIE
B2
HYFEHEA
NI H
T EIENED FEA
AL partial negative PR AT
W FLb~72n VT L & TIEHY FEA
~72 < (1X/H) 72 double negative (hesitant b
~7p N L (ﬁ/%) )733 VY positive with reservation) BIPHRBIRNTT
_ MAIN ko)
~RRDITICE/ BN D E ABHNLROC LA
~72 VDI T/ B e At
WTER, B R TEEEA
ZOI—=T 4 Y TITHBRWDITITIE
WEEEA
TERWDITTIEAWA, BER 23
N FET
~FTHRW not necessary to do FHTEHY»ETHLRVWTT
~bIT RN no reason for/to TR ENDHDIDLITRHY FHA
~ITT N7 not supposed to AN \
HHRSANE K T23T08H0 F
A
~DITITIT/ B VD7 no way to/cannot do A HIT bIFIZIFVWE EEA
Particles
Particle l Function/Use Example
I3 topic marker FTERETT
=8 contrast CDEHY FFH, KiIHV £HA
2 subject RMWFIENEL
N subjectin subordinate S A7
clause
yAR focused subject P4 mn
HPSANEET
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Particle l Function/Use ‘ Example
yid object of stative predicate | V) A, M x T
(verb or adjective) AAZER TX $970
ARFOET
REEN LS NWTT
IKDERFA TN T
BENEY £+
) possessive (of, ‘s) FAOAR TS
%) possessive pronoun ZUIHDOANDTT
D adjectival AADHETY
FRRFON BT
D locational 2L ZDEIZHY FF
D optional alternativeto 23 in | AH & A DEN - FAFGEAE L
adjectival clauses Vs
- place of existence (in,at, | = ZIZEFENH Y £
on)
Iz destination (to, into, onto) | B |Z4TX £
Iz indirect object SEZDELTLEIN
Iz point of time SERPEIITEEL D
= purpose B & AT % %1
~ direction (to) A~ERo TSN
% direct object a—F EMAHET
% span of motion (along, ZOEEFESTITEET
through)
< place of action 5
FIRTH WEE
< by means of BIILTRAET
& linking nouns (and) KL/ —hrzHWELE
o linking nouns (and etc.) AL ) — R EBEWE LT
i stating alternatives (or) THEANAERICITEEL LD
23 with interrogative nouns =k E Lz
%, too, also bITEET
1 both REP D

707y bb B R BHFETT
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Particle l Function/Use ‘ Example ‘
£S) with negative ‘neither ... WAELERLWVERTA
nor’
e with negative ‘not even ...’ %0)%%%&:@\ Wb B D EHAT
L7z
i with interrogative nouns A
farfa] HATEE LT
3 with quantitative words LLHEHY FHA
N with interrogative + bk FEFA
negative
Words indicating extent
Word l Function/Use Example ‘
Mo since (a point of time) SN E T T
N from (a place) BT IERE LT
¥ until (a point of time) WINREE T £9
F T to, as far as (a place) BRECHZFT
¥z by (a point of time) FRFE TR £
=7 approximate pointoftime | = AJR Y 9
B BN approximate HEHEASBNNET
amount/time/
length
L 7> extent + negative (only) THL»®H A
T WERA
71 extent (only) — N2 T
i) comparative (than) TLIIFIZ L EWTT
ZIXEV T LOERZNTT
oL superlative (the most) NN —FHETT
#%‘é/%{) bolk BB &L
B bBAAR S VAT TT
E¥a (notas) ~ FITHF S AMIFERSENEEA

as™ to the extent of

LU
FRIZ LICEC R HITH Y £
A
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Word l Function/Use ‘ Example

=N extent (nothing but) HENHLDOEND BETIEWT
v
HENHLDERNTEND WTEW
FEEA

Lz justabout to do something | AT A & 2 ATY

LZAh be in the middle of doing A THEBRTND EZATT

something

L2 A have just done something Lo E i
A 1E B Bbol-bolmbtZATT

Zx emphasising noun F A A
INZTERAO R K TT

Sz adding emphasis (even) S
INFEIZZ ML TWET

Compound particles

Word l Function/Use ‘ Example

:73)/” indicating target/theme DAL IBATEZN DA

=RLT B M OB ICH LT/ hhb5

[N ¥ L

o roa

XL T trle il EELELE
MAUZ LI BTN o
RO R OB TR LTHBRNH D
7

o classifying £ OFEDOF ...,

&k oT indicating means/cause/ . Wi A ;;

23 NEDERIZE->TIREVE L

LT base ” s o

2k s & JeEAr @ LTV EVELR

IZh &EDNT

h &I LLa
Z—a— ALk DL, PEMCTHIE
NHVELL
IOT—=HIZHEONT b LI
&
HrHFE LT

DORNFT cause (positive) Fmo
TI T —0RNTTEIEN
<

FIZRVELL
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Word l Function/Use ‘ Example

DOFWNWT cause (negative) ) Lo
ELDIZADENWTRAEICETF
L7z

IZBWNWT indicating FAEVB Lo \

89 situation/circumstances ) (VRS WIZBWT, WEDIX

— e indicating context B HATZ

et N It

RHT B9 &

& Cro&ExoiE LTikvELx

A Eek 5

WZrb b LW LW x

LIz (7x<LQ)
LT

BB E TITINE DD IRD
ER

L

Razfbd, 9 LIATLE
A

PO S A
F AP DLTSMLTLEE
1/\
FEDE LI/ < LTA
S>TIEWTERA
BIOMWRLT, —» AL BT

YAV
DT K A TLE

Conjunctions (follow non-final verbs)

Conjunction

l Function/Use

l Example

i) linking (but) OB NRTF > TOE T REFE
Y EEA

D reasoning (because, since) | ONTE DB D RRET

DT reasoning (because, since) MASSTDTITEEHEATLE

L conditional (when, if) MRS ETT LR ET

k quoting (o FEAL] LEVELE

DIT linking (even though) MBS TeDIITEE LT
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Nominaliser ’ Function/Use ‘ Example ‘

) nominalisation (the one) FRND % < 72 &0
BRDHOPEHETT

s nominalisation TN TcEET

TLZENHY T
1Tz LicLET
Tz ki ET

Sentence final particles

Particle ’ Function/Use ‘ Example ‘

R,/ Rz confirming/seeking agreement WNEBRR T

I assuring/giving information By LANWAA—ATT L

X gently persuading Wo LricFA—nz i)k

D question marker =TT

) soft question marker EZ~f7<D*?

D soft sentence ending HH X ATk nwo

o) mild emphasis (feminine) hwnwizhb

z emphasis (male) bz )
ZDEIRINTE SF

X mild emphatic sentence ending iRt 45 X

S strong assuring (male) HEHALTAHED

Affixes

Form ‘ Function/Use ‘ Example ‘

suffix Y changing nouns to adjectives TALHITE FxHL g
o #t 72247 T2 R 8 1L
A ANGER

suffix X changing adjectives to nouns b
ZoRb LA IIIE NI
DIZWTT

suffix {1, changing nouns to verbs e EA
ZHUEh ) — L L TWES

suffix b (+9°5) making compound nouns LA
BEAb S o Ak LTz

suffix 2% 5 changing adjectives to verbs for FEHLITBLHLLRITLND F L

the third person 7-
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Function/Use Example

&5 O #& T | changing words to the negative SFALL VLEILE HDPVED

prefix A~ IR & A fe I w SRR
XA XA FATVS
e i H AT X BN
Dictionaries

Students should be encouraged to use dictionaries to support their learning. In classroom settings,
these can include print, electronic and online dictionaries. It is expected that teachers will assist
students to develop the necessary skills and confidence to use dictionaries effectively.

Students are able to use monolingual and/or bilingual print dictionaries and/or character dictionaries
in the written examination.
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Assessment

Assessment is an integral part of teaching and learning that in the senior secondary years:
e provides evidence of student achievement

e identifies opportunities for further learning

e connects to the standards described for the course

e contributes to the recognition of student achievement.

Assessment for learning (formative) and assessment of learning (summative) enable teachers to
gather evidence to support students and make judgements about student achievement. These are
not necessarily discrete approaches and may be used individually or together, and formally or
informally.

Formative assessment involves a range of informal and formal assessment procedures used by
teachers during the learning process to improve student achievement and to guide teaching and
learning activities. It often involves qualitative feedback (rather than scores) for both students and
teachers, which focuses on the details of specific knowledge and skills that are being learnt.

Summative assessment involves assessment procedures that aim to determine students’ learning at
a particular time; for example, when reporting against the standards or after completion of a unit or
units. These assessments should be limited in number and made clear to students through the
assessment outline.

Appropriate assessment of student work in this course is underpinned by reference to a set of
pre-determined course standards. These standards describe the level of achievement required to
achieve each grade from A to E. Teachers use these standards to determine how well a student has
demonstrated their learning.

Where relevant, higher order cognitive skills (e.g. application, analysis, evaluation and synthesis) and
the general capabilities should be included in the assessment of student achievement in this course.
All assessment should be consistent with the requirements identified in the course assessment table.

Assessment should not generate workload and/or stress that, under fair and reasonable
circumstances, would unduly diminish the performance of students.

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus

39



School-based assessment

The Western Australian Certificate of Education (WACE) Manual contains essential information on
principles, policies and procedures for school-based assessment that must be read in conjunction
with this syllabus.

School-based assessment involves teachers gathering, describing and quantifying information about
student achievement.

Teachers design school-based assessment tasks to meet the needs of students. As outlined in the
WACE Manual, school-based assessment of student achievement in this course must be based on the
Principles of Assessment:

e Assessment is an integral part of teaching and learning

e Assessment should be educative

e Assessment should be fair

e Assessment should be designed to meet its specific purpose/s

e Assessment should lead to informative reporting

e Assessment should lead to school-wide evaluation processes

e Assessment should provide significant data for improvement of teaching practices.

The assessment tables provide details of the assessment types and their weighting for the Japanese:
Background Language ATAR Year 11 and Year 12 syllabus.

Summative assessments in this course must:

e be limited in number to no more than eight tasks

e allow for the assessment of each assessment type at least once over the year/pair of units
e have a minimum value of five per cent of the total school assessment mark

e provide a representative sampling of the syllabus content.

Assessment tasks not administered under test or controlled conditions require appropriate
authentication processes.

Teachers must use the assessment table to develop an assessment outline for the pair of units.
The assessment outline must:

include a set of assessment tasks

e include a general description of each task
e indicate the unit content to be assessed
e indicate a weighting for each task and each assessment type

¢ include the approximate timing of each task (for example, the week the task is conducted, or the
issue and submission dates for an extended task).

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus



Assessment table — Year 11

Type of assessment

Interacting in Japanese
Interaction with others to exchange information and express opinions and ideas in
spoken Japanese.

This can involve participating in an interview, a conversation and/or a discussion.

Typically, these tasks are administered under test conditions.

Weighting

15%

Processing and responding

Interpretation, analysis and evaluation of a range of spoken, audiovisual and print
texts that are in Japanese and that relate to the issues, perspectives, and text and text
types described in the syllabus. Responses may be in Japanese or English depending
on the requirements of the task.

Typically, these tasks are administered under test conditions.

40%

Composing texts in Japanese

Production of evaluative, persuasive or reflective written texts in Japanese, relating to
the issues, perspectives, and text and text types of the course and for a specified
audience, purpose and context.

Typically, these tasks are administered under test conditions.

15%

Examination

Practical (oral) examination

Typically conducted at the end of each semester, the examination should reflect the
external examination specifications for this course.

Written examination

Typically conducted at the end of each semester and/or unit and reflecting the
external examination specifications for this syllabus.

10%

20%
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Assessment table — Year 12

Type of assessment

Interacting in Japanese

Interaction with others to exchange information, ideas, opinions
and/or experiences in spoken Japanese.

This can involve participating in an interview, a conversation
and/or a discussion.

Typically, these tasks are administered under test conditions.

Weighting

50%

Examination

Practical (oral) examination

Typically conducted at the end of each semester and/or unit and
reflecting the external examination specifications for this
syllabus.

Written examination

Typically conducted at the end of each semester and/or unit and
reflecting the external examination specifications for this
syllabus.

50%

To SCSA

100%
Practical

Weighting
for
combined
mark

25%
Practical

50%

Processing and responding

Interpretation, analysis and evaluation of a range of spoken,
audiovisual and print texts that are in Japanese and that relate to
the issues, perspectives, and text and text types described in the
syllabus. Responses may be in Japanese or English depending on
the requirements of the task.

Typically, these tasks are administered under test conditions.

30%

Composing texts in Japanese

Production of evaluative or persuasive or reflective written texts
in Japanese, relating to the issues, perspectives, and text and
text types of the course and for a specified audience, purpose
and context.

One task will focus on the Personal Investigation.

Typically, these tasks are administered under test conditions.

20%

100%
Written

75%
Written
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Grading

Schools report student achievement in terms of the following grades:

m Interpretation

A Excellent achievement

B High achievement

C Satisfactory achievement

D Limited achievement

E Very low achievement

The teacher prepares a ranked list and assigns the student a grade for the year. The grade is based on
the student’s overall performance as judged by reference to a set of pre-determined standards.
These standards are defined by grade descriptions. Grade descriptions for Year 11 are provided in
Appendix 1, and those for Year 12 are provided in Appendix 2.

To be assigned a grade, a student must have had the opportunity to complete the education program
including the assessment program (unless the school accepts that there are exceptional and
justifiable circumstances).

Refer to the WACE Manual for further information about the use of a ranked list in the process of
assigning grades.
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External examination specifications

The examination will consist of a written examination worth 80 marks and an oral examination worth
20 marks.

Written paper (80 marks)

Time allowed: 2 hours and 30 minutes plus 10 minutes reading time.

This paper will consist of 2 sections.
The use of monolingual and/or bilingual print dictionaries is permitted.

Section I: Processing and responding (50 marks)
There will be 6 to 8 questions phrased in Japanese and English.

e Questions will be grouped according to the stimulus text/s.

e There will be 3 groups of questions.

e Each question in the first group will relate to a spoken text. Each question in the second group
will involve the integration of information from a spoken and a written text. Each question in the
third group will relate to one or more written texts.

e Questions will be graded in difficulty within each group.

e There will be 6 to 10 texts in total.

e The texts will include a range of text types.

Spoken texts:

e There will be 2 to 4 texts.

e The texts will vary in length, ranging from one to 2 minutes.

e The total time for one reading/playing of all texts will be 4 to 6 minutes.

e The texts will be read/played twice. There will be a pause between the readings/playings and a
longer pause after the second reading/playing to allow students to answer the question.

Written texts:
e The total length of the written texts in Japanese will be in the range of 1200-1400 ji.
e One or 2 questions will require a response in English of up to 200 words.

e The length of the responses in Japanese will depend on the nature of the stimulus text and the
requirements of the task and will be in the range of 100-300 ji.
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Section Il: Composing texts (30 marks)

Part A (10 marks)

The student will be required to answer one question.
The question will relate to the course Issues.

The student will be expected to compose an informative, imaginative or reflective text in
Japanese.

The question will specify a context and audience.
The question will be phrased in Japanese and English, for a short response in Japanese.

The length of the response will be in the range of 150-175 ji.

Part B (20 marks)

The student will be required to answer one question.
The question will relate to the course issues.

The student will be expected to compose an informative, evaluative, persuasive or reflective text
in Japanese.

The question will specify a context and audience.
The question will be phrased in Japanese and English, for a response in Japanese.

The length of the response will be in the range of 350-375 ji.

Oral examination (20 marks)

Time allowed: approximately seven minutes plus eight minutes preparation time.

There will be 2 questions phrased in Japanese for a response in Japanese.

Students will be required to answer both questions, each in the form of a monologue.

The questions will relate to the course issues and may also relate to the Personal Investigation.
The questions may include stimulus material in Japanese.

The questions may specify a context, purpose and audience.

The questions may require the response to be informative, evaluative, persuasive or reflective.

The total length of the two responses will be approximately seven minutes. There will be a total
of 8 minutes’ preparation time.
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Appendix 1 — Grade descriptions Year 11

Written production and oral production

Manipulates Japanese effectively to communicate a range of ideas and opinions relevant to
context, purpose and audience.

Formulates logical arguments and justifies points of view consistently.

Shows highly effective use of textual references.

Reflects on and applies knowledge and understanding of the relationships between language,
culture and identity in a bilingual context.

Uses Japanese with a high degree of accuracy and uses vocabulary and language conventions
effectively.

Influence of accent/dialect may be evident in pronunciation, choice of vocabulary or sentence
structure; however, meaning is conveyed fluently.

Organises information coherently and expresses ideas effectively.

Comprehension
Competently summarises and synthesises key points and details in texts and provides detailed
analysis with insight and interpretation.

Written production and oral production

Uses Japanese effectively to communicate a range of ideas and opinions relevant to context,
purpose and audience.

Formulates logical arguments and justifies points of view.

Shows effective use of textual references.

Applies some knowledge and understanding of the relationships between language, culture and
identity in a bilingual context.

Uses vocabulary and a range of language conventions mostly accurately and effectively.
Influence of accent/dialect may be evident; however, meaning is conveyed effectively.
Organises information logically and develops ideas clearly.

Comprehension
Ably extracts and synthesises most relevant key points and details in texts, with some analysis
and interpretation.

Written production and oral production
Uses Japanese mostly effectively to communicate ideas and opinions relevant to context,
purpose and audience.
Shows some ability to express and support a point of view.
Applies some knowledge of the relationships between language, culture and identity in a
bilingual context.

c Uses vocabulary and language conventions mostly accurately.
Some influence of accent/dialect may be evident; however, meaning is conveyed effectively.
Shows some organisation and sequencing of ideas and information.

Comprehension
Extracts and summarises some relevant information from texts, with limited analysis and
interpretation.
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Written production and oral production

Communicates simple, personal ideas and basic information in Japanese.

Displays some ability to express a point of view using predominantly well-rehearsed, simple
vocabulary and language conventions.

Shows some awareness of the relationships between language, culture and identity in a bilingual
context.

Uses familiar vocabulary, simple sentence structures and learned expressions mostly accurately.
Influence of accent/dialect may be evident and may affect fluency and ability to convey meaning
clearly and effectively.

Comprehension
Extracts and summarises some relevant information from texts, with limited analysis.

Does not meet the requirements of a D grade.
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Appendix 2 — Grade descriptions Year 12

Written production and oral production

Manipulates Japanese authentically and effectively to communicate a range of ideas and
opinions relevant to context, purpose and audience.

Formulates well-structured, logical arguments and substantiates points of view.

Shows highly effective use of textual references.

Reflects critically on and applies knowledge and understanding of the relationships between
language, culture and identity in a bilingual context.

Uses Japanese with a high degree of accuracy, clarity and flexibility, and uses vocabulary and
language conventions effectively.

Influence of accent/dialect may be evident in pronunciation, choice of vocabulary or sentence
structure; however, meaning is conveyed successfully and fluently.

Structures and sequences ideas and information effectively and coherently.

Comprehension
Competently summarises all key points, synthesises information and nuances in texts and
provides detailed and insightful analysis.

Written production and oral production

Manipulates Japanese effectively to communicate a range of ideas and opinions relevant to
context, purpose and audience.

Formulates well-structured, logical arguments and justifies points of view.

Shows effective use of textual references.

Reflects on and applies knowledge and understanding of the relationships between language,
culture and identity in a bilingual context.

Uses Japanese with a high degree of accuracy and uses vocabulary and language conventions
effectively.

Influence of accent/dialect may be evident; however, meaning is conveyed effectively and
fluently.

Organises and expresses ideas and information clearly and logically.

Comprehension
Summarises and synthesises key points, details and nuances in texts and provides detailed
analysis with some insight and interpretation.
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Written production and oral production

Uses Japanese mostly effectively to communicate ideas and opinions relevant to context,
purpose and audience.

Provides supporting information and makes textual references to justify a point of view.
Applies some knowledge and understanding of the relationships between language, culture and
identity in a bilingual context.

Uses vocabulary and language conventions mostly accurately.

Some influence of accent/dialect may be evident; however, meaning is conveyed accurately.
Shows some organisation and sequencing of ideas and information.

Comprehension
Extracts and synthesises in detail most relevant information in texts, providing some analysis and
interpretation.

Written production and oral production

Communicates simple, personal ideas and opinions in Japanese.

Demonstrates some ability to express and support a point of view relying on simple vocabulary
and language conventions.

Shows some awareness of the relationships between language, culture and identity in a bilingual
context.

Uses familiar vocabulary, simple sentence structures and learned expressions mostly accurately.
Influence of accent or dialect may be evident and affect meaning, clarity or flow.

Provides some evidence of the ability to link ideas.

Comprehension
Extracts and summarises some relevant information from texts, with limited analysis and
interpretation.

Does not meet the requirements of a D grade.
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Appendix 3 — Character list

The characters listed below are those which students are expected to recognise and use by the end
of the course. It is expected that students will be able to recognise and understand a wider range of
characters relevant to the content of the course.

Common characters
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The following are examples of character compounds to accompany the above character list. The
VAV

furigana is a guide for study only and will not be provided in an external examination.

Kanji compounds
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Course Issues

The following character combinations are a guide to support teachers and students explore content

relevant to the course issues. The furigana is a guide for study only and will not be provided in an
external examination.

Young people and their relationships
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Traditions and values in contemporary society
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The individual as a global citizen
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Additional words and expressions
Word/Concept Translation
Local Aboriginal community Hing
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Aboriginal identity
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Expressions to be used in the English version, as they cannot be translated

e cultural safety

e sovereignty

e on-Country

o off-Country

e self-determination
e Dreaming story

e custodians/traditional owners
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Words and expressions to be used in reference to disability

Word/expression l Translation

disability LX9an
S
disabled person LXoNBnLs
Av -~ d
A
learning disability WL H L LI
N SIS Pl —
¥ oH EE

deaf

L
HOREHZ, B & W

hearing impairment
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I

blind
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Appendix 4 — Glossary
This glossary is provided to enable a common understanding of the key terms in this syllabus.

Aboriginal and Torres Strait Islander Peoples

Aboriginal Peoples are the first peoples of Australia, represented by over 250 language groups, each
associated with a particular Country or territory. Torres Strait Islander Peoples are represented by
five major island groups, associated with island territories to the north of Australia’s Cape York which
were annexed by Queensland in 1879.

An Aboriginal and/or Torres Strait Islander person is someone who:
e is of Aboriginal and/or Torres Strait Islander descent

e identifies as an Aboriginal person and/or Torres Strait Islander person, and

e isaccepted as such by the Aboriginal and/or Torres Strait Islander community(ies) in which they
live.

Activity

A game or other teaching strategy that is used to rehearse learned language. Playing a game of
Bingo, singing a song, or writing and acting out a role-play are examples of activities where language
is modelled and practised. ‘Classroom activities’ is a generic term used in the syllabus to describe any
planned occurrences within a language classroom and includes exercises, activities and learning
tasks.

Adjective
A word that modifies or describes a noun or pronoun, e.g. astonishing in an astonishing discovery.

Adverb
A word class that may modify or qualify a verb, an adjective or another adverb, e.g. beautifully in she
sings beautifully; really in he is really interesting; very and slowly in she walks very slowly.

Adverbial
A word or group of words that functions as an adverb, e.g. at the speed of light.

Aesthetic
Relates to a sense of beauty or appreciation of artistic expression.

Audience
Intended readers, listeners, or viewers.

Authentic (texts/materials)
Texts or materials produced for ‘real-life’ purposes and contexts as opposed to being created
specifically for learning tasks or language practice.

Author

A composer or originator of a work, e.g. a novel, film, website, speech, essay, autobiography.
Bias

In argument or discussion, to favour one side or viewpoint by ignoring or excluding conflicting
information; a prejudice against something.
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Bilingualism
An ability to use two languages.

Characters
graphic symbols used in writing in some languages
assumed roles in dramatic performance

Character components
Individual elements of a written character which have a separate linguistic identity.

Clause
A grammatical unit that contains a subject and a predicate (verb) and expresses the complete
proposition.

Cohesion

That quality in a text determined by its parts being related and contributing to its overall unity.
Cohesion is achieved through various devices such as connectives, ellipses and word associations.
These associations include synonyms, antonyms (for example, study/laze about, ugly/beautiful),
repetition (for example, work, work, work — that’s all we do!) and collocation (for example, friend
and pal in My friend did me a big favour last week. She’s been a real pal.)

Communication
A mutual and reciprocal exchange of meaning.

Complex sentence

A sentence with more than one clause. In the following examples, the subordinate clauses are
indicated by square brackets: | took my umbrella [because it was raining]; The man [who came to
dinner] is my brother.

Composing
A process of producing spoken, written, graphic, visual, or multimodal texts in oral, print, visual or
digital forms.

Conjunction

A part of speech that signals relationships between people, things, events, ideas, e.g. Sophie and her
mother might come and visit, or they might stay at home. The conjunction and links the two
participants, while or links alternative options.

Context

An environment and circumstances in which a text is created or interpreted. Context can include the
general social, historical and cultural conditions in which a text exists or the specific features of its
immediate environment, such as participants, roles, relationships and setting. The term is also used
to refer to the wording surrounding an unfamiliar word that a reader or listener uses to understand
its meaning.

Country
Country is a space mapped out by physical or intangible boundaries that individuals or groups of
Aboriginal Peoples occupy and regard as their own. It is a space with varying degrees of spirituality.
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Create
Develop and/or produce spoken, written, graphic, visual, or multimodal texts in oral, print, visual, or
digital forms.

Culture

In earlier models of language teaching and learning, culture was represented as a combination of
literary and historical resources, and visible, functional aspects of a community group’s way of life
such as food, celebrations and folklore. While these elements of culture are parts of cultural
experience and organisation, current orientations to language teaching and learning employ a less
static model of culture.

Culture is understood as a framework in which things come to be seen as having meaning. It involves
the lens through which people:
e see, think and interpret the world

e make assumptions about self and others
e understand and represent individual and community identity.

Culture involves understandings about ‘norms’ and expectations, which shape perspectives and
attitudes. It can be defined as social practices, patterns of behaviour, and organisational processes
and perspectives associated with the values, beliefs and understandings shared by members of a
community or cultural group. Language, culture and identity are understood to be closely
interrelated and involved in the shaping and expression of each other. The intercultural orientation
to language teaching and learning is informed by this understanding.

De-centre
A capacity to step outside familiar frames of reference to consider alternative views, experiences and
perspectives and to look critically and objectively at one’s own linguistic and cultural behaviour.

Dialect
A variant of a language that is characteristic of a region or social group.

Digital media
Various platforms via which people communicate electronically.

Digital texts

Audio, visual, or multimodal texts produced through digital or electronic technology. They may be
interactive and include animations or hyperlinks. Examples of digital texts include DVDs, websites and
e-literature.

Directionality
A direction in which writing/script occurs, e.g. from left to right, right to left.

Ellipsis

Ellipsis is the omission of words where:

e words repeat what has gone before and these terms are simply understood, e.g. The project will
be innovative. To be involved [in the project] will be exciting.

e aword like ‘one’ is substituted for a noun or group, as in There are lots of apples in the bowl. Can
I have one?
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e acohesive resource that binds text together and is commonly used in dialogue for speed of
response, e.g. [Do you] Want a drink?/Thanks.
[l would like a drink]

e three dots (also known as points of ellipsis) are used to indicate such things as surprise or
suspense in a narrative text or that there is more to come in an onscreen menu

e the points of ellipsis take the place of sections of text when quoting from a source.

Exercise
A teaching strategy that is used to practise learned language. Matching exercises, sentence
completions, true/false statements, grammatical manipulations are examples of exercises.

Fiction
Fiction refers to literature created from imagination. It includes novels, traditional tales, poetry, plays
and multimodal texts such as film or stories. (See genre).

Form-focused language activities

Activities designed to rehearse, practise, control and demonstrate particular language structures,
forms or features, e.g. drills, rehearsed role- plays/dialogues, games and songs, set sequences of
language patterns.

Formulaic language

Words or expressions which are commonly used in fixed patterns and learned as such without
grammatical analysis, e.g. Once upon a time (story-starter); G’day, how are you going? (greeting in
Australian English).

Forum
A meeting or medium where ideas and views on a particular issue can be exchanged.

Genre

A category used to classify text types and language use; characterised by distinguishing features such

as subject matter, form, function and intended audience. The two main genres of literature are

fiction and nonfiction.

e Genres of fiction include novels, traditional tales, poetry, plays, multimodal texts such as film or
stories.

e Genres of nonfiction include advertising, articles, biographies, debates, descriptions of natural
phenomena, documentaries, essays, explanations, instructions and directions, news bulletins,
reports, recounts of events, rules, speeches, and websites.

In describing language, attention is paid to both structure (form) and meaning (function) at the level
of the word, the sentence and the text (see text types).

Gist

The general meaning or most important piece of information in a text.
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Identity

A person’s conception and expression of individuality or group affiliation, self-concept and self-
representation. Identity is closely connected to both culture and language. Thinking and talking
about the self is influenced by the cultural frames, which are offered by different languages and
cultural systems. Identity is not fixed. Non-background language learners’ experiences with different
linguistic and cultural systems introduces them to alternative ways of considering the nature and the
possibilities associated with identity.

Idiomatic expressions

A group of (more or less) fixed words having a meaning not deducible from the individual words.
Idioms are typically informal expressions used by particular social groups and need to be explained as
one unit, e.g. | am over the moon, on thin ice, a fish out of water, fed up to the back teeth.

Indigenous Cultural and Intellectual Property (ICIP)

Includes obijects, sites, cultural knowledge, cultural expression and the arts, that have been
transmitted or continue to be transmitted through generations as belonging to a particular
indigenous group or indigenous people as a whole or their territory.

Indigenous Peoples
Internationally recognised term for the first people of a land. In NSW, the term Aboriginal
person/People/s is preferred (see Aboriginal and Torres Strait Islander Peoples).

Intercultural capability

An ability to understand and to engage in the relationship between language, culture and people
from diverse backgrounds and experience. This involves understanding the dynamic and
interdependent nature of both language and culture, that communicating and interacting in different
languages involves interacting with values, beliefs and experiences as well as with words and
grammars. An intercultural capability involves being open to different perspectives, being flexible
and curious, responsive and reflective; being able to de-centre, to look objectively at one’s own
cultural ways of thinking and behaving, and at how these affect attitudes to others, shade
assumptions and shape behaviours.

Characteristics of an intercultural capability include cognitive and communicative flexibility and an
orientation and ability to act in ways that are inclusive and ethical in relation to diversity and
difference.

Intercultural language teaching and learning

An orientation to language teaching and learning that informs current curriculum design; framed by
the understanding that language and culture are dynamic, interconnected systems of meaning-
making; that proficiency in an additional language involves cultural and intercultural as well as
linguistic capabilities. The focus is on developing communicative proficiency and on moving between
language—culture systems. It includes the reflexive and reciprocal dimension of attention to learners’
own language/s and cultural frame/s.
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Interpret
In the context of second or additional language learning, interpret refers to two distinct processes:
e the act of translation from one language to another

e the process of understanding and explaining; the ability to conceive significance and construct
meaning, and to explain to self or others.

Intonation

A key component of communication, involving patterns of pitch and melody of spoken language that
can be used like punctuation, e.g. to express surprise or suggest a question, to shade, accentuate or
diminish emphasis or meaning, and to regulate turn-taking in conversations.

Language

A human cognitive and communicative capability which makes it possible to communicate, to create
and comprehend meaning, to build and sustain relationships, to represent and shape knowledge, and
to imagine, analyse, express and evaluate.

Language is described and employed:
e as code — comprising systems, rules, a fixed body of knowledge; for example, grammar and
vocabulary, sound and writing systems

e as social practice — used to do things, create relationships, interact with others, represent the
world and the self; to organise social systems and practices in dynamic, variable and changing
ways

e as cultural and intercultural practice — means by which communities construct and express their
experience, values, beliefs and aspirations

e as cognitive process — means by which ideas are shaped, knowledge is constructed, and analysis
and reflection are structured.

Language features

Features of language that support meaning, e.g. sentence structure, noun group/phrase, vocabulary,
punctuation, figurative language. Choices in language features and text structures together define a

type of text and shape its meaning. These choices vary according to the purpose of a text, its subject
matter, audience and mode or medium of production.

Language patterns

Identifiable repeated or corresponding elements in a text. These include patterns of repetition or
similarity, such as the repetition of imperative verb forms at the beginning of each step in a recipe, or
the repetition of a chorus after each verse in a song. Patterns may alternate, as in the call and
response pattern of some games, or the to-and-fro of a dialogue.

Patterns may also contrast, as in opposing viewpoints in a discussion or contrasting patterns of
imagery in a poem.

Language systems

Elements that organise how a language works, including the systems of signs and rules (phonological,
syntactic, semantic and pragmatic) that underpin language use. These systems have to be
internalised for effective communication and comprehension.
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Learning task

Learning tasks are relevant and significant learning experiences that involve purposeful language use.
Unlike form-focused language activities and exercises, the learning task involves the achievement of a
devised or actual goal or purpose. Learning tasks provide opportunities to draw on existing language
resources and to experiment with new forms.

The learning task may be authentic, e.g. to conduct a Japanese-speaking person around a school or to
participate in an experiment; or simulated, e.g. to compose an email to a Japanese-speaking friend or
read a friend’s blog.

Learning tasks provide the organising structure and context for meaning- focused language learning.

Macro skills
Four major language skills of listening, speaking, reading and writing.

Media texts

Spoken, print, graphic, or electronic communications created for a public audience. They often
involve numerous people in their construction and are usually shaped by the technology used in their
production. Media texts studied in different languages can be found in newspapers, magazines and
on television, film, radio, computer software and the internet.

Metalanguage

A vocabulary used to discuss language conventions and use (for example language used to talk about
grammatical terms such as sentence, clause, conjunction; or about the social and cultural nature of
language, such as face, reciprocating, register).

Metaphor

A resemblance between one thing and another is declared by suggesting that one thing is another,
e.g. My fingers are ice. Metaphors are common in spoken and written language and visual metaphors
are common in still images and moving images.

Mode

Various processes of communication: listening, speaking, reading/viewing, signing and
writing/creating. Modes are also used to refer to the semiotic (meaning-making) resources
associated with these communicative processes, such as sound, print, image and gesture.

Monolingual
Using only one language.

Multilingual/plurilingual
An ability to use several languages.

Multimodal text
A text which involves two or more communication modes; for example, the combining of print, image
and spoken text in film or computer presentations.

Narrative
A story of events or experiences, real or imagined.

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus



66

Nonfiction

Nonfiction refers to literature based on fact. It includes advertising, articles, biographies, debates,
descriptions of natural phenomena, documentaries, essays, explanations, instructions and directions,
news bulletins, reports, recounts of events, rules, speeches, and websites. (See genre).

Noun

A part of speech that includes all words denoting physical objects such as man, woman, boy, girl, car,
window. These are concrete nouns. Abstract nouns express intangibles, such as democracy, courage,
success, idea.

Off-Country
Taking place away from Aboriginal land or Country of origin.

On-Country
Taking place on Aboriginal land or Country of origin.

Orthography
Writing words with correct letters or characters according to common usage.

Pragmatics
A study of how context affects communication, e.g. in relation to the status of participants, the
situation in which the communication is happening, or the intention of the speaker.

Prefix
A meaningful element (morpheme) added before the main part of a word to change its meaning, e.g.
‘un’in unhappy.

Preposition

A part of speech that precedes a noun, noun phrase or pronoun, thereby describing relationships in a
sentence in respect to:

e space/direction (below, in, on, to, under — for example she sat on the table)

e time (after, before, since — for example | will go to the beach after lunch)

e those that do not relate to space or time (of, besides, except, despite — for example, he ate all the
beans except the purple ones).

Prepositions usually combine with a noun group or phrase to form a prepositional phrase, e.g. in the
office, besides these two articles.

Processing
In the context of Language syllabuses, ‘processing’ refers to accessing, using and/or transforming
information.

Productive language
One of two aspects of communication through language (see receptive language) involving the ability
to express, articulate and produce utterances or texts in the target language.

Pronoun

A part of speech that refers to nouns, or substituting for them, within and across sentences, e.g.
Ahmad chose a chocolate cake. He ate it that evening (where he and it are personal pronouns; and
that is a demonstrative pronoun).
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Pronunciation
A manner in which a syllable is uttered.

Question

A commonly employed prompt to find out information. A key element of scaffolding to support

learners’ use of language and to encourage further contributions. Different types of questions

provide different prompts:

e closed questions are questions for which there are predictable answers, e.g. What time is it?
These are typically used as prompts for short answers, as a framework for testing comprehension
or reviewing facts, and for routinised interactions. They are frequently used to scaffold early
language development.

e open questions are questions with unknown and unpredictable answers that invite and support
more elaborated and extended contributions from learners, e.g. How do you feel about that?
What do you think might happen next? They are used as stimulus for discussion, reflection and
investigation.

Questions are an important element of intercultural language teaching and learning. The quality of
questions determines the quality and substance of the learning experience. Effective questions
relating to the nature of language, culture and identity and the processes involved in language
learning and intercultural experience guide the processes of investigating, interpreting and reflecting
which support new understanding and knowledge development.

Receptive language

One of two aspects of communication through language (see productive language): the ‘receiving’
aspect of language input, the gathering of information and making of meaning via listening, reading,
viewing processes.

Register
A variety of language used for a particular purpose or in a particular situation, the variation being
defined by use as well as user, e.g. informal register or academic register.

Script
A writing system in which characters or symbols represent components of language (letters, syllables,
words).

Speak

Convey meaning and communicate with purpose. Some students participate in speaking activities
using communication systems and assistive technologies to communicate wants and needs, and to
comment about the world.

Stereotype
A widely held but fixed and oversimplified image or idea of a particular type of person or thing.

Stress
An emphasis in pronunciation that is placed on a particular syllable of a word, e.g. she will conduct
the orchestra; her conduct is exemplary.

Suffix
A meaningful element added after the root of a word to change its meaning, e.g. to show its tense: -
ed in ‘passed’. Common suffixes in English include -ing, -ed, -ness, -less, -able.
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Sustained interaction
An exchange of information, ideas and/or opinions consisting of a series of questions, responses, or
comments.

Texts

Communications of meaning produced in any media that incorporates Japanese. Text types and
conventions have developed to support communication with a variety of audiences for a range of
purposes. Texts include written, spoken, visual, digital and multimodal communications of meaning
(see multimodal text).

Text structure

Ways in which information is organised in different texts (for example chapter headings,
subheadings, tables of contents, indexes and glossaries, overviews, introductory and concluding
paragraphs, sequencing, topic sentences, taxonomies, cause and effect). Choices in text structures
and language features together define a text type and shape its meaning. Different
languages/cultures structure texts differently in many instances.

Text types

Categories of text, classified according to the particular purposes they are designed to achieve, which
influence the features the texts employ, e.g. texts may be informative, imaginative, evaluative,
persuasive or reflective; or can belong to more than one category. Text types vary significantly in
terms of structure and language features across different languages and cultural contexts.

e Informative texts — texts whose primary purpose is to provide information through explanation,
description, argument, analysis, ordering and presentation of evidence and procedures.

e Imaginative texts — texts that represent ideas, feelings and mental images in words or visual
images. Imaginative texts are characterised by originality, freshness and insight.

e Evaluative texts — texts that use positive or negative language that judges the worth of
something. The language used in these texts provide a particular perspective (for example
judgemental, emotional, critical) in order to influence how the audience will respond to the
content of the text.

e Persuasive texts —texts whose primary purpose is to put forward a point of view and persuade a
reader, viewer or listener. Persuasive texts seek to convince the responder of the strength of an
argument or point of view through information, judicious use of evidence, construction of
argument, critical analysis and the use of rhetorical, figurative and emotive language.

e Reflective texts — texts that represent personal thought processes. These processes are drawn
from an understanding and appreciation of ones’ own learning from experiences, situations,
events and new information. Reflective texts use descriptive, emotive, evaluative and analytical
language.

Textual features/conventions
Structural components and elements that combine to construct meaning and achieve purpose, and
are recognisable as characterising particular text types (see language features).
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Translation

A process of translating words/text from one language into another, recognising that the process
involves movement of meanings and attention to cultural context as well as the transposition of
individual words.

Verb
A part of speech which expresses existence, action, state or occurrence, e.g. they watch football; she
is exhausted; the day finally came.

Auxiliary verb —a verb that combines with another verb in a verb phrase to form tense, mood, voice,
or condition. For example, they will go, | did eat lunch, she might fail the exam.

Viewing

Observing and comprehending a visual text, for example diagram, illustration, photograph, film,
television documentary, multimedia. This sometimes involves listening to and reading accompanying
written text.

Word borrowing

A practice of incorporating words from one language into another, e.g. the use of Japanese words
such as karaoke, kimono, sushi in English and the use of ICT terms in many languages. The increasing
frequency of borrowing between languages reflects intercultural contact, contemporary cultural
shifts and practices in a globalised world, issues of ease of communication and efficiency and
technological specialisation.
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