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Rationale

The Japanese: Background Language ATAR course connects students with one of Australia’s closest
neighbours and a culture that blends long-standing traditions with modern innovation. As a language
spoken by over 125 million individuals, Japanese provides insight into the values, customs, and daily
life of people in Japan, including respect, social harmony, and group identity. Japan’s global impact is
viewed in fields such as technology, animation, robotics, fashion, and popular culture, making
Japanese an influential and up-to-date language to learn for young Australians today. The
relationship between Japan and Australia is solid and centred around trade, education, tourism, and
cultural exchange. Learning Japanese facilitates the creation of intercultural understanding and the
development of further study, work, and engagement opportunities in the Asia-Pacific region.

The course is designed for students who acquired the language through immersion or interaction
within their environment, such as through family, community, in-country or cultural experiences.
Through the course, students consider young people and their relationships, how the traditions and
values of Japanese-speaking communities are maintained and the nature of work, including the
opportunities afforded to bilingual students and how advances in communication technology and
changes in expectations affect future study and employment. In addition, students engage with the
notion of the ‘global citizen’ and the changing nature of Australian identity.

Students extend and refine their intercultural and linguistic skills in Japanese to communicate
confidently in a range of situations. They gain a deeper understanding of the global significance of
the Japanese language and culture, fostering a heightened sense of intercultural awareness and
empathy. The course provides opportunities for students to engage with diverse texts. Through an
ongoing process of interpretation, self-reflection, comparison and negotiation, students refine their
language skills and cultural understanding. In Year 12, they apply their language skills and cultural
understanding to a personal investigation, where they undertake research, synthesise information
from multiple sources and reflect on their chosen area of interest.

Through the Japanese: Background Language ATAR course, students engage with the linguistic and
cultural diversity of our interconnected world, reflecting on their role in society and how they
interact with others across various social contexts. Language learning is a powerful tool for personal
growth and broadens students’ worldviews.

Australia’s cultural and linguistic diversity provides many opportunities to hear and use Japanese in
real-life situations as well as through media in Australia, and actual and virtual connections with
Japanese-speaking communities in the rest of the world.

Australia has strong personal, cultural, political and trade connections with Japan, and a proficiency
in Japanese may have enhanced vocational opportunities in a wide range of sectors. Studying
Japanese opens pathways for further academic study in fields like languages, international studies,
and cross-cultural communication, and careers in areas such as education, business, trade,
commerce, diplomacy, journalism, tourism, hospitality and law. Ultimately, the course offers
students valuable linguistic and intercultural skills, fosters personal growth and empathy, and
enhances future academic and career prospects.
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Aims

The Japanese: Background Language ATAR course builds on students’ skills and understanding of
Japanese and knowledge about the cultures of Japanese-speaking communities. It enables students
to:

e interact in spoken Japanese through the exchange of information, ideas and opinions

e process and respond in English or Japanese to texts in Japanese

e compose spoken, written, digital and/or multimodal Japanese texts

e demonstrate their knowledge and understanding of language as a system

o reflect on the relationships between language, culture and identity.

Course outcomes

The Japanese: Background Language ATAR course enables students to use Japanese to communicate
in a range of contexts and understand language as a system. Students strengthen their appreciation
of Japanese linguistic and cultural heritage, and make connections between Japanese and English
and/or other languages. They develop an understanding of how culture and identity are created and
expressed through language and the importance of Japanese in a diverse and increasingly
interconnected world.

The course is designed to facilitate achievement of the following outcomes. The outcomes listed
below represent the knowledge, skills and understanding that students will achieve by the end of this
course.

Outcome 1 - Interacting in Japanese

Students interact in spoken Japanese through the exchange of information, ideas and opinions,
applying knowledge and understanding of the relationships between language, culture and identity.

In achieving this outcome, students:

e express and justify opinions, ideas, emotions and feelings

e use language and present ideas appropriate to context, purpose and audience, including different
cultural contexts

e use strategies to maintain communication

e develop bilingual and bicultural identity through interacting with others.

Outcome 2 - Processing and responding

Students process and respond in English or Japanese to texts in Japanese and reflect on the
relationships between language, culture and identity.

In achieving this outcome, students:

e summarise and synthesise information and ideas from texts

e infer points of view, opinions and attitudes expressed in texts

e respond to texts personally and critically

e analyse how culture and identity are expressed through features of language
e reflect on own and others’ practices and ideas expressed in texts.
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Outcome 3 — Composing in Japanese

Students compose spoken, written and digital and/or multimodal Japanese texts, demonstrating
knowledge and understanding of the relationships between language, culture and identity.

In achieving this outcome, students:

e use appropriate linguistic features and structures to convey information, ideas, emotions and
opinions

e create texts in a variety of forms, and appropriate to a range of contexts, purposes and audiences

e apply knowledge of cultural concepts to express ideas and opinions from a bilingual and
bicultural perspective

e sequence and structure information and ideas.

Organisation of content

This syllabus presents the content and expectations for both Year 11 and Year 12 students in this
course. While the core content applies to both years, it is expected that the cognitive complexity of
the content increases from Year 11 to Year 12.

The course content is organised into four areas:

e Issues, perspectives, and text and text types

e Linguistic resources

e Intercultural understandings

e Language learning and communication strategies.

These content areas should not be considered in isolation, but rather holistically as content areas
that complement one another, and that are interrelated and interdependent.

Issues, perspectives, text and text types

Issues

Students develop the ability to reflect on and respond to aspects of the language and culture of
Japanese-speaking communities locally, regionally and globally

The study of the following issues is undertaken through a range of texts viewed from personal,

community and global perspectives:

e Young people and their relationships
Students consider their relationships with family, their connections with friends and the influence
of international popular youth culture on young people.

e Traditions and values in contemporary society
Students consider how the traditions and values of Japanese-speaking communities are
maintained in multicultural environments and in a changing society.

e The nature of work
Students consider the opportunities afforded bilingual students in Australian and Japanese
contexts and how advances in communication technologies and changes in expectations and
aspirations affect future study and employment.

e The individual as a global citizen
Students consider the notion of ‘global citizen’ and how this concept affects notions of
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environment, migration and technology, and the impact of global events and trends on the
individual in Australia and elsewhere.

e Australian identity
Students consider the changing nature of Australian identity from the viewpoints of a range of
groups, such as Aboriginal and Torres Strait Islander Peoples, those who have lived in Australia
over generations and migrant communities.

Perspectives

Each issue is studied through one or more of the following perspectives:

e Personal (individual identity)

e Community (connections with Japanese-speaking communities locally, regionally and worldwide)
e Global (connections with the world as a global citizen).

Students should be provided with opportunities to study each issue through one or more of the
perspectives to ensure that all the perspectives are covered in a balanced way.

This provides students with opportunities to understand how language is created for particular
purposes and how it can be understood differently by different audiences. In responding to texts,
through discussion, interaction, inquiry and reflection, students develop their own understanding of
the issues. As a result, students develop the ability to express, in speech and in writing, their own
insights and reflections, and compare them with those of others.

Text and text types

The term ‘text’ refers to any form of communication — spoken, written or visual. Students are made
aware of the defining characteristics of different texts.

Students in the Japanese: Background Language ATAR course are required to engage with a range of
authentic texts in Japanese, either in their original or adapted form, relevant to the content of the
course. English language texts may also provide opportunities to engage with the course content.

Students explore how identity and culture are expressed in a range of texts in both Japanese and

English, including texts relating to:

e Aboriginal and/or Torres Strait Islander histories and cultures composed or endorsed by
Aboriginal and/or Torres Strait Islander Peoples

e Australian/Japanese composers working in Japanese or English

e Japanese composers in Japanese-speaking countries.

They also investigate how ideas concerning identity have changed over time, and how these changes
are reflected in contemporary and/or historical texts. The texts should reflect an appropriate level of
linguistic difficulty and could include short stories, films, songs, poetry, digital texts and excerpts
from longer works.

Linguistic resources

Linguistic resources are the specific elements of language that are necessary for communication.
Acquiring linguistic resources allows for the development of knowledge, skills and understandings
relevant to the vocabulary, characters, grammar, and sound and writing systems of Japanese.
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In the Japanese: Background Language ATAR course, students deepen their knowledge and
understanding of the structure of Japanese. Students will need to use Japanese at a sophisticated
level, with a wide range of vocabulary and idiom, and a depth and breadth of language use,
particularly to accommodate the language necessary for communication within, and about, the
issues and perspectives.

Intercultural understandings

Intercultural understandings involve developing knowledge, awareness and understanding to
communicate and interact effectively across languages and cultures. Students with a background in
Japanese language and/or culture, already have experience of negotiating between that culture and
language and their Australian cultural identity. The Japanese: Background Language ATAR course
provides opportunities for these students to reflect and analyse cultural practices and norms in an
ongoing process of interpretation, self-reflection, comparison and negotiation, and to learn more
about, better understand and eventually move between their cultures and languages.

Language learning and communication strategies

Language learning and communication strategies are processes, techniques and skills relevant to:
e supporting learning and the acquisition of language

e making meaning from texts

e producing texts

e engaging in spoken interaction.

These strategies support and enhance the development of literacy skills, and enable further
development of cognitive skills through thinking critically and analytically, solving problems, and
making connections. Students should be taught these strategies explicitly and be provided with
opportunities to practise them.

Personal Investigation (Year 12)

The Personal Investigation allows students to reflect on their own learning and their personal and
cultural identity in Japanese.

For in-depth analysis, students choose an area of investigation relating to one of the course issues.
Students develop both a critical and a personal response to the area of investigation. In an extended
written response in Japanese, they investigate the context and development of the area of study,
how attitudes to the area of study have varied over time, how attitudes towards the area of study
may vary in different parts of the world, and how the area of study is reflected and explored in a
range of texts selected by the student to complement the research.

Texts are an integral component of the Personal Investigation and the investigation must include
reference to at least two texts, i.e. one from each of the fiction and nonfiction genres and at least one
of which must be in Japanese. The number of texts is dependent on the nature of texts selected.

However, the number of texts must allow students to explore their chosen area of investigation in
sufficient depth.

Research into their chosen area of study may not begin before the commencement of Year 12.
However, throughout the course, students should be provided with opportunities to develop the
research, language and evaluative skills necessary to undertake the Personal Investigation.
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Progression from the Years 7-10 curriculum

The Australian Curriculum: Languages Year 7 to Year 10 is organised through two interrelated
strands: Communicating and Understanding. Communicating is focused on using language for
communicative purposes in interpreting, creating, and exchanging meaning, whereas Understanding
involves examining language and culture as resources for interpreting and creating meaning.

These strands reflect three important aspects of language learning: engaging in communication,
analysing various aspects of language and culture involved in communication, and understanding
oneself as a communicator.

This syllabus continues to develop the skills, knowledge and understanding that ensure students
communicate in Japanese, understand language, culture and learning and their relationship, and
thereby develop an intercultural capability in communication.

Representation of the General Capabilities

The General Capabilities encompass the knowledge, skills, behaviours and dispositions that will
support students to live and work successfully now and into the future. They are not assessed unless
identified within the specified unit content. Teachers should find opportunities to incorporate the
following General Capabilities into the teaching and learning program for the Japanese: Background
Language ATAR course.

Critical and creative thinking

Students enhance their critical and creative thinking skills through the study of the Japanese
language and culture. Content in the Japanese: Background Language ATAR course is presented
through three perspectives: — The Personal, The Community and The Global — encouraging students
to compare and evaluate information and ideas from diverse perspectives. By analysing and
interpreting spoken and written texts, students strengthen their ability to process, select and
evaluate information and engage in logical and reflective thinking. By extending their skills,
knowledge and understanding of the Japanese language, they learn to assess how language conveys
meaning and how context, purpose, and audience influence communication.

Through the course, students learn and practise language learning and communication strategies.
These strategies support and enhance the development of literacy skills and enable further
development of cognitive skills through thinking critically and making connections. Through the
process of transferring linguistic and cultural knowledge to new contexts, students enhance their
metacognition, problem-solving abilities and analytical skills.

Intercultural understanding

Intercultural understanding is central to the Japanese: Background Language ATAR course as
students learn to value their own cultures, languages and beliefs, and those of others. The main aim
of learning Japanese is to develop an intercultural understanding, which is integral to communicating
in the context of diversity, the development of global citizenship and lifelong learning.

Students bring to their learning various preconceptions, assumptions and orientations shaped by
their existing language/s and culture/s that can be challenged by the new language experience.
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Learning to move between two languages and cultures is integral to language learning and is the key
to the development of students’ intercultural capability.

Learning Japanese broadens students’ communicative repertoire, providing additional resources for
interpreting and making meaning. Through the perspectives of The Personal, The Community, and
The Global, they explore a range of topics such as relationships, traditions and values, the nature of
work, global citizenship and Australian identity. Students come to realise that interactions between
different people in different languages also involve interactions between the different kinds of
knowledge, understanding and values that are articulated through language and culture. They realise
that successful intercultural communication is not only determined by what they do or say, but also
by what members of the other language and culture understand from what they do or say.

Intercultural understanding is one of the five content areas of this course.

Literacy

Students enhance their literacy capacity as they use Japanese to listen to, read, view and respond to
a range of texts, communicate in spoken interaction, and write texts in Japanese for different
purposes and contexts. They further expand their skills, knowledge and understanding of the
Japanese language and apply their knowledge of linguistic resources to exchange information, ideas
and opinions in Japanese.

For language learners, literacy involves skills and knowledge that need guidance, time and support to
develop. These skills include decoding and encoding from sound to written systems; mastering
grammatical, orthographic and textual conventions; processing and responding to a range of texts in
Japanese to comprehend and interpret meaning; and composing texts in Japanese to convey
information and express ideas, opinions and experiences. For learners of Japanese, literacy
development enhances and extends their knowledge and understanding of English literacy, which in
turn supports their learning in Japanese.

Personal and social capability

Learning to interact in a collaborative and respectful manner is a key element of personal and social
capability. Students engage in culturally appropriate communication, close text analysis, research,
and reflective practices. Through Japanese, students develop empathy and appreciation for diverse
perspectives. They learn that people view and experience the world differently, gaining insights into
their own identity, relationships, and roles in society. The Japanese: Background Language ATAR
course encourages students to express opinions, explore values and attitudes, and respond to a
range of personal and social experiences, ultimately strengthening their understanding of themselves
and others in an interconnected world.

This capability is developed in the course through the Personal Investigation, which encourages deep
reflection on personal and cultural identity; close and critical study of texts that explore emotions,
perspectives, and cultural values, fostering empathy and critical thinking; and engagement with
issues such as migration, the environment, and Australian identity through personal, community, and
global perspectives, helping students strengthen their social awareness.
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Addressing the other General Capabilities

Although the following General Capabilities have not been identified as a focus in the
Japanese: Background Language ATAR syllabus, teachers may find opportunities to incorporate them
into the teaching and learning program.

e Digital literacy
e Ethical understanding
e Numeracy

Such opportunities may occur through the application of different contexts, pedagogical practices
and/or assessment strategies that relate to the syllabus as part of the teaching and learning program.

Summary representation of the General Capabilities in the
Japanese: Background Language ATAR course

The unit content and assessment types for this course provide students with the opportunity to
develop the General Capabilities summarised in the table below.

Year Course Course General Capabilities

WP® cer DL EU WU L N PSC
Year 11 | Japanese: Background Language (AECBL) | ATAR 4 4 v v
Year 12 | Japanese: Background Language (ATCBL) = ATAR 4 4 v v
Key

CCT: Critical and creative thinking, DL: Digital literacy, EU: Ethical understanding, IU: Intercultural
understanding, L: Literacy, N: Numeracy, PSC: Personal and social capability

Representation of the Cross-curriculum Priorities

The Cross-curriculum Priorities address contemporary issues which students face in a globalised
world. Teachers may find opportunities to incorporate them into the teaching and learning program
for the Japanese: Background Language ATAR course. The Cross-curriculum Priorities are not
assessed unless they are identified within the specified unit content.

Aboriginal and Torres Strait Islander histories and cultures

The study of Japanese provides valuable opportunities for students to make interlinguistic and
intercultural comparisons across languages, including Aboriginal and Torres Strait Islander languages
and cultures, and to develop their understanding of concepts related to the diverse linguistic and
cultural landscape of Australia.

Through the study of a range of texts in a variety of media, and through discussion and research,
students are provided with opportunities to develop their understanding and appreciation of the
cultural expression of Aboriginal Peoples as the most sustained in the world. Texts include those
about Aboriginal and Torres Strait Islander histories and cultures and by Aboriginal and Torres Strait
Islander authors that reflect this priority in English or in translation.
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When planning and programming content relating to Aboriginal and Torres Strait Islander histories

and cultures, teachers are encouraged to:

e involve local Aboriginal communities and/or appropriate knowledge holders in determining
suitable resources, or to use Aboriginal or Torres Strait Islander authored or endorsed
publications

e read the Principles and Protocols relating to teaching and learning about Aboriginal and Torres
Strait Islander histories and cultures and the involvement of local Aboriginal communities.

Asia and Australia's engagement with Asia

In learning Japanese, students develop capabilities to engage with the language and cultures of
Japanese-speaking communities and of people of Japanese heritage within Australia, and other
Japanese communities in the world.

There are strong social, cultural and economic reasons for students to engage with Asia and
recognise the contribution of Asian Australians to Australian society and heritage. Studying texts
from Japanese-speaking countries can assist students to develop an appreciation for the place of
Australia within the Asia region, including the interconnections of languages and cultures, peoples
and communities, histories and economies. Students explore the impact on Japanese language of
social, cultural and intercultural influences, such as media, technology, globalisation and popular
culture from other Asian countries. They learn how Australia is situated within the Asia region, and
how Australia’s linguistic and cultural identity is continuously evolving, both locally and within an
international context.

Sustainability

The Japanese: Background Language ATAR course presents a context for students to develop their
knowledge and understanding of concepts, perspectives and issues related to sustainability in Japan
and in Japanese-speaking communities in Australia and the world. Students engage with a range of
texts and analyse their historical and sociocultural contexts to interpret and present information,
ideas and opinions on concepts such as:

e environmental and social sustainability

e climate

e conservation

e linguistic and cultural ecologies.

Through communication with others, negotiating meaning and mutual understanding, and reflecting
on communication, they can learn to live and work in ways that are both productive and sustainable.
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Content

While it is expected that over Year 11 and Year 12, students will cover all of the required content, the

exact sequencing and timing of delivery is a school decision. It is also expected that treatment of the

content and the outcomes expected of students will increase in cognitive complexity from Year 11 to

Year 12.

Issues, perspectives, and text and text types

The following issues, perspectives, and text and text types are to be studied in Year 11 and Year 12.

Perspectives
Personal: Individual identity

Community: Connections with
Japanese-speaking communities
locally, regionally and
worldwide

Global: Connections with the
world as a global citizen

Issues

Young people and their relationships

Students consider their relationships with family, their connections with
friends and the influence of international popular youth culture on young
people.

Traditions and values in contemporary society

Students consider how the traditions and values of Japanese-speaking
communities are maintained in multicultural environments and in a
changing society.

The nature of work

Students consider the opportunities afforded bilingual students in
Australian and Japanese contexts, and how advances in communication
technologies and changes in expectations and aspirations affect future
study and employment.

The individual as a global citizen

Students consider the notion of ‘global citizen” and how this concept
affects notions of environment, migration and technology, and the
impact of global events and trends on the individual in Australia and
elsewhere.

Australian identity

Students consider the changing nature of Australian identity from the
viewpoints of a range of groups, such as Aboriginal and Torres Strait
Islander Peoples, those who have lived in Australia over generations and
migrant communities.

Personal Investigation (Year 12 only)

The personal investigation allows students to reflect on their own
learning and their own personal and cultural identity in Japanese by
making links with their heritage.
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Text and text types

The term ‘text’ refers to any form of communication — spoken, written or visual, or combinations of
these. Texts are sometimes usefully grouped as ‘text types’. For example, texts such as a letter, an
interview or a report share a certain generic structure that is not arbitrary, but reflects the purpose
for which the text has been produced. Each type of text has defining characteristics of which
students should be made aware.

Students read, listen to and view a range of texts and types of texts in Japanese, relevant to the
course issues. Texts may be authentic or modified to allow students with differing linguistic
backgrounds to engage with the course issues at a level appropriate to their needs and interests.
English language texts may also provide a perspective on the issues being explored. In addition,
students are expected to construct a range of texts appropriate to a variety of contexts, purposes
and audiences.

Students analyse and evaluate texts from linguistic perspectives (language forms, features and
structure), and cultural perspectives (thematic, contextual, social and political), and consider the
relationships between linguistic and cultural perspectives. Students analyse and evaluate the ways in
which texts convey their message and have an impact on their audience. Students examine the ways
different types of text use different devices to convey meaning.

Students develop skills in listening, speaking, reading and writing. They also develop skills in critical
literacy by reflecting on their own and other cultures, and by making connections between Japanese
and English and/or other languages. Students will also create a range of texts relevant to the content
of the course appropriate to a variety of contexts, purposes and audiences.

Students may be expected to produce and/or respond to the following text types in school-based
assessment and the external examination.

e advertisement e discussion e personal profile

e announcement e essay e poem

e application e filmor TV program (excerpts) e recount

e article e interview e report

e blog post e journal entry e review

e commentary o |letter e short story

e conversation e narrative account e song

e description e novel or play (extracts) e speech/talk (scripted)
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Linguistic resources
Outcome 1: Interacting in Japanese

e exchange information, justify and reflect on ideas and opinions in Japanese
e use features of spoken Japanese for a variety of purposes appropriate to different audiences and
cultural contexts

Students:
e exchange information and experiences relating to an issue by, for example:
= sustaining interactions by asking for and providing details on a variety of significant events,
milestones and special occasions, e.g.
A: ZOFRITEARTO—FBREVITHII> THWITE, BATIIBIEAL X,
F—=ARZ VT TIL, 7 UASRRATZSTA,
B: HATIX, &5 LTBIEADEFNRKERD?
= describing how a Japanese cultural tradition is celebrated in Australia, e.g.
AARTII LR =i tiziT< L, TEA—A M7 U TIEATHDS HAR

DFIED ENOREWCERE BT, B AR THROT 2272072 8, TH%
%

= contributing information to a Japanese youth blog about NAIDOC Week, e.g.
AAROELIIH - THEENS, RWEEoTnwieid &, 7ARY Y=nEidi+—
TEEZ 12X

= presenting information to the class on a popular youth culture phenomenon, e.g.
PRSER DT I L5 & BE R IT & VA BRI KR T m S
RV U AAT 4 TIED>TOND L E 2 —REET, EEOETHEMICH 5 L
5T,

= conducting an interview with a migrant from a Japanese-speaking community on their
experiences of living in Australia, e.g.

HANLA—2 LT Y TIBELTALAETEHE ) E—FIR D E LR, 20
—HETIC—FEF LE LD, SFETORBNED L IICTBGEEZ - BN
ESrav/ER

e express personal views, and justify and reflect on ideas and opinions relating to an issue by, for

example:

= reflecting on opinions and ideas in a text relating to an issue from a radio broadcast, e.g.
A X 10 L AWM SV T~ 7o, A GRS IS4 721
BIZ725TVD B LW, IROTVAHET, BARIZET DEHAMEICOWTERDY |
F &9,

= collecting newspaper and internet articles on an issue over a period of time and justifying
their inclusion in a database, e.g.

BT AN D ML A TN 2 BB IR R S IS B B 30 % . BRI L4 — %y R
D THT, A F—Fy b LTI, HAOERD @A EROPTHiEATHS
LR BTV B T Y. KBHEOEIIANTIEND & LT, Th. AAShkz
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W 7R <

BB, %%ﬁ%’%éiﬁl\Eéf@ﬁbﬁﬁmowf%\%o&%ﬁéﬂ
BHAEE, FHLEA LA — %y | THES R ES TV RN DD 1D, W
W OFEE LMD = KT,

= presenting a review of a text written by an Aboriginal and/or Torres Strait Islander person
relating to an issue, and responding to teacher and student questions, e.g.

rolux
TARY Y= b LAY G RIZ & 5 TRY)Z NAIDOC L& H IZ DWW T,
U GATEZTHELER, DI EIZHONWT, THRY P=DHEH A NAIDOC D
Ah =

V7 A FOFRETHEML TCWET, TRV V=DNHORELZ T D7D

= participating in a debate on national identity and racism, e.g.
LIBh
FFimm 0D e &imE%@ﬁ%ﬂ%EA®%%%ﬂ<¢® IO E WD) BRI
BRI,

e communicate in a range of contexts for specific purposes and audiences by, for example:

= applying knowledge of sociolinguistic conventions to select language appropriate to a variety
of social situations, e.g.

s <O —2 LT YT ABRRF—% LICAEEICITS 2 & & 24 Ued i,

Twian

THH: £<OA—R T U T ABAF—% LSBT - & 2515 T
WET

SELEE: 2 DA —A N T U TABAFT—% LICAHBEIZITS 2L M-TH ?
= interacting in a forum to discuss the treatment of an issue in two texts, e.g.
i =<
lWl%ﬁ&@t* MR RO LR — b &, BARD= 2 — A THESN TV %
etk iEHIE ZHL WL O OREESH Y ET, ENEZOTLELF—L g LT

Hh

B LET, ZOBRT. £5 LTI0L SR RREOENIA LD T
LEL LI,

= debating a topic relating to one of the issues from a youth podcast, e.g.
$%$@#&éh\%ﬁl@k’ﬁékb:\méw’éﬂ%mﬁﬁ B DOEHN
SOBNTWETN, BENPFEETH, ETIEHASOIULLHTOSEL R L
T, aIa=Fr—valghzx % IHMWREFLELEENET L, ZoBHAIT

= discussing an issue with younger audiences, e.g.
INFREAEDRIRES oy 5 HITREOFROT LB T—vay - T—~EH 2
Z, SHIE, BAR Y FBRRELOEETED X IZEITNL > TWDHDNITOWNTiHE
HLET, BART AR IO Lo TELTHEL L 5,

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus
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Content (Year 12 only)
Students:
e apply relevant knowledge, understanding and skills to their Personal Investigation, including:

responding in either Japanese or English to questions relating to their Personal Investigation,
e.g.

FADIR—=VF A VRAT 4 =2 a D FE w7 TER, mEREWRH L
T7yva AL TN D ZEICHOWTHIRE Lz, [BIRHERIZE T 2166t & Al

H A

a8 (CEE L= by 7 T,
explaining their Personal Investigation to different audiences, e.g.
FINS—=YFNA Vo RRAT 47— 3 T, BHEDONHBER, FRCHAROFR DI
HEEBREOREBRIZOVWTHRE L, ZNEFA—A TV TOERTIEHEY S
nh b A
ﬂiﬁhoéﬂm\HK@%%%%&V5&@%%@%K&H#Ew%gk%w%
&
BZLTEDIICLIELHE DY T OIERIERMRZ DRI NTWIT D
X5 A
MEDNT, BROHEZ D &t Lz L BOET,
reflecting on how their perspective has changed as a result of their Personal Investigation,
e.g.
NIV D) o ZAOWEERY K-> THAIZEE, THRY V=X b L AGE S RO
A2 DAEZTERBEBRN L VBT L) IR ok T 5,

Outcome 2: Processing and responding

identify gist, main points and specific information in texts

e synthesise information and ideas from texts

e analyse features of language in texts

e respond to texts personally and critically

e analyse the way in which values, beliefs, culture and identity are expressed in texts

Students:
e identify information in texts by, for example:

summarising key ideas in a text, e.g.
WAL XD

DFD =2 —AT—FH RITFKEST-Z LT
presenting a general overview of the ideas in a text, e.g.
EREDVR—=PMIED L BRI LB ROA N ME--
responding to questions relating to the content of a text, e.g.

N Tr7 &
MR E EDTEBRFEEICHT HHMEEICH LT, TROFEN TN ZE
MICBZEZ LET, TR Lol

e apply their linguistic knowledge and understanding to locate information in a range of texts by,

for example:

applying a range of strategies including the use of dictionaries to determine the meaning of
unknown words/kanji, e.g.

HEFREELZ > T, ZBY ORI N TE D, TOEFOFHEAB—DTHH1>T
WA Z 2 FINS S WAL SBENR D222 TODRRIME S HiE S < WA, BEFD
WA BERE &30 B IR W IC B A B T2 # S < WA,
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using textual cues and the understanding of text structure to interpret meaning, e.g.

HARDSAGIZIIART L RN H Y | EIZIK/\i b\%:lﬁ%)ﬁ%ef% bHWEWeRIZE
fiE5 ZEBE, [EETH, LHIZ [Hrol] X TW—] BONIHEITIE,

ZH5LXxHD

HFEREIWAD L LTWDLZ EICRMNT & W 29352 &R,
explaining visual representations of information, including graphs and charts, e.g.

BT DO/NFAENL RFAE TR —RIZar Ea— X —%2H5RMHEzR LT T 7
TY, ZHICXD L, @A BICEEREERE > TWD Z Enonh £33,
CTHLOLEDOHTTTICEDE, ZDIBOZERIXY =V X VAT 4 TRT— LIE
STNDH LD TT,

reorganise key information in arguments and texts by, for example:

summarising information from articles relating to one of the issues, e.g.

ZORRFOERFIL, EHRIISNT 2 AROFAEDENR B L TNDH LN Z L
Th&d

L BOIERZILLTNDENS T EThD,

identifying the main points in an argument for the purposes of rebuttal, e.g.

Ta—rN LI K > THRDO U Kb Az 5, EEbivE Lien, FAT

Ja—rULIC 5T, ZO M DD LR B EBNET, A

comparing and contrasting aspects of texts on similar topics and integrating these ideas into a
cohesive response, e.g.

HAGEFIL T, BANES—ARNT U T ANON—T OEREZENER LT AT

F AT S — %%ﬁ L7 VEBYyT—vavitkdl, BRIATSERFCADOT

4?V%4?4~K0%Ti<%2ékw5@$\éé@*ﬁbk%ﬁ?bko:

DZEMBH, A=A RTVTICVWDHRHIA—A R TV TREYbOELDO T, H

FPN—T ThHDHZEEER LR, BRI &, "—T L INLSZ b dH

D, BODTAT VT AT A—EBRTDHIENEL D120 0 FE L,

use information and ideas from texts to create new textual forms by, for example:

synthesising information from multiple sources to compose meaningful and purposeful texts,
e.g.

AARTHI N D KRERERRA X2 MZRINC, HEAWINAT 07T, HRADEH T

RLODCET2HER SN TND, ZALDERE S LIT, NRITERS S Tk
L~==a7/] Z{EoT,

responding to information in a range of stimulus texts to complete a task, address an issue or
solve a problem, e.g.

BN NEEPHATND EWN) =a—20, 5l 26D OFAEDEME W) FLF

"o ﬁﬁ®§ﬁ®fﬁﬂﬁ INZ72oTNDEND ZENIND, ZHEDORME

%M%?t

identify ideas, tone, points of view, values, attitudes and emotions from features of language in

texts by, for example:

identifying how a text relates to one or more of the issues
explaining how language devices are used in a text to evoke emotions, e.g.

HATEC BT, Bl % X 0 BRI KR 57010, & < EEMEDRE T,
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B2 iE. THEHChE Db, BOBEA T E TR ) EERT 5L, Mo
D LD LS EELNED > TE £,

= jdentifying the tone of a text and explaining how this is achieved, e.g.
BRI 2 E—F T, E< 4] B3 EEEMEPNS, ThICk
0. B BEMBRS B AITDRS LS, BMETICH 2 THNE I EASN5,
SO, MEFICEHELNTLE >R T—FLxO] ®°, SN0 L X&) O
55 BEBRSMEDNHAIT b, 3 LSBT RICH O TV 5 2 & 48
TBIND

= comparing the way in which ideas and values are represented in texts, e.g.
TLUVEDHFMA A b a—IllXdE, BRIMEATHDHEANI, v~ THHARD
RFEMZRTALTE 2D 2 L ICERE O ARSI E S 7, LhL, =X }5 Y
7 CHI S TN S AR ORI IE, 4% o # M bl AT SR

R ARDLALT L STV 5,
e respond personally or critically to texts or groups of texts by, for example:
= responding personally to an Aboriginal and/or Torres Strait Islander cultural narrative, e.g.
Ero Lk .
TAHRY V= MR BEROYETHLIA =Y =TV 72O THE > T
XroH
%o TRTHETER O, EMEIZEEY OB TWA Z &I3BBREN, AARICE Z

BEhb

DI BRBEHER DD, HNHDTIE, AREDT A XREICE Db D, ZHITihii
DI EPH

D B Bk RIRICE D D72,

= selecting appropriate and relevant resources in order to investigate an issue, e.g.

Lx9

AARDFR T DZWAHLHFELEZE D TRNTFELDR Vo L LT 5 Z &1z
DONT, Xy FTCUH—=FLIZFROT =7 A a7 LTI~

= undertaking research to explore, justify or represent a point of view, e.g.
fk. DUTVL BEEMPEERHZDT, a3a=br—2 3077 ) ad—0
WD E RTRE I DWW TR G O 72,

= expressing and justifying a point of view when responding to texts, e.g.
~v2A UL DL ARDEEFIERICAGAR S S L 5172, O R T

= preparing a presentation for the class on the sociocultural context of a text using ICT, e.g.

b

HARDITEIZOWTOU =7 A MZEDH L, OB ITHURIZ L > THW G H0E
Vo TOTETMBERNSTEDT, T4 T LB T—3 g /AIHIR T & D
BEANE S EES,

= preparing a selection of articles on an issue with a personal introduction, e.g.

LA Sy ZWNE £ ) ErOH
HO CHHEZARBR L% T, BREFENAXICE XD 2 BIZOWTHKRZ R -
HAa HH M Al
Too BPRATE=DOFLHFIL. TEIE D BRI bigim L TV D,
= creating a text to analyse the impact of a variety of features in a text, e.g.
[

Hob bEBERA v E—VEEADEOIC, EEIIEL DRREREZMF > TN D,
il AL
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= evaluating three texts from both a personal and a critical point of view to determine an order
of success and justifying the decision, e.g.

DA Z73
EIZIK’C%E? W Z 5 Eﬁk‘“ﬁﬂ 2, EDRoTUHATNE I DINWDTEA S By, AN
- %< .
9Lf0§530@§ﬂ%%&fﬁkoU&O@%%ka®%ﬁ TR AT 4
Th N
TLAR—=F, HI0EDIABOBEEIZEL - THED SN REA~D %%%U#—
F LD, FOFERTIE
e understand the ways in which diverse texts can represent aspects of culture and notions of

identity by, for example:

= identifying cuIturaI references or bias in texts, e.g.
FAZ

A AP @ﬁbb R | BEPRTV S, KEANEDSEWC TR b
b5, EhLT B 265 1F 5 SERE L BoTHD AbSU,

= analysing the ways in which language and texts reflect and influence values and attitudes, e.g.

PN i e AR N k%ﬁw@%ﬁzé BRCIZEE - bDOaI o=/
—valDOFEFTEZTCLEST, FHLTYUHOMFITFEATNE L HITSD

EHABNG, ZHNIB AT Th g LIS, Z05R5E0E. LIES< T

B ARICARL D B LV, b THBIIREN D 7
= comparing and contrasting diverse cultural perspectives as expressed in texts, e.g.
TR V=, FLRAMEGERSER, BARANED L ICHS LD LEZREFL,
R T\ T2 D% RET L T L 9,
o reflect on own and others’ values, beliefs, practices and ideas expressed in texts by, for example:
= understanding the use of authentic language, such as idioms and colloquialisms, e.g.

HACHB Y WET BT, [SEBRVLEOTTAR) LELETH, ZOXRBLE
EHRVIZEST, [Cebnbnk] SiFEbRnTiZan,

= reflecting on and discussing diverse ideas, viewpoints and practices to deepen understanding
of self and others, e.g.

IN=VFNARRAT 4= ar kT HT I8~ T, EARITEIZLE D L XIC
BOMBARNER LD, L<EZD LI oz, Hlz H % ®Eﬁ%5ﬁk
FHETIZ, DOV ITITZZAATLE IR, b, EIK/\% Lb\fci\ LS
Content (Year 12 only)
Students:

e apply relevant knowledge, understanding and skills to their Personal Investigation, including:
= engaging in wide reading about the area of interest, e.g.

ML TV BT OTREDSHE, =a—F T AT =L ZMOTRY =0
%%@EE&_omfﬁEwa

= selecting appropriate and relevant resources in order to investigate an issue, e.g.
R—= I F A VRAT FF— 9 T, ﬁ%XE?UT&H$®%E:OmT%&
TWo, U —FITITNANARER 2> T\ 5, FEEe. BUNFRFEITLT
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ST LxotEo L Uy
WHIHER, 7 LB, /NI RORRR &S, Z OIS B RADO WO K 5 B R OMK
2h
Bikb2EIZLTWD,
undertaking research to explore, justify or represent a point of view, e.g.
=<
T, BROFITOWEHIL, W ~ARA etk REE, Z OREIZOWTE

5 S F oM

129 Oxomn
DFRDOTAE LRI BT v r— et oT, TORERBREELMETHZ LiICLE
L7,
obtaining information from a range of sources and evaluating their relevance, e.g.

AREA—A LT YT TEZHPENLTND Z EIZDONT, /N—=Y T )b A R
FAEL

TAT—arELTWD, T—HERDTDHIDIT, A ¥ —Fy NTRELE
A

D, AL HCa—% LD, Tohr—hELoh LTHAE, “hbOXTH

B IR B 5 T % BT, - LB fim U A T LT,

synthesising relevant material

reflecting on their chosen area of interest and the way in which it has been investigated in

texts, e.g.

FLD/IR—=TF A VRAT 4 = g VNIRRT 2 272, 2oHT
Tl Tl
%®ﬁwﬁﬂowfﬁﬁbko%Ebko%®ﬁwﬁﬁﬁ@@%885%%ﬁ%é
MWEZTHED,

considering the area of interest from a number of perspectives, e.g.

IR=YF VA RAT 47— 3 THROFRATEIZOWTHITWN DS, BRI

SATY 5Dl

OWTIIESR D D -

Outcome 3: Composing in Japanese

e use knowledge and skills to compose a variety of texts in Japanese for a range of contexts,

purposes and audiences
e apply knowledge and understanding of literary devices, and language and cultural concepts to

express meaning in texts in Japanese

Students:
e manipulate Japanese to communicate effectively by, for example:

using resources to build vocabulary and check grammar

applying a range of vocabulary and grammatical structures

applying knowledge of the conventions of the writing system

using sequencing strategies to develop ideas coherently and logically, e.g.

BEEDRT 7 4 TIHFENZ ST 2 013K 2 LT, £7, - RIZ, - wxH
o ZDOXDIT

adapting linguistic features to compose an effective persuasive text, e.g.

HRA—ANZ VT ADBERETAT Ly Y —IZOWVWTEZXLIENH Y ET 0,
F—=ALZ VT EHERNS  MWERTDHED, WMHFONRT A% EL LV RPBA
ETWKDIE, BELWZ L EBnWET ), FRDF X Tid-
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e understand how texts are structured by, for example:

applying the principles of text structure when composing coherent and logical texts, e.g.
AN, A2 b 2572 2 L OBEBEE AT E 2V, ik < B, Bttt
T UEZ DN B TWLS OB ERDTEA D ., fimme LTIL, B ARE
WAL D AND Z T RO ETH L L WS Z LT,

analysing the structure of a text, e.g.

Z DFLFETIL, ﬁ~xF7)7&H¢T@7¢—vwﬁ$ﬁ®$%ﬁ#ﬁﬂéhf
Wo, BlZE, BAROFMRIIMNTERHOD NS ONLIGED, ED EZAELETWH
LLTAEFZELTAHLD,

understanding how context and audience affect language choice, e.g.
F—ART VT OFLTOERBRICONT, BROEREDHTTT L %2 LigiTh
X722 572 fpodz, LAl BRELRASREATLLORITLIEbDEITIC, 74—~V
R B EITaTARTEITITDLEZITHEY RBE D,

e compose texts for different contexts, purposes and audiences by, for example:

varying the structure and format of texts for different contexts, purposes and audiences, e.g.

BIZIE, b5l 0 WICERE A RTICIE, KE: HOAL S, kAl bYBLd
TEVET,

composing a formal speech arguing for or against a topic relating to one of the issues, e.g.
WA CRAE R TAT DB T0I, BAROREMARR AL Th 5 BH%, Bl
ADPHFLIRICEZ D Z LR T, ZOAE—F T, FAOER EZOHAIZON
TR & VN E T,

adapting a fairytale or myth for a chosen audience and commenting on the nature of any shift

in the values represented, e.g.
VZIiEL BEOD

HADEZETIE. B BT ELNE - NS, Bzt LYo ZaL O 13
@ﬁ&#ok@f\*$K*@L#%%®K%Zﬁ<ﬁofbiokoT%%ﬁ@

B LT, B SELARICRECTIRARNE S 7, 5 bANEED DI >
TWLBROBE EFETIE, £OWVOMMEBAZMRRHL L5 &5

structuring a set of ideas to create an effective argument

reworking an article for a primary school audience, e.g.

AREA—=A LTV TOVYA I MIETLHVR— MatEoTz, VA 7 VICEAT
HUR— NE/NFETHEDLND LD IZEBEIZE X T2,

using ICT to adapt a text

Content (Year 12 only)
Students:

e manipulate Japanese to communicate their Personal Investigation effectively, including:

using resources to build vocabulary and check grammar, e.g.

—AE B DIEINIDZTEY A N2 A T4V TROTTZOT, Bx L) &
@90Wﬁfm:/B;~§~ﬁﬂ®i&@%§w%ﬁif<ﬂé#%@ﬂﬁo
understanding the principles of sequencing to develop ideas coherently and logically
applying the principles of text structure when composing
editing drafts
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Grammar

In terms of this syllabus, grammar is the system and structure of a language. It consists of syntax,
morphology and phonology. Students studying Japanese are expected to recognise and use the
following grammatical items by the end of the course. They should be read in conjunction with the

content of the syllabus.

Refer to Appendix 3 for the list of characters that students are expected to recognise and use.

Plain forms

Verbs

~% :B%

~<  E

~7pUN ﬁ/\“f;b\
ENR

~TemoTr
BRI o Tz
ENp o Tz
~Ek9 L9

-

~Z 9 E
Polite forms

Verbs
~FF BNET
HEEET
~F L7
BRFE LR
EXFELE
~FHA
BREHA
EXIEFHA

~FHATLE :
BRXEHEATLE
EXFHATLE

~FL ko
BRFEL
ExXF Lk

O -

Adjectives

~U) j'ﬁl,\

~7p s LR

~L 7R RSN

~TiE (L) 7
LINTiE (L) 220
~LIeho T R Igho Tz
~TIE (C®) ol
LTl (Cx) Zehoic
~WEAD L RWTEA D
~TEAY D LTNEAD

Adjectives

~OTF RN
~T93: LT TT
~MNoTTT R -o7-TT
~TL7: L¥»CTLE

~LSBRNTY R ZRNTT

~L HVEEAL R HY EEA

~TiE (C®) Y EEA:

LT (Le) HYEEA

~L IR TT R o 72T
Y ERATLE : R bV &

TATLT:

~TlT (L) RrolTT
LTk (Lx) ol T
~TlE (L) HYEHEATLE :
LT22TiE (Lx) HVEFEATLE

~W\WCLX? :BHLLANTLLED

~TLX?:LINnTLED

The verb ‘to be’

~F KR

~TiX (U®) 72
AT (Lo) 2

~TiE (C®) otz
ATIE (C=) ot

~125H D L RIESD

The verb ‘to be’

~T9 : RCTT

~TL/ :ATLE

~TiX (L) &Y EHA
AKTiEL (Lr) &Y EHA

~TiZ (L) BV EEAT
L7z
AKTIE (L®) HYEHAT
L7=

~TLX9Y :ATLELD
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Keigo forms

honorific forms

BRHIZRY £
H oI ShENRLNET

lexicalised

BLER-TLEEN
HOTIHAENNL S L WNET

humble forms

X WET
TEHELLET

-

—
-
—

(Y (v

lexicalised

FENPLRHRTENIEEELL

BEN DI D BN ET
AN VESh

l
A
)
3

completely

expressing that you do something
undesirable, unexpectedly or
regrettably

~T inking ideas WIZAT > Cki 2 5%
WAE < T8 BN TT

~THLESY requesting BTSN

~THWnET expressing what you are doing TLEERTOVET

~CHBET expressing what you are trying todo | AZE T L T

~T+LEWNWET expressing that you do something BOHLEEXTLENVELE
Ly <7

EEAEENTLENE L

~THFWTEEAL

forbidding

E2F - TEIW T EEA

(after)

~TH+HWWNTT giving permission LR THWVWNTT
~T+Y expressing a condition (even if) L EARTHLEFRTWTT
M THRWET
~T+nb sequencing events WO bR AE L ThLT L E S
expressing when you do something H¥4
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~ T form and verbs of giving and receiving

~T+ < 7EEUWEF | expressing that a superior does you a N TLEEVWELE
favour

~THINET expressing that someone does you a A F A BZIK%{%O TRnE
favour

Lz

~TH+HIFET expressing that you do a favour for BoThiTELLE YD
someone

~T+HHWET expressing that you receive a favour KEBIE->THEHBWE L
from someone

~ T+ /=77 % F3 | expressing that you receive a favour A L TWEFEE LR
from a superior

~Tz, ~T=b, ~7= VY forms

~TZHIED DN TT offering advice LA E A ANCE R
~+ZERDHY ET relating your experience  ERICAT 722 &3 H Y £ T
~1 AT sequencing events BHEE LB TTLERRE L
expressing when you do
something (after)
~F ) ~7-1 expressing that you do HIEAIZIZIEZ T LE R R IZ 0 AR%
various activities or that FE)ED LES
conditions alternate o X7 T
Benol= D FENSTZY RETT
~7 5 expressing a condition MBI T HHEWTL 7ZE W0
BWLL oz b R THN
W

Finite form

Finite form—+ % 9 T9"

reporting what someone
else said

S AT AR D25 T
E7 B EFEE D TF

Finite form+-2% ) T4

expressing what you
intend to do

KBTS 2 Y TF

Finite form+ BF /[8/ Fii

expressing when you do
something (when, while,
before)

FADMT o T=..
HAIZWA..
H 2T B

Finite form+ X ¥

making a comparison

TLEZRRD LD AREZFRIE) NHEL
WTT

Finite form+720% LILEH A

indicating possibility

HPSABIT< b LILEREA

Finite form+CL X 9

indicating probability

EZRHTLED
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Form

Finite form+ 39"

Finite form + X &
Finite form+ & VWV F 9~

Finite form+ & JHU Y F 9°

Finite form+ & B> CW\WE$

Finite form+ 72

Finite form+ & 9 IZ

Finite form+ L

Finite form + noun

Finite form+® /A C9

Finite form+ 9 H

Finite form+ MD{Z

Finite form+ 72 &

Finite form+ 5 L\
Noun-+ 5 L\
Adjective+ 5 L\

Finite form + 7=\
Noun + & 72\

Finite form+ & 9 CT9
Noun @ X 9 TY

Function/Use

describing an
expectation

indicating an obligation

quoting what someone
said

expressing what one
thinks

expressing what
someone else thinks

indicating purpose
(occurs after a volitional
verb)

indicating consequence
or result (occurs after a
non-volitional verb)
conveying indirect
speech

linking statements or
reasons

describing using a clause

explaining

clarifying

justifying

persuading

expressing when you do
something (while)

linking ideas (even
though)

expressing a condition
(contextual)

expressing how
something appears
(subjective judgement)

expressing how
something appears
(objective and colloquial)

expressing how
something appears
(objective)

23

Example

A S AE~ TR RGETE0 D
Ihaeb IBALITTTT

VWA 7T 5H_ETTH
HPSATHBRISCED EEVWE L

LW EEWET
BLNWEEST0ET

KELZ AN D T DI — AT AU MR L
E3D

. L <
MEZODPRNE DI 2B E L
7z

FNZEFET DL IICE T EEW

W S A0S LU B & oo

M S AREFRATEA...
X0 5 AN L7 IR .
FERNAY AV YNGR

MNRSHLRNI BT/ EL X9

HARIZAT 722 E BRI A AZEN
EFETT
FAIE DT I B R BATE £ T

IITX YT ELTWEL LNTT
HOIEITZNE LWTT

BN DI TT R
DA ZHIZNR L TEHDTY

A HIMMARARD L H T
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~% 7 base

Base+ 72 I

expressing a command

KEFGHIRS W

Base+% 9 T

expressing how something
appears (subjective
impression)

MASD LTI TIRBVWLLE ) TR

Base+ 0>/~

expressing how to do
something

T=%OEY AT EEn

Base HZ < W1

saying something is

17— P AT W TT

difficult to do

Base +-C 9 VT saying something is easy OB MNREFHELRLTVTT
to do

Base+ 72T expressing what you want | 5383 FH X 72T

todo

Base+7= U & o TUWVET

expressing what you
would like to do

KEIT—a o RXYTETZN E
HoTnWE$

Base+|Z indicating purpose FGEICEWATEET

Base+ 7273 & indicating actions done BREHEX N oML ET
simultaneously

Base+ 9 X E 9" indicating that something = &3 XC_ BN\ =TT
is excessive Zoarta—F—ligTXET

Base - 130 % indicating that you begin A% F Akt £ L1z
to do something

Base + ¥4 % % indicating that you finish ReEimIhikzE L
doing something

~ 72V base

Base+ 721 FLiX72 0 £ A

indicating necessity

IR L7222 0 £HA

Base+ 72 THWWTT

indicating that you don’t
have to do something

T THVNTT

Base+ 72N TL 72 &1

requesting not to do
something

FEETRES T LIZEW

Base+ 72\ T

linking ideas

TLEERRDTHIR L2 SW

Base+ 72V M 9 NN T

offering advice

BEE2Fo TRARWIE ) DWW T

~ 1% Conditional form

(bL) ~xiT/ ~hiT

expressing a condition

BATFITEIZZATHERA
ZFEEWES
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~25%/~bI3 Potential form

~25/~b6hb indicating that you can B CE T £
do something SLABEB™ELNET

~¥ 5 /X 9 volitional form

~Bo/ To+LHES expressing an intention HA~TZ 9 L EWET
BREL D EEWET

~bh b,/ ~bI3 Passive forms

~bihd,/ Hivd e general Z OMIITFHERNIC I TONRE L
e adversative KRERLLODEZDENFE LS
® spontaneous H o rAEOHEShET

~d¥ 5B,/ ~ &3 Causative forms

~HHD,/ SHD general BT EblokeiEEE L
~HH T,/ ZHETL XYY | asking permission 1IThHETLEEN
~HET/ EETHLHH receiving permission TFETHLHWVWE L

~HEbNhB, /~ZE BB Passive/Causative form

~HEoND, / IHHi5 | expressing something you FELITRBICKERESE LN
were made to do * L7

Imperative forms

~z2/5 command AT
BRS
Finite form+ 72 prohibition FHIRT LT A
Negation
e L
ISESAYA basic negative FIARETIEH Y FHA
~D TN explanatory negative  FAFE/ZIF AR LD TIEH Y £ A
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~HIT TR/~ &I X | denying a logical ﬂﬂiu}i}v% LT3 bt
B0 conclusion B0 EHA
T B LR A
DD partial negative PP s BALL .
Vv T LH~72n VT L3 TiEHY FHA
~7< T/ H) 72 double negative 5“;\73)%&< AN
~7 N /) e (hesitant positive with pat b
- EDE ZMINHIRNT E1T7RNT
~RRUDIHTIE/ by | reservation) v%%@\ﬂ
ZDOI—T 4 IRV DTN
TEHAL
TERWVDIT TRV, KEE 270
D ES
~FTHR not necessary to do ZFREE>ETHLARWVWTT
~ DTN no reason for/to AR EDRHDIDITNRHY FHA
~HETAR not supposed to S AT 2 139050 ) 4 A
~DITIZIZ/ BV D72 noway to/cannotdo A T DIFIZITVEEFA
Particles
I topic marker T ERAETT
X contrast CDIEHY £, KiIdH £ A
N subject RNEIFNELLE
N subject in subordinate clause HH X A3k /- ...
7 focused subject ENDRE T )
HpSABnEET
M object of stative predicate (verb or D AN HE T
adjective) HAGERTE £
ADFEOET
SN L VT
IKINER IR TN T
BENEY £
D possessive (of, s) FLOA T
D possessive pronoun FUTIHDOANDOTT
%) adjectival HARDH T
FHRFON B TY

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus



Particle
D
@D

EENCEREERE

G A AR R )T

P VR
v %

¢*| or| ¢+ ¥ v ¢+

b

Function/Use

locational

optional alternative to 75 in adjectival

clauses

place of existence (in, at, on)
destination (to, into, onto)
indirect object

point of time

purpose

direction (to)
direct object
span of motion (along, through)

place of action

by means of

linking nouns (and)
linking nouns (and etc.)
stating alternatives (or)
with interrogative nouns
too, also

both

with negative ‘neither ... nor’

with negative ‘not even ..’
with interrogative nouns

with quantitative words

with interrogative + negative

Words indicating extent

Word
no
N
T
*T
ERdld
A

Function/Use

since (a point of time)
from (a place)

until (a point of time)
to, as far as (a place)

by (a point of time)

approximate point of time

Example

S ZD kY T
AEEADOEN - FREHLE L

ZZIZERERH Y £
W4T % £
SAEIC bl LT &N
SERRITATEE L D

W A BLTAT X E
F~ER-T &N
a5 B ET
ZOEEF-TITEET
ERCHE T
BIELTRNET
Ke/—REEOELE
KL/ —bE2EWE L
+EAPHBAICIFEEL L
ERkE Lz
AbITEET
20y N bR E T
FAELAEFELVETA
ZOWEITIE. WTbH Y EEATLE
fffel H47 % % L=
LLbHY EEA

Eib kA

Example

SRS UREE TTY
AZVTIrbRELE
GUNGENG =S
FRETHEET
FRFE T/ £
SRTARY £

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus

27



I HUY, < BUY | approximate amount/time/ | LT A< HUDWET
length
L extent + negative (only) TFHL»HY FHA
FHELDWEEA
720 extent (only) — N2 Tt
i) comparative (than) FTULIZZEIZ LD EWTT
ZIXE VT LOHFRZNTT
Ho kb superlative (the most) IR —FEHETT
— /I FRYNET N1 e
Ed (not as) ~ FITHF S AR ERIENEEA
as~ to the extent of HEF LT -2‘-_’5‘%37%72%%%0:]:3@ D £ A
1E75 0 extent (nothing but) HENHLDOIEINY BXTIIWITEEA
HENSDERXTENY WTTINT EFRA
LA just about to do something | AT A & ZATT
LA be in the middle of doing ETHEBXTNWAEZATT
something
LA have just done something /—,*\L{“gﬁ'ij{;%bo ot b 2 ATT
ZF emphasising noun TR A @%T'ﬁ‘
Xz adding emphasis (even) SN K ??_%gﬁl LCWET

Compound particles

GC% LT indicating target/theme %gﬁ%ﬁ}v%‘ :%“ LT/ b b
2 hb s o it m LE L
7oL WE RS LAEL
(X LT F Y (ake TP WETE
DOHFT classifying %< OREDOH T
Iz Jl T ibndicating means/cause/ T 73 @%ﬁ&l I ofg%i nE L
22 . ase 29
ZmLT S m U THYAVELE
(R
IZH &SN
b LT ma— AT LB L, PEME THED S
DnE L=
COF—HIH ESNT A kD
Lz
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DOEBNTT cause (positive) 7 )n y_@}sb)ﬁ—@m\%ﬁ;?i 1z
FL=

DENT cause (negative) E< DI ADENTHACEITE LT

e e 2 BT, LUk 2

S8 situation/circumstances )

tﬁg L indicating context T s N

W T Cro2FroI0sLTHOEL LD

;gﬁiq;bf KEBGRETIT N E I D kD ET

SN BaEEDT. b9 LIATEEN

AL (2< L) ERIZ DD BTEML T &N

mLT SEDE y 0 LIC/ < LT AT
Wi EHEA
BIODPWRLT, —7 AL BT DI
Tj@ff L7z

Conjunctions (follow non-final verbs)

i linking (but) OB 203> TOETOEFITHD A
N reasoning (because, since) = O D S D RRET

DT reasoning (because, since) N5 STC D TITEEHATLE

L conditional (when, if) MNSDETT LR ET

e quoting onyEHA] LEVELE

DIz linking (even though) MRS T=DIATEE LT

Nominalisers

D nominalisation (the one) TFRNDE L TF X
BRDLOMBGFETT
N nominalisation o nTxEF

TLZENRHY FF
T< &l LET
Tz iz T

Sentence final particles

n hz confirming/seeking agreement WWEBRR T
I assuring/giving information By LAWY —ATT L
r gently persuading Wo LXlcF—2%&L Lo &
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Particle Function/Use

4R question marker

D] soft question marker

D soft sentence ending

Vo) mild emphasis (feminine)

z emphasis (male)

X mild emphatic sentence ending

) strong assuring (male)

Affixes

Form Function/Use

suffix 1Y changing nouns to
adjectives

suffix = changing adjectives to
nouns

suffix b, changing nouns to verbs

suffix . (+9°5) making compound nouns

suffix 23 5 changing adjectives to

verbs for the third person

preﬁxﬂxﬂ/}“%/%/ﬂi/‘fﬁ“ changing words to the

negative

Dictionaries

Example

T
EZATD?

H S AR no
Thnieb

C ORI R
BiRb 95 S
bHAALTHED

Example

Th&ITE roL j Sl

BHMARTEE Y (2 LT
ZOHH LA SFAE A
Tt
THIED S IE LTV RS

E N E LT
FEHLEBLELAIELAY E L

R/ FEw KRS
DEXCA AT
BT/ CBU

Students should be encouraged to use dictionaries to support their learning. In classroom settings,

these can include print, electronic and online dictionaries. It is expected that teachers will assist

students to develop the necessary skills and confidence to use dictionaries effectively.

Students are able to use monolingual and/or bilingual print dictionaries and/or character dictionaries

in the written examination.
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Assessment

Assessment is an integral part of teaching and learning that in the senior secondary years:
e provides evidence of student achievement

e identifies opportunities for further learning

e connects to the standards described for the course

e contributes to the recognition of student achievement.

Assessment for learning (formative) and assessment of learning (summative) enable teachers to
gather evidence to support students and make judgements about student achievement. These are
not necessarily discrete approaches and may be used individually or together, and formally or
informally.

Formative assessment involves a range of informal and formal assessment procedures used by
teachers during the learning process to improve student achievement and to guide teaching and
learning activities. It often involves qualitative feedback (rather than scores) for both students and
teachers, which focuses on the details of specific knowledge and skills that are being learnt.

Summative assessment involves assessment procedures that aim to determine students’ learning at
a particular time; for example, when reporting against the standards or after completion of a unit or
units. These assessments should be limited in number and made clear to students through the
assessment outline.

Appropriate assessment of student work in this course is underpinned by reference to a set of
pre-determined course standards. These standards describe the level of achievement required to
achieve each grade from A to E. Teachers use these standards to determine how well a student has
demonstrated their learning.

Where relevant, higher order cognitive skills (e.g. application, analysis, evaluation and synthesis) and
the General Capabilities should be included in the assessment of student achievement in this course.
All assessment should be consistent with the requirements identified in the course assessment table.

Assessment should not generate workload and/or stress that, under fair and reasonable
circumstances, would unduly diminish the performance of students.
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School-based assessment

The Western Australian Certificate of Education (WACE) Manual contains essential information on
principles, policies and procedures for school-based assessment that must be read in conjunction
with this syllabus.

School-based assessment involves teachers gathering, describing and quantifying information about
student achievement.

Teachers design school-based assessment tasks to meet the needs of students. As outlined in the
WACE Manual, school-based assessment of student achievement in this course must be based on the
Principles of Assessment:

e Assessment is an integral part of teaching and learning

e Assessment should be educative

e Assessment should be fair

e Assessment should be designed to meet its specific purpose/s

e Assessment should lead to informative reporting

e Assessment should lead to school-wide evaluation processes

e Assessment should provide significant data for improvement of teaching practices.

The assessment tables provide details of the assessment types and their weighting for the Japanese:
Background Language ATAR Year 11 and Year 12 syllabus.

Summative assessments in this course must:

e be limited in number to no more than eight tasks

e allow for the assessment of each assessment type at least once over the year/pair of units
e have a minimum value of five per cent of the total school assessment mark

e provide a representative sampling of the syllabus content.

Assessment tasks not administered under test or controlled conditions require appropriate
authentication processes.

Teachers must use the assessment table to develop an assessment outline for the pair of units.

The assessment outline must:

e include a set of assessment tasks

e include a general description of each task

e indicate the unit content to be assessed

e indicate a weighting for each task and each assessment type

e include the approximate timing of each task (for example, the week the task is conducted, or the
issue and submission dates for an extended task).
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Assessment table — Year 11

Type of assessment

Interacting in Japanese
Interaction with others to exchange information and express opinions and ideas in
spoken Japanese.

This can involve participating in an interview, a conversation and/or a discussion.
Typically, these tasks are administered under test conditions.

Processing and responding

Interpretation, analysis and evaluation of a range of spoken, audiovisual and print
texts that are in Japanese and that relate to the issues, perspectives, and text and text
types described in the syllabus. Responses may be in Japanese or English depending
on the requirements of the task.

Typically, these tasks are administered under test conditions.

Composing texts in Japanese

Production of evaluative, persuasive or reflective written texts in Japanese, relating to
the issues, perspectives, and text and text types of the course and for a specified
audience, purpose and context.

Typically, these tasks are administered under test conditions.

Examination

Practical (oral) examination

Typically conducted at the end of each semester, the examination should reflect the
external examination specifications for this course.

Written examination
Typically conducted at the end of each semester and/or unit and reflecting the
external examination specifications for this syllabus.

Weighting

15%

40%

15%

10%

20%
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Assessment table — Year 12

Type of assessment

Interacting in Japanese

Interaction with others to exchange information, ideas,
opinions and/or experiences in spoken Japanese.

This can involve participating in an interview, a
conversation and/or a discussion.

Typically, these tasks are administered under test

conditions.

Examination

Practical (oral) examination
Typically conducted at the end of each semester and/or
unit and reflecting the external examination specifications

for this syllabus.

Written examination

Typically conducted at the end of each semester and/or
unit and reflecting the external examination specifications

for this syllabus.

Processing and responding

Interpretation, analysis and evaluation of a range of
spoken, audiovisual and print texts that are in Japanese and
that relate to the issues, perspectives, and text and text
types described in the syllabus. Responses may be in
Japanese or English depending on the requirements of the

task.

Typically, these tasks are administered under test

conditions.

Composing texts in Japanese

Production of evaluative or persuasive or reflective written
texts in Japanese, relating to the issues, perspectives, and
text and text types of the course and for a specified
audience, purpose and context.

One task will focus on the Personal Investigation.

Typically, these tasks are administered under test

conditions.

Weighting To SCSA

50%
100%
Practical
50%
50%
30%
100%
Written
20%

Weighting for
combined mark

25%
Practical

75%
Written
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Grading
Schools report student achievement in terms of the following grades:

Grade Interpretation

A Excellent achievement

B High achievement

C Satisfactory achievement
D Limited achievement

E Very low achievement

The teacher prepares a ranked list and assigns the student a grade for the year. The grade is based on
the student’s overall performance as judged by reference to a set of pre-determined standards.
These standards are defined by grade descriptions. Grade descriptions for Year 11 are provided in
Appendix 1, and those for Year 12 are provided in Appendix 2.

To be assigned a grade, a student must have had the opportunity to complete the education program
including the assessment program (unless the school accepts that there are exceptional and
justifiable circumstances).

Refer to the WACE Manual for further information about the use of a ranked list in the process of
assigning grades.
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External examination specifications

The examination will consist of a written examination worth 80 marks and an oral examination worth
20 marks.

Written paper (80 marks)

Time allowed: 2 hours and 30 minutes plus 10 minutes reading time.
This paper will consist of 2 sections.

The use of monolingual and/or bilingual print dictionaries is permitted.

Section I: Processing and responding (50 marks)
There will be 6 to 8 questions phrased in Japanese and English.

e Questions will be grouped according to the stimulus text/s.

e There will be 3 groups of questions.

e Each question in the first group will relate to a spoken text. Each question in the second group
will involve the integration of information from a spoken and a written text. Each question in the
third group will relate to one or more written texts.

e Questions will be graded in difficulty within each group.

e There will be 6 to 10 texts in total.

e The texts will include a range of text types.

Spoken texts:

e There will be 2 to 4 texts.

e The texts will vary in length, ranging from one to 2 minutes.

e The total time for one reading/playing of all texts will be 4 to 6 minutes.

e The texts will be read/played twice. There will be a pause between the readings/playings and a
longer pause after the second reading/playing to allow students to answer the question.

Written texts:

e The total length of the written texts in Japanese will be in the range of 1200-1400 ji.

e One or 2 questions will require a response in English of up to 200 words.

e The length of the responses in Japanese will depend on the nature of the stimulus text and the
requirements of the task and will be in the range of 100-300 ji.
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Section Il: Composing texts (30 marks)

Part A (10 marks)

The student will be required to answer one question.

The question will relate to the course Issues.

The student will be expected to compose an informative, imaginative or reflective text in
Japanese.

The question will specify a context and audience.

The question will be phrased in Japanese and English, for a short response in Japanese.
The length of the response will be in the range of 150-175 ji.

Part B (20 marks)

The student will be required to answer one question.

The question will relate to the course issues.

The student will be expected to compose an informative, evaluative, persuasive or reflective text
in Japanese.

The question will specify a context and audience.

The question will be phrased in Japanese and English, for a response in Japanese.

The length of the response will be in the range of 350-375 ji.

Oral examination (20 marks)

Time allowed: approximately seven minutes plus eight minutes preparation time.

There will be 2 questions phrased in Japanese for a response in Japanese.

Students will be required to answer both questions, each in the form of a monologue.

The questions will relate to the course issues and may also relate to the Personal Investigation.
The questions may include stimulus material in Japanese.

The questions may specify a context, purpose and audience.

The questions may require the response to be informative, evaluative, persuasive or reflective.
The total length of the two responses will be approximately seven minutes. There will be a total
of 8 minutes’ preparation time.
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Appendix 1 — Grade descriptions Year 11

Written production and oral production

Manipulates Japanese effectively to communicate a range of ideas and opinions relevant to
context, purpose and audience.

Formulates logical arguments and justifies points of view consistently.

Shows highly effective use of textual references.

Reflects on and applies knowledge and understanding of the relationships between language,
culture and identity in a bilingual context.

Uses Japanese with a high degree of accuracy and uses vocabulary and language conventions
effectively.

Influence of accent/dialect may be evident in pronunciation, choice of vocabulary or sentence
structure; however, meaning is conveyed fluently.

Organises information coherently and expresses ideas effectively.

Comprehension
Competently summarises and synthesises key points and details in texts and provides detailed
analysis with insight and interpretation.

Written production and oral production

Uses Japanese effectively to communicate a range of ideas and opinions relevant to context,
purpose and audience.

Formulates logical arguments and justifies points of view.

Shows effective use of textual references.

Applies some knowledge and understanding of the relationships between language, culture and
identity in a bilingual context.

Uses vocabulary and a range of language conventions mostly accurately and effectively.
Influence of accent/dialect may be evident; however, meaning is conveyed effectively.
Organises information logically and develops ideas clearly.

Comprehension
Ably extracts and synthesises most relevant key points and details in texts, with some analysis
and interpretation.

Written production and oral production

Uses Japanese mostly effectively to communicate ideas and opinions relevant to context, purpose
and audience.

Shows some ability to express and support a point of view.

Applies some knowledge of the relationships between language, culture and identity in a
bilingual context.

Uses vocabulary and language conventions mostly accurately.

Some influence of accent/dialect may be evident; however, meaning is conveyed effectively.
Shows some organisation and sequencing of ideas and information.

Comprehension
Extracts and summarises some relevant information from texts, with limited analysis and
interpretation.
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Written production and oral production

Communicates simple, personal ideas and basic information in Japanese.

Displays some ability to express a point of view using predominantly well-rehearsed, simple
vocabulary and language conventions.

Shows some awareness of the relationships between language, culture and identity in a bilingual
context.

Uses familiar vocabulary, simple sentence structures and learned expressions mostly accurately.
Influence of accent/dialect may be evident and may affect fluency and ability to convey meaning
clearly and effectively.

Comprehension
Extracts and summarises some relevant information from texts, with limited analysis.

Does not meet the requirements of a D grade.
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Appendix 2 — Grade descriptions Year 12

Written production and oral production

Manipulates Japanese authentically and effectively to communicate a range of ideas and opinions
relevant to context, purpose and audience.

Formulates well-structured, logical arguments and substantiates points of view.

Shows highly effective use of textual references.

Reflects critically on and applies knowledge and understanding of the relationships between
language, culture and identity in a bilingual context.

Uses Japanese with a high degree of accuracy, clarity and flexibility, and uses vocabulary and
language conventions effectively.

Influence of accent/dialect may be evident in pronunciation, choice of vocabulary or sentence
structure; however, meaning is conveyed successfully and fluently.

Structures and sequences ideas and information effectively and coherently.

Comprehension
Competently summarises all key points, synthesises information and nuances in texts and
provides detailed and insightful analysis.

Written production and oral production

Manipulates Japanese effectively to communicate a range of ideas and opinions relevant to
context, purpose and audience.

Formulates well-structured, logical arguments and justifies points of view.

Shows effective use of textual references.

Reflects on and applies knowledge and understanding of the relationships between language,
culture and identity in a bilingual context.

Uses Japanese with a high degree of accuracy and uses vocabulary and language conventions
effectively.

Influence of accent/dialect may be evident; however, meaning is conveyed effectively and
fluently.

Organises and expresses ideas and information clearly and logically.

Comprehension
Summarises and synthesises key points, details and nuances in texts and provides detailed
analysis with some insight and interpretation.

Written production and oral production

Uses Japanese mostly effectively to communicate ideas and opinions relevant to context, purpose
and audience.

Provides supporting information and makes textual references to justify a point of view.

Applies some knowledge and understanding of the relationships between language, culture and
identity in a bilingual context.

Uses vocabulary and language conventions mostly accurately.

Some influence of accent/dialect may be evident; however, meaning is conveyed accurately.
Shows some organisation and sequencing of ideas and information.

Comprehension
Extracts and synthesises in detail most relevant information in texts, providing some analysis and
interpretation.
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Written production and oral production

Communicates simple, personal ideas and opinions in Japanese.

Demonstrates some ability to express and support a point of view relying on simple vocabulary
and language conventions.

Shows some awareness of the relationships between language, culture and identity in a bilingual
context.

Uses familiar vocabulary, simple sentence structures and learned expressions mostly accurately.
Influence of accent or dialect may be evident and affect meaning, clarity or flow.

Provides some evidence of the ability to link ideas.

Comprehension
Extracts and summarises some relevant information from texts, with limited analysis and
interpretation.

Does not meet the requirements of a D grade.
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Appendix 3 — Character list

The characters listed below are those which students are expected to recognise and use by the end
of the course. It is expected that students will be able to recognise and understand a wider range of
characters relevant to the content of the course.

Common characters

- - =M x X tt N hn t+ @A\ F+F A R H E F Kk £ H
% R Kk E & % A KR 0K AE L T ok F H O F M K
BN b BN KT £ F S B KN KR E RN KB M
s BT K Om A X 3 Ak

BOE E M OB E K & W 4 K M R R R OB E R % S
Ot R 4 K T @ OB A4 ¥ fF W M B O % g s o=
S B FE E L B & £ L FH W TN % KW K R E
WMo b B B X R O B oMo B Ok E oL S M AR S A
oMk W W K M Ok R OE o5 = B oW B R A E E RS
ORI OT %Ok B A A Mk OH R R KB WY
ok K B OB M & SR M OB OB R K ROk B E M %
OB OB OB b WK R M Mk H OB M & R M 4
Bt & M OB B W O v B Rk M % 4 E W B OB ¥ B W
WOW OE OB Mk E R R M O%E R M OE M % % A E KR £
wogOW A OB RO = B OE A KRR KR E M
WmoE kO W% RO B B Omom OB% B oW oM oM & R
Mo R e o b R N F M OE E R W OE A E S E S
BmOR R K & % ok &£ oW OB O®OF F R M M B & K B
£ T OE B W W R M

TR L fE M OB OB OE M OB A R R OE MW R ok K
BB BB SO R BE B Bh MR MR 5 R MR B O & K o R
Kk fE OB

IR RN N T i O R R A
B oL OR K OB K M o 2O Ok R OB OB R E MR
D

WO 5 W M B MR R OB BE B OB B W O M M OE B
%o% BOE W MM B M M O OB OB LW B OE s
R A M5 &
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N 9N

ArREME

AT

H &

noEH

16

o n

i i

BAE

nh A
I8 D

TERE(L
W R IErE

B AT A

&)

ZA L x

AR

LI

SATh

JEELIR

S

A

ds
JEIA]

FAVA

£

FoTn

nji compoun

Ka

The following are examples of character compounds to accompany the above character list. The

furigana is a guide for study only and will not be provided in an external examination.

243
EPS

JE
SHE

et

i)

B2\

5

SAEL
5=

& ppo
Zn

~ D

schh &
WEAE  Z2h

e H

x
f

P G

o
oK

s
e
i

N ling
L{

Sdm

iz
>

N
B
LHd

S I

2
4 HD

iz

QP -

e
I

=,
o

e

15

/AN
TH 5

HLE

oAy

HxwH

S HhER

%

571

7=

HEA

PR BT k) ERE EE HIE

e & o

%3t

NI H
o

7l

o

[AD)

7

L

B
EWOr5TE

CAB»
FAD S
Bt

A N IRk
Rl RER K A
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Course Issues

The following character combinations are a guide to support teachers and students explore content
relevant to the course issues. The furigana is a guide for study only and will not be provided in an
external examination.

Young people and their relationships

A &;/ul,/u B BRZH5ZH MWLD BEL no S LS /u’tf Y] mAT AL E D ERCAN AN
EEEN BT OBLERT SR SN WTRE BERL B, RN . IR R,
Jood o T AVA x5S PA ErOHNTE I Z 5 ZHES 595 I59) AL vz
WOR. TE. RUEL JEmE, I, BN AR, B k. K, Bk, B O
b v Lry&eT LAY LA®S  LABWLWAA LAY TX  dhhA #hso 7
Ao, BR. U, DR AL (R, O, S, R B, ik,
WA W CARATY TS D B ZnhiEid 2ALCE HLhi wILA  HwIHL 29 LA &
(R, XEABIR, Xhar, fREA, RERL, Bk, B, PO, AL e Fxa0,
TN X 72 7 E CATADAT RABLE I L JEEY FAy FADI A FADA SnEA A i z<
A, R, CHIBIR. R, RHR. RO, pReRk. K, P, &

RN 9 Y n Y L5 VRS 7L/1/ *L/uﬁ)b‘ :h/yb< 2})7)\60)

. B, B mif. RIS, BB, 5. .

Traditions and values in contemporary society
WL W A ARV &Y Z no nhn A ReR=i) NHESFE MDY M MAE LD Eron<

Bk, LIpT. dom. iBas. TRV, (MIEEL. TEE). ehEE. £ 207, . H B, Wz

A XlLwyo TATZN R AN Ahh  TFASn F AT R ) ZH Y TE SnEh SWFA

BRI, B, AR, R ERAE, M. BIE, BifS. DR, AEED, Rr. pEL

) S i C 7w C 7w LA Lemn Lo L 9k Lw 5 Hh Cwd Lk LxoLan LAl
ERL BN, WAk, RER, E, AL FPE, B, R, S, Sl M
LALH TWLA T o B HAZ< HALAZL Az =0k H Loz 7wt oD 2o
B, HEdE, dHETe, i%\ﬁﬁ\éE\ HEEL AT RIS KRR, KE RY), X7,
b Thi>d L5 U (2} FoHvyy Uk OV SoE LD & A ShE N ~ A E50 5
o, Ak, e, #T. o, UL ME, B, L. Kb, i, 2L,
L w £ EXY B A HAEL [y HONRTD LA LoVA nEL 595 LA

N _
AP R0 SFD By RIR. B Wk, BIE. ZIRL L

The nature of work

HovE<  BHATHY  LLErY  2ALE BBETHLLL H0E  20FS L 2LEDS 2vLr)  ELwo EE LS
=L &, Wi, B, RPath, ek MRk, bl B MRIH. DO, 42K,
é“f;/ln gworLo  Fros  &ri5vxl iﬁni%i §.¥f&>w t(J'L\U'/u c‘)‘o;gg FhLLd oS ZHLED )
R, IR H L €5 Cowd g, ME RBRL RE. WA B T8 B
EUERS SAELD Lbb L2 < L ox L&A Lo LoX x5 Lo LEDELD L& L5 LLobn
SN R AN v NI 2 N o NS SN o = NI SN RS
Lk < CA S CAatin LALwpD CLx> L A kN NI H A AN HWlLrohi HALA Z 5 M
B, AML ONEL L FRIE, R e, gl ERE. B FAE FML s,
H L& TALEL [/ 2ol D50 1< 2} M 3B b i SbHrTH 5 ~ 1E52<
Kk, w5 AL wE DL BB B < AR ALE. AL, WD, W
FoLE EAESY Al p T BB 7 o pLr<  H<TE HL0E)  BAEL R T h x &
ﬁ‘\ﬁiﬁ\%@T\ R FITHET D, B HR9, B ER. BHE &2o, HlE,

The individual as a global citizen
b ARG BT A B AL AN Az < RN ESe] HDNEH Mo Z< »nE < n T no D MAE XD

ZA, B, B, R, WA, SE. BI¥S. B, KE. s, FEE, ATRE. B B
& Z

MATh & & x99 ERSPRAR ER R x99 xr< T A Lo . A F AL ZIOMA
Bla, fabg, <, B, L AEL W . el B, Ze—ob, JREL AR, A2
29 Z99%9 <3 Z< 2 ZLSWhAZH Z<hi Z LA ZoXLx9 ENORN A VS L&A L& A
WA, . WA, EEdEs - e, WA [E 5. B G, R B R,
Lo CAo LomnnTsE Cw 5 Hh LypLxd *H & Reav/ANN o/ ANAR/] ¥ ¥ A EWLARATL

AN, 2, [E R, &, m\ﬁﬂ\ﬁﬁm\ﬁﬁ\ﬁ% mﬁ N [

< A A, Hoo& HEyd bl % 29 LA \ IR RS 7&/u§t< n o fu\’)b)h DHELH DEYERS

I, Z30ie, Mok, HeEk, Rodk. GBE. RS, B, fehn BV, . RN,
HAaiEo ot 5 bR ~ Wb ~NhED 139 V AR wu L Ly & B b R A W;M‘K VrZd b Ew
RO¥. B, SyBF. PR ZEW), (A, CRBIR. R &, HA. B KT, G5

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus



Australian identity

45

L\O;LL_l PV ”<[L2 PAEL) %‘i:)éé %‘i:"f) xrlw) Xrlwibung I VA %ﬂé:‘

—iE. Bk, WENL, BREE. HA. HLIF . e e ﬁ ﬁ% aa\ﬁ%
FhbdwlLeilse z < IEn IENTE AN Z 3 z e LA
BUHI R I§\E&\E£\E;\\E A, AT Wﬁ #% S
CZidungun [V L ARC R A Ly 95 hh CwdHhh Ly LD LypLxd CAZ) LAY CAbun CALyERD
HOER., BER—%E, BB, (ER, S0, M. Aa, OB NE. AFEZER,
AAV/Re] HunLo R /AN TALw I HAEL AL AR L EWOxrHTE b NI

VR VEEL R, ElERBR. At RER. KRR REM. L 2Ok

e &S A =) 5 HIE D TWLw ) TVl I Lk ThEHITE oo EHinodn L5 n LBk
%ikfa\%%i iy, EAE. ELEE., A, F—. F—E B b, R,
IZw oL ZwHLxrlH < LA ESCALYD @S Lohn TroLd [ 5 BTN B DDA D

1ﬁ Aﬁﬂ H AL EA£ﬁ$%\”%\‘%®%# Ak, 3CHL SCIAZA L,
NI FAZ A Bb & I 5l WH 0 xr< h &L VR ey
B RN, Foo, By A, R BE

Additional words and expressions
Word/Concept

Local Aboriginal community
holders/keepers of knowledge
Elders

protocols

Indigenous cultural and intellectual property

Aboriginal identity

connection
kinship
reciprocity
spiritual

Stolen Generations

Translation

. L. bux - _
TRV V=M aIl =7 10—

AR A T 2. T DA
EREH
e

et B SCLH I
TRV =DTAT T 4T 4

FH A BAAR

U T

Expressions to be used in the English version, as they cannot be translated

e cultural safety

e sovereignty

e on-Country

o off-Country

e self-determination

e Dreaming story

e custodians/traditional owners
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Words and expressions to be used in reference to disability

learning disability

Lk oA
o EOBY
disability & =
. Lij’_@z\b&a
disabled person =
BLLw D I A

deaf

hearing impairment

blind

visually impaired

e
ﬁ?—r
T
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Appendix 4 — Glossary

This glossary is provided to enable a common understanding of the key terms in this syllabus.

Aboriginal and Torres Strait Islander Peoples

Aboriginal Peoples are the first peoples of Australia, represented by over 250 language groups, each
associated with a particular Country or territory. Torres Strait Islander Peoples are represented by
five major island groups, associated with island territories to the north of Australia’s Cape York which
were annexed by Queensland in 1879.

An Aboriginal and/or Torres Strait Islander person is someone who:

e is of Aboriginal and/or Torres Strait Islander descent

e identifies as an Aboriginal person and/or Torres Strait Islander person, and

e isaccepted as such by the Aboriginal and/or Torres Strait Islander community(ies) in which they
live.

Activity

A game or other teaching strategy that is used to rehearse learned language. Playing a game of
Bingo, singing a song, or writing and acting out a role-play are examples of activities where language
is modelled and practised. ‘Classroom activities’ is a generic term used in the syllabus to describe any
planned occurrences within a language classroom and includes exercises, activities and learning
tasks.

Adjective
A word that modifies or describes a noun or pronoun, e.g. astonishing in an astonishing discovery.

Adverb
A word class that may modify or qualify a verb, an adjective or another adverb, e.g. beautifully in she
sings beautifully; really in he is really interesting; very and slowly in she walks very slowly.

Adverbial
A word or group of words that functions as an adverb, e.g. at the speed of light.

Aesthetic
Relates to a sense of beauty or appreciation of artistic expression.

Audience
Intended readers, listeners, or viewers.

Authentic (texts/materials)
Texts or materials produced for ‘real-life’ purposes and contexts as opposed to being created
specifically for learning tasks or language practice.

Author
A composer or originator of a work, e.g. a novel, film, website, speech, essay, autobiography.

Bias
In argument or discussion, to favour one side or viewpoint by ignoring or excluding conflicting
information; a prejudice against something.
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Bilingualism
An ability to use two languages.

Characters
graphic symbols used in writing in some languages

assumed roles in dramatic performance

Character components
Individual elements of a written character which have a separate linguistic identity.

Clause
A grammatical unit that contains a subject and a predicate (verb) and expresses the complete
proposition.

Cohesion

That quality in a text determined by its parts being related and contributing to its overall unity.
Cohesion is achieved through various devices such as connectives, ellipses and word associations.
These associations include synonyms, antonyms (for example, study/laze about, ugly/beautiful),
repetition (for example, work, work, work — that’s all we do!) and collocation (for example, friend
and pal in My friend did me a big favour last week. She’s been a real pal.)

Communication
A mutual and reciprocal exchange of meaning.

Complex sentence

A sentence with more than one clause. In the following examples, the subordinate clauses are
indicated by square brackets: | took my umbrella [because it was raining]; The man [who came to
dinner] is my brother.

Composing
A process of producing spoken, written, graphic, visual, or multimodal texts in oral, print, visual or
digital forms.

Conjunction

A part of speech that signals relationships between people, things, events, ideas, e.g. Sophie and her
mother might come and visit, or they might stay at home. The conjunction and links the two
participants, while or links alternative options.

Context

An environment and circumstances in which a text is created or interpreted. Context can include the
general social, historical and cultural conditions in which a text exists or the specific features of its
immediate environment, such as participants, roles, relationships and setting. The term is also used
to refer to the wording surrounding an unfamiliar word that a reader or listener uses to understand
its meaning.

Country
Country is a space mapped out by physical or intangible boundaries that individuals or groups of
Aboriginal Peoples occupy and regard as their own. It is a space with varying degrees of spirituality.
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Create
Develop and/or produce spoken, written, graphic, visual, or multimodal texts in oral, print, visual, or
digital forms.

Culture

In earlier models of language teaching and learning, culture was represented as a combination of
literary and historical resources, and visible, functional aspects of a community group’s way of life
such as food, celebrations and folklore. While these elements of culture are parts of cultural
experience and organisation, current orientations to language teaching and learning employ a less
static model of culture.

Culture is understood as a framework in which things come to be seen as having meaning. It involves
the lens through which people:

e see, think and interpret the world

e make assumptions about self and others

e understand and represent individual and community identity.

Culture involves understandings about ‘norms’ and expectations, which shape perspectives and
attitudes. It can be defined as social practices, patterns of behaviour, and organisational processes
and perspectives associated with the values, beliefs and understandings shared by members of a
community or cultural group. Language, culture and identity are understood to be closely
interrelated and involved in the shaping and expression of each other. The intercultural orientation
to language teaching and learning is informed by this understanding.

De-centre
A capacity to step outside familiar frames of reference to consider alternative views, experiences and
perspectives and to look critically and objectively at one’s own linguistic and cultural behaviour.

Dialect
Avariant of a language that is characteristic of a region or social group.

Digital media
Various platforms via which people communicate electronically.

Digital texts

Audio, visual, or multimodal texts produced through digital or electronic technology. They may be
interactive and include animations or hyperlinks. Examples of digital texts include DVDs, websites and
e-literature.

Directionality
A direction in which writing/script occurs, e.g. from left to right, right to left.
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Ellipsis

Ellipsis is the omission of words where:

e words repeat what has gone before and these terms are simply understood, e.g. The project will
be innovative. To be involved [in the project] will be exciting.

e aword like ‘one’ is substituted for a noun or group, as in There are lots of apples in the bowl. Can |
have one?

e acohesive resource that binds text together and is commonly used in dialogue for speed of
response, e.g. [Do you] Want a drink?/Thanks.
[l would like a drink]

e three dots (also known as points of ellipsis) are used to indicate such things as surprise or
suspense in a narrative text or that there is more to come in an onscreen menu

e the points of ellipsis take the place of sections of text when quoting from a source.

Exercise

A teaching strategy that is used to practise learned language. Matching exercises, sentence
completions, true/false statements, grammatical manipulations are examples of exercises.

Fiction

Fiction refers to literature created from imagination. It includes novels, traditional tales, poetry, plays
and multimodal texts such as film or stories. (See genre).

Form-focused language activities

Activities designed to rehearse, practise, control and demonstrate particular language structures,
forms or features, e.g. drills, rehearsed role- plays/dialogues, games and songs, set sequences of
language patterns.

Formulaic language

Words or expressions which are commonly used in fixed patterns and learned as such without
grammatical analysis, e.g. Once upon a time (story-starter); G’day, how are you going? (greeting in
Australian English).

Forum
A meeting or medium where ideas and views on a particular issue can be exchanged.

Genre

A category used to classify text types and language use; characterised by distinguishing features such
as subject matter, form, function and intended audience. The two main genres of literature are
fiction and nonfiction.

e Genres of fiction include novels, traditional tales, poetry, plays, multimodal texts such as film or
stories.

e Genres of nonfiction include advertising, articles, biographies, debates, descriptions of natural
phenomena, documentaries, essays, explanations, instructions and directions, news bulletins,
reports, recounts of events, rules, speeches, and websites.

In describing language, attention is paid to both structure (form) and meaning (function) at the level
of the word, the sentence and the text (see text types).
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Gist
The general meaning or most important piece of information in a text.

Identity

A person’s conception and expression of individuality or group affiliation, self-concept and self-
representation. Identity is closely connected to both culture and language. Thinking and talking
about the self is influenced by the cultural frames, which are offered by different languages and
cultural systems. Identity is not fixed. Non-background language learners’ experiences with different
linguistic and cultural systems introduces them to alternative ways of considering the nature and the
possibilities associated with identity.

Idiomatic expressions

A group of (more or less) fixed words having a meaning not deducible from the individual words.
Idioms are typically informal expressions used by particular social groups and need to be explained as
one unit, e.g. | am over the moon, on thin ice, a fish out of water, fed up to the back teeth.

Indigenous Cultural and Intellectual Property (ICIP)

Includes obijects, sites, cultural knowledge, cultural expression and the arts, that have been
transmitted or continue to be transmitted through generations as belonging to a particular
indigenous group or indigenous people as a whole or their territory.

Indigenous Peoples
Internationally recognised term for the first people of a land. In NSW, the term Aboriginal
person/People/s is preferred (see Aboriginal and Torres Strait Islander Peoples).

Intercultural capability

An ability to understand and to engage in the relationship between language, culture and people
from diverse backgrounds and experience. This involves understanding the dynamic and
interdependent nature of both language and culture, that communicating and interacting in different
languages involves interacting with values, beliefs and experiences as well as with words and
grammars. An intercultural capability involves being open to different perspectives, being flexible
and curious, responsive and reflective; being able to de-centre, to look objectively at one’s own
cultural ways of thinking and behaving, and at how these affect attitudes to others, shade
assumptions and shape behaviours.

Characteristics of an intercultural capability include cognitive and communicative flexibility and an
orientation and ability to act in ways that are inclusive and ethical in relation to diversity and
difference.

Intercultural language teaching and learning

An orientation to language teaching and learning that informs current curriculum design; framed by
the understanding that language and culture are dynamic, interconnected systems of meaning-
making; that proficiency in an additional language involves cultural and intercultural as well as
linguistic capabilities. The focus is on developing communicative proficiency and on moving between
language—culture systems. It includes the reflexive and reciprocal dimension of attention to learners’
own language/s and cultural frame/s.
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Interpret

In the context of second or additional language learning, interpret refers to two distinct processes:

e the act of translation from one language to another

e the process of understanding and explaining; the ability to conceive significance and construct
meaning, and to explain to self or others.

Intonation

A key component of communication, involving patterns of pitch and melody of spoken language that
can be used like punctuation, e.g. to express surprise or suggest a question, to shade, accentuate or
diminish emphasis or meaning, and to regulate turn-taking in conversations.

Language

A human cognitive and communicative capability which makes it possible to communicate, to create
and comprehend meaning, to build and sustain relationships, to represent and shape knowledge, and
to imagine, analyse, express and evaluate.

Language is described and employed:

e as code — comprising systems, rules, a fixed body of knowledge; for example, grammar and
vocabulary, sound and writing systems

e as social practice — used to do things, create relationships, interact with others, represent the
world and the self; to organise social systems and practices in dynamic, variable and changing
ways

e as cultural and intercultural practice — means by which communities construct and express their
experience, values, beliefs and aspirations

e as cognitive process — means by which ideas are shaped, knowledge is constructed, and analysis
and reflection are structured.

Language features

Features of language that support meaning, e.g. sentence structure, noun group/phrase, vocabulary,
punctuation, figurative language. Choices in language features and text structures together define a

type of text and shape its meaning. These choices vary according to the purpose of a text, its subject
matter, audience and mode or medium of production.

Language patterns

Identifiable repeated or corresponding elements in a text. These include patterns of repetition or
similarity, such as the repetition of imperative verb forms at the beginning of each step in a recipe, or
the repetition of a chorus after each verse in a song. Patterns may alternate, as in the call and
response pattern of some games, or the to-and-fro of a dialogue.

Patterns may also contrast, as in opposing viewpoints in a discussion or contrasting patterns of
imagery in a poem.

Language systems

Elements that organise how a language works, including the systems of signs and rules (phonological,
syntactic, semantic and pragmatic) that underpin language use. These systems have to be
internalised for effective communication and comprehension.
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Learning task

Learning tasks are relevant and significant learning experiences that involve purposeful language use.
Unlike form-focused language activities and exercises, the learning task involves the achievement of a
devised or actual goal or purpose. Learning tasks provide opportunities to draw on existing language
resources and to experiment with new forms.

The learning task may be authentic, e.g. to conduct a Japanese-speaking person around a school or to
participate in an experiment; or simulated, e.g. to compose an email to a Japanese-speaking friend or
read a friend’s blog.

Learning tasks provide the organising structure and context for meaning- focused language learning.

Macro skills
Four major language skills of listening, speaking, reading and writing.

Media texts

Spoken, print, graphic, or electronic communications created for a public audience. They often
involve numerous people in their construction and are usually shaped by the technology used in their
production. Media texts studied in different languages can be found in newspapers, magazines and
on television, film, radio, computer software and the internet.

Metalanguage

Avocabulary used to discuss language conventions and use (for example language used to talk about
grammatical terms such as sentence, clause, conjunction; or about the social and cultural nature of
language, such as face, reciprocating, register).

Metaphor

A resemblance between one thing and another is declared by suggesting that one thing is another,
e.g. My fingers are ice. Metaphors are common in spoken and written language and visual metaphors
are common in still images and moving images.

Mode

Various processes of communication: listening, speaking, reading/viewing, signing and
writing/creating. Modes are also used to refer to the semiotic (meaning-making) resources
associated with these communicative processes, such as sound, print, image and gesture.

Monolingual
Using only one language.

Multilingual/plurilingual
An ability to use several languages.

Multimodal text
A text which involves two or more communication modes; for example, the combining of print, image
and spoken text in film or computer presentations.

Narrative
A story of events or experiences, real or imagined.
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Nonfiction

Nonfiction refers to literature based on fact. It includes advertising, articles, biographies, debates,
descriptions of natural phenomena, documentaries, essays, explanations, instructions and directions,
news bulletins, reports, recounts of events, rules, speeches, and websites. (See genre).

Noun

A part of speech that includes all words denoting physical objects such as man, woman, boy, girl, car,
window. These are concrete nouns. Abstract nouns express intangibles, such as democracy, courage,
success, idea.

Off-Country
Taking place away from Aboriginal land or Country of origin.

On-Country
Taking place on Aboriginal land or Country of origin.

Orthography
Writing words with correct letters or characters according to common usage.

Pragmatics
A study of how context affects communication, e.g. in relation to the status of participants, the
situation in which the communication is happening, or the intention of the speaker.

Prefix
A meaningful element (morpheme) added before the main part of a word to change its meaning, e.g.
‘un’in unhappy.

Preposition

A part of speech that precedes a noun, noun phrase or pronoun, thereby describing relationships in a

sentence in respect to:

e space/direction (below, in, on, to, under — for example she sat on the table)

e time (after, before, since — for example | will go to the beach after lunch)

e those that do not relate to space or time (of, besides, except, despite — for example, he ate all the
beans except the purple ones).

Prepositions usually combine with a noun group or phrase to form a prepositional phrase, e.g. in the
office, besides these two articles.

Processing
In the context of Language syllabuses, ‘processing’ refers to accessing, using and/or transforming
information.

Productive language
One of two aspects of communication through language (see receptive language) involving the ability
to express, articulate and produce utterances or texts in the target language.

Pronoun

A part of speech that refers to nouns, or substituting for them, within and across sentences, e.g.
Ahmad chose a chocolate cake. He ate it that evening (wWhere he and it are personal pronouns; and
that is a demonstrative pronoun).
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Pronunciation
A manner in which a syllable is uttered.

Question

A commonly employed prompt to find out information. A key element of scaffolding to support

learners’ use of language and to encourage further contributions. Different types of questions

provide different prompts:

e closed questions are questions for which there are predictable answers, e.g. What time is it?
These are typically used as prompts for short answers, as a framewaork for testing comprehension
or reviewing facts, and for routinised interactions. They are frequently used to scaffold early
language development.

e open questions are questions with unknown and unpredictable answers that invite and support
more elaborated and extended contributions from learners, e.g. How do you feel about that?
What do you think might happen next? They are used as stimulus for discussion, reflection and
investigation.

Questions are an important element of intercultural language teaching and learning. The quality of
questions determines the quality and substance of the learning experience. Effective questions
relating to the nature of language, culture and identity and the processes involved in language
learning and intercultural experience guide the processes of investigating, interpreting and reflecting
which support new understanding and knowledge development.

Receptive language

One of two aspects of communication through language (see productive language): the ‘receiving’
aspect of language input, the gathering of information and making of meaning via listening, reading,
viewing processes.

Register
A variety of language used for a particular purpose or in a particular situation, the variation being
defined by use as well as user, e.g. informal register or academic register.

Script
A writing system in which characters or symbols represent components of language (letters, syllables,
words).

Speak

Convey meaning and communicate with purpose. Some students participate in speaking activities
using communication systems and assistive technologies to communicate wants and needs, and to
comment about the world.

Stereotype
A widely held but fixed and oversimplified image or idea of a particular type of person or thing.

Stress
An emphasis in pronunciation that is placed on a particular syllable of a word, e.g. she will conduct
the orchestra; her conduct is exemplary.
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Suffix
A meaningful element added after the root of a word to change its meaning, e.g. to show its tense: -
ed in ‘passed’. Common suffixes in English include -ing, -ed, -ness, -less, -able.

Sustained interaction
An exchange of information, ideas and/or opinions consisting of a series of questions, responses, or
comments.

Texts

Communications of meaning produced in any media that incorporates Japanese. Text types and
conventions have developed to support communication with a variety of audiences for a range of
purposes. Texts include written, spoken, visual, digital and multimodal communications of meaning
(see multimodal text).

Text structure

Ways in which information is organised in different texts (for example chapter headings,
subheadings, tables of contents, indexes and glossaries, overviews, introductory and concluding
paragraphs, sequencing, topic sentences, taxonomies, cause and effect). Choices in text structures
and language features together define a text type and shape its meaning. Different
languages/cultures structure texts differently in many instances.

Text types
Categories of text, classified according to the particular purposes they are designed to achieve, which
influence the features the texts employ, e.g. texts may be informative, imaginative, evaluative,
persuasive or reflective; or can belong to more than one category. Text types vary significantly in
terms of structure and language features across different languages and cultural contexts.

e Informative texts — texts whose primary purpose is to provide information through explanation,
description, argument, analysis, ordering and presentation of evidence and procedures.

e Imaginative texts — texts that represent ideas, feelings and mental images in words or visual
images. Imaginative texts are characterised by originality, freshness and insight.

e Evaluative texts — texts that use positive or negative language that judges the worth of
something. The language used in these texts provide a particular perspective (for example
judgemental, emotional, critical) in order to influence how the audience will respond to the
content of the text.

e Persuasive texts — texts whose primary purpose is to put forward a point of view and persuade a
reader, viewer or listener. Persuasive texts seek to convince the responder of the strength of an
argument or point of view through information, judicious use of evidence, construction of
argument, critical analysis and the use of rhetorical, figurative and emotive language.

e Reflective texts — texts that represent personal thought processes. These processes are drawn
from an understanding and appreciation of ones’ own learning from experiences, situations,
events and new information. Reflective texts use descriptive, emotive, evaluative and analytical
language.
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Textual features/conventions
Structural components and elements that combine to construct meaning and achieve purpose, and
are recognisable as characterising particular text types (see language features).

Translation

A process of translating words/text from one language into another, recognising that the process
involves movement of meanings and attention to cultural context as well as the transposition of
individual words.

Verb
A part of speech which expresses existence, action, state or occurrence, e.g. they watch football; she
is exhausted; the day finally came.

Auxiliary verb —a verb that combines with another verb in a verb phrase to form tense, mood, voice,
or condition. For example, they will go, | did eat lunch, she might fail the exam.

Viewing

Observing and comprehending a visual text, for example diagram, illustration, photograph, film,
television documentary, multimedia. This sometimes involves listening to and reading accompanying
written text.

Word borrowing

A practice of incorporating words from one language into another, e.g. the use of Japanese words
such as karaoke, kimono, sushi in English and the use of ICT terms in many languages. The increasing
frequency of borrowing between languages reflects intercultural contact, contemporary cultural
shifts and practices in a globalised world, issues of ease of communication and efficiency and
technological specialisation.
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