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Introduction

The School Curriculum and Standards Authority (the Authority) accesses the Japanese: Background
Language ATAR syllabus and external examination from New South Wales as part of the Collaborative
Curriculum and Assessment Framework for Languages (CCAFL).

The syllabus content is the equivalent of two years of study, one typically at Year 11 and the other
typically at Year 12. Each year of this course is equivalent to two units for the Western Australian
Certificate of Education (WACE) requirements. The notional time for the pair of units is 110 class
contact hours.

Delivery requirements

There are two models of delivery for this course. These two models are:
e delivery by a community organisation/school
= Mode 1: community organisation prepares students to sit the external examination for the
course as non-school candidates
= Mode 2: community organisation delivers the course and students are enrolled in the course
through one or more main schools or a single mentor school
e delivery by a registered school.

The Guidelines for course delivery and assessment of student achievement provide information about
these models. This information can be accessed on the Interstate Languages page at
https://senior-secondary.scsa.wa.edu.au/syllabus-and-support-materials/languages/interstate-

languages.

The language

The language to be studied and assessed is Modern Standard Japanese. During their course of study,
students may encounter some regional variations of the language. Students should be familiar with
formal and informal levels of language used in daily life.
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Rationale

The Japanese: Background Language ATAR course connects students with one of Australia’s closest
neighbours and a culture that blends long-standing traditions with modern innovation. As a language
spoken by over 125 million people, Japanese provides insight into values, customs and daily life in
Japan, including respect, social harmony and group identity. Japan’s global impact is viewed in fields
such as technology, animation, robotics, fashion and popular culture, making Japanese an influential
language to learn for young Australians today. The relationship between Japan and Australia is solid
and centred around trade, education, tourism and cultural exchange. Learning Japanese facilitates
the creation of intercultural understanding and the development of further study, work and
engagement opportunities in the Asia-Pacific region.

The course is designed for students who acquired the language through immersion or interaction
within their environment, such as through family, community, in-country or cultural experiences.
Through the course, students consider young people and their relationships, how the traditions and
values of Japanese-speaking communities are maintained and the nature of work, including the
opportunities afforded bilingual students and how advances in communication technology and
changes in expectations affect future study and employment. In addition, students engage with the
notion of the ‘global citizen” and the changing nature of Australian identity.

Students extend and refine their intercultural and linguistic skills in Japanese to communicate
confidently in a range of situations. They gain a deeper understanding of the global significance of
the Japanese language and culture, fostering a heightened sense of intercultural awareness and
empathy. The course provides opportunities for students to engage with diverse texts. Through an
ongoing process of interpretation, self-reflection, comparison and negotiation, students refine their
language skills and cultural understanding. In Year 12, they apply their language skills and cultural
understanding to a personal investigation, where they undertake research, synthesise information
from multiple sources and reflect on their chosen area of interest.

Through the course, students engage with the linguistic and cultural diversity of our interconnected
world, reflecting on their role in society and how they interact with others across various social
contexts. Language learning is a powerful tool for personal growth that broadens students’
worldviews. Australia’s cultural and linguistic diversity provides many opportunities to hear and use
Japanese in real-life situations as well as through media, and to make actual and virtual connections
with Japanese-speaking communities throughout the world.

Australia has strong personal, cultural, political and trade connections with Japan and proficiency in
Japanese provides students with enhanced vocational opportunities in a wide range of sectors.
Studying Japanese opens pathways for further academic study in fields like languages, international
studies and cross-cultural communication, and careers in areas such as education, business, trade,
commerce, diplomacy, journalism, tourism, hospitality and law. Ultimately, the course offers
students valuable linguistic and intercultural skills, fosters personal growth and empathy, and
enhances future academic and career prospects.

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus
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Application for enrolment in a language course

All students wishing to study a Western Australian Certificate of Education (WACE) language course
are required to complete the Application for permission to enrol in a WACE language course via the
Authority student portal in the year prior to first enrolment in the course.

Aims

The Japanese: Background Language ATAR course builds on students’ Japanese language proficiency
and knowledge about the cultures of Japanese-speaking communities. It enables students to:

e interact in spoken Japanese to exchange information, ideas and opinions

e process and respond in English or Japanese to texts in Japanese

e compose spoken, written, digital and/or multimodal Japanese texts

e demonstrate their knowledge and understanding of language as a system

o reflect on the relationships between language, culture and identity.

Outcomes

The Japanese: Background Language ATAR course enables students to use Japanese to communicate
in a range of contexts and understand language as a system. Students strengthen their appreciation
of Japanese linguistic and cultural heritage, and make connections between Japanese and English
and/or other languages. They develop an understanding of how culture and identity are created and
expressed through language and the importance of Japanese in a diverse and increasingly
interconnected world.

The course is designed to facilitate achievement of the following outcomes. The outcomes listed
below represent the knowledge, skills and understanding that students will achieve by the end of this
course.

Outcome 1 - Interacting

Students interact in spoken Japanese through the exchange of information, ideas and opinions,
applying knowledge and understanding of the relationships between language, culture and identity.

In achieving this outcome, students:

e exchange information, justify and reflect on opinions and ideas in Japanese

e use features of spoken Japanese for a variety of purposes appropriate to different audiences and
cultural contexts.

Outcome 2 — Processing and responding

Students process and respond in English or Japanese to texts in Japanese and reflect on the
relationships between language, culture and identity.

In achieving this outcome, students:

e identify gist, main points and specific information in texts

e synthesise information and ideas from texts

e analyse features of language in texts

e respond to texts personally and critically

e analyse the ways in which values, beliefs, culture and identity are expressed in texts.

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus
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Outcome 3 — Composing

Students compose spoken, written,digital and/or multimodal Japanese texts, demonstrating
knowledge and understanding of the relationships between language, culture and identity.

In achieving this outcome, students:

e use knowledge and skills to compose a variety of texts in Japanese for a range of contexts,
purposes and audiences

e apply knowledge and understanding of literary devices, and language and cultural concepts, to
express meaning in texts in Japanese.

See Appendix 3 for examples of how these outcomes can relate to the course issues.

Organisation of content

This syllabus presents the content and expectations for both Year 11 and Year 12 students in this
course. While the core content applies to both years, it is expected that the cognitive complexity of
the content increases from Year 11 to Year 12.

The course content is organised into five areas:

e Issues, perspectives and Personal Investigation

e Text and text types/styles of writing

e Linguistic resources

e Intercultural understanding

e Language learning and communication strategies.

These content areas should not be considered in isolation, but rather holistically as content areas
that complement one another, and that are interrelated and interdependent.

Progression from the Years 7-10 curriculum

The Western Australian Curriculum: Languages Year 7 to Year 10 is organised through two
interrelated strands: Communicating and Understanding language and culture. Communicating is
focused on using language for communicative purposes in interpreting, creating and exchanging
meaning, whereas Understanding language and culture involves analysing language and culture as
resources for interpreting and shaping meaning in intercultural exchange.

Together, these strands reflect three important aspects of language learning: engaging in
communication, analysing various aspects of language and culture involved in communication, and
understanding oneself as a communicator.

This syllabus continues to develop the knowledge, understanding and skills that ensure students
communicate in Japanese; understand language, culture and learning and their relationship; and
thereby develop their intercultural communication capability.

Representation of the General Capabilities

The General Capabilities encompass the knowledge, skills, behaviours and dispositions that will
support students to live and work successfully now and into the future. They are not assessed unless
they are identified within the specified unit content. Teachers should find opportunities to

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus
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incorporate the following capabilities into the teaching and learning program for the Japanese:
Background Language ATAR course.

Critical and creative thinking

Students enhance their critical and creative thinking skills through their study of the Japanese
language and culture. Content in the course is presented through the perspectives — Personal,
Community and International — encouraging students to compare information and evaluate ideas
from diverse perspectives. By analysing and interpreting spoken and written texts, students
strengthen their ability to identify and process, and select and evaluate, information and engage in
logical and reflective thinking. By extending their skills, knowledge and understanding of the
Japanese language, they learn to assess how language conveys meaning and how context, purpose
and audience influence communication.

Through the course, students learn and practise language learning and communication strategies.
These strategies support and enhance the development of literacy skills and enable further
development of cognitive skills through thinking critically and making connections. The process of
transferring the linguistic and cultural knowledge and applying it to new contexts fosters students’
metacognition, problem-solving abilities and analytical skills.

Intercultural understanding

Intercultural understanding is central to the course as students learn to value their own cultures,
languages and beliefs and those of others. The main aim of learning Japanese is to develop an
intercultural understanding, which is integral to communicating in the context of diversity, the
development of global citizenship and lifelong learning.

Students bring to their learning various preconceptions, assumptions and orientations shaped by
their existing language/s and culture/s that can be challenged by the new language experience.
Learning to move between two languages and cultures is integral to language learning and is the key
to students’ development of intercultural capability.

Learning Japanese is an enriching and cumulative process that broadens students’ communicative
repertoire, providing additional resources for interpreting and making meaning. Through the
Personal, Community and International perspectives, students explore a range of topics such as
relationships, traditions and values, the nature of work, global citizenship and Australian identity.
Students learn that interactions between different people in different languages also involve
interactions between the different kinds of knowledge, understanding and values that are articulated
through language and culture. Successful intercultural communication is not only determined by
what they do or say, but also by what members of the other language and culture understand from
what they do or say.

Intercultural understanding is one of the five content areas of this course.
Literacy

Students enhance their literacy capacity as they use Japanese to listen to, read, view and respond to
a range of texts, communicate in spoken interaction, and write texts in Japanese for different
purposes and contexts. They further expand their skills, knowledge and understanding of the

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus
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Japanese language and apply their knowledge of linguistic resources to exchange information, ideas
and opinions in Japanese.

For language learners, literacy involves skills and knowledge that need guidance, time and support to
develop. These skills include developing an ability to decode and encode from sound to written
systems; mastering grammatical, orthographic and textual conventions; developing semantic,
pragmatic, and critical literary skills; processing and responding to a range of texts in Japanese to
comprehend and interpret meaning; and composing texts in Japanese to convey information and
express ideas, opinions and experiences. For learners of Japanese, literacy development in the
language enhances and extends their knowledge and understanding of English literacy, which in turn
supports their learning in Japanese.

Personal and social capability

Learning to interact in a collaborative and respectful manner is a key element of personal and social
capability, which the course actively fosters by engaging students in culturally appropriate
communication, close text analysis, research and reflective practices. Through the study of Japanese,
students develop empathy and appreciation for diverse perspectives. They come to recognise that
people view and experience the world differently, gaining insights into their own identity,
relationships and roles in society. The course encourages students to express opinions, explore
values and attitudes, and respond to a range of personal and social experiences, ultimately
strengthening their understanding of themselves and others in an interconnected world.

This capability is developed in the course through the Personal Investigation, which encourages deep
reflection on personal and cultural identity; close and critical study of texts that explore emotions,
perspectives, and cultural values, fostering empathy and critical thinking; and engagement with
issues such as migration, the environment and Australian identity through personal, community and
international perspectives, helping students strengthen their social awareness.

Addressing the other General Capabilities

Although the following General Capabilities have not been identified as a focus in the
Japanese: Background Language ATAR syllabus, teachers may find opportunities to incorporate them
into the teaching and learning program.

e Digital literacy
e Ethical understanding
e Numeracy

Such opportunities may occur through the application of different contexts, pedagogical practices
and/or assessment strategies that relate to the syllabus as part of the teaching and learning program.

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus
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Summary representation of the General Capabilities in the
Japanese: Background Language ATAR course

The unit content and assessment types for this course provide students with the opportunity to
develop the General Capabilities summarised in the table below.

Year Course Course General Capabilities
WP€  cer DL EU WU L N | PSC
Year 11 | Japanese: Background Language (AEJBL) | ATAR 4 v v v
Year 12 | Japanese: Background Language (ATJBL) | ATAR 4 4 v v
Key

CCT: Critical and creative thinking, DL: Digital literacy, EU: Ethical understanding, IU: Intercultural
understanding, L: Literacy, N: Numeracy, PSC: Personal and social capability

Representation of the Cross-curriculum Priorities

The Cross-curriculum Priorities address contemporary issues which students face in a globalised
world. Teachers may find opportunities to incorporate them into the teaching and learning program
for the Japanese: Background Language ATAR course. The Cross-curriculum Priorities are not
assessed unless they are identified within the specified unit content.

Aboriginal and Torres Strait Islander histories and cultures

The study of Languages involves recognising the interrelationship of languages, identities and
cultures across languages, including Aboriginal and Torres Strait Islander languages, and develops an
understanding of concepts related to Australia’s linguistic landscape. The Japanese: Background
Language ATAR course, along with the Aboriginal and Torres Strait Islander histories and cultures
priority, enables students to develop knowledge and understanding by engaging them with the
languages and cultures of Australia.

By exploring and reflecting on the interrelationship between language, culture and identity, students
are provided with opportunities to understand that the ways people use language reflect the values
and beliefs of their respective communities, including Australia’s rich and diverse Aboriginal and
Torres Strait Islander communities.

Asia and Australia's engagement with Asia

In the Languages learning area, students are able to learn languages of the Asian region, learning to
communicate and interact in interculturally appropriate ways and exploring concepts, experiences
and perspectives from within and across Asian cultures.

In all the languages, the priority of Asia and Australia’s engagement with Asia provides opportunities
for students to develop an appreciation for the place of Australia within the Asian region, including
the interconnections of languages and cultures, peoples and communities, and histories and
economies. They learn how Australia is situated within the Asian region and how our national
linguistic and cultural identity is continuously evolving — locally, regionally and within an international
context.

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus



OFFICIAL

In learning Japanese, students may engage with a range of texts and concepts related to:
e Asia and Australia’s engagement with Asia

e languages and cultures of Asia

e people of Asian heritage within Australia.

Sustainability

The Japanese: Background Language ATAR course provides a context for students to develop their
knowledge and understanding of concepts, perspectives and issues related to sustainability in
Japanese-speaking communities and the wider world. Students engage with a range of texts to
obtain, interpret and present information, ideas and opinions on concepts such as the environment,
conservation, social and political change and how language and culture evolve. They develop their
knowledge, understanding and skills relating to sustainability within particular unit topics.

Through interacting with others, respectfully negotiating meaning and mutual understanding, and
reflecting on communication, students can learn to live and work in ways that are both productive
and sustainable.

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus
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Content

Content defines what students are expected to know and do as they work towards syllabus
outcomes. It provides the foundations for students to successfully progress to the next stage of
schooling or post-school opportunities.

While it is expected that over Year 11 and Year 12, students will cover all of the required content, the
exact sequencing and timing of delivery is a school decision. It is also expected that treatment of the

content and the outcomes expected of students will increase in cognitive complexity from Year 11 to
Year 12.

Content in the Japanese: Background Language ATAR syllabus defines learning expectations that may
be assessed in the ATAR examinations.

Content, including knowledge and understanding of linguistic structures, vocabulary and kanyji,
should be taught in an integrated way by providing meaningful learning experiences for students
through relevant and appropriate exercises, activities and tasks.

Issues, perspectives and Personal Investigation

The course content is organised around a set of issues and three perspectives. The study of the issues
is undertaken through a range of texts viewed from personal, community and international
perspectives. Students have opportunities to engage with learning tasks involving the skills of
speaking, listening, reading and writing in isolation or in combination.

The Personal Investigation can relate to any of the issues. When engaging with their Personal
Investigation, students explore an area of interest related to one of the issues. This study may not
commence before the beginning of Year 12.

Issues

Young people and their relationships

Students consider their relationships with family, their connections with friends and the influence of
international popular youth culture on young people.

Traditions and values in contemporary society

Students consider how the traditions and values of Japanese-speaking communities are maintained
in multicultural environments and in a changing society.

The nature of work

Students consider the opportunities afforded bilingual students in Australian and Japanese contexts
and how advances in communication technologies and changes in expectations and aspirations affect
future study and employment.

The individual as a global citizen

Students consider the notion of ‘global citizen’ and how this concept affects notions of environment,
migration and technology, and the impact of global events and trends on the individual in Australia
and elsewhere.

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus
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Australian identity

Students consider the changing nature of Australian identity from the viewpoints of a range of
groups, such as Aboriginal and Torres Strait Islander peoples, those who have lived in Australia over
generations and migrant communities.

Students explore how identity and culture are expressed in a range of texts in both Japanese and

English, including texts relating to:

e Aboriginal and/or Torres Strait Islander histories and cultures produced or endorsed by Aboriginal
and/or Torres Strait Islander Peoples

e Australian/Japanese writers working in Japanese or English

e Japanese writers in Japanese-speaking countries.

They also investigate how ideas concerning identity have changed over time, and how these changes
are reflected in contemporary and/or historical texts. The texts should reflect an appropriate level of
linguistic difficulty for students and could include short stories, films, songs, poetry, digital texts and

excerpts from longer works.

Perspectives

Each issue is studied through one or more of the following perspectives:

e Personal (individual identity)

e Community (connections with Japanese-speaking communities locally, regionally and worldwide)
e International (connections with the world as a global citizen).

Students should be provided with opportunities to study each issue through one or more of the
perspectives to ensure that all the perspectives are covered in a balanced way.

This provides students with opportunities to understand how language is created for particular
purposes and how it can be understood differently by different audiences. In responding to texts,
through discussion, interaction, inquiry and reflection, students develop their own understanding of
the issues. As a result, students develop the ability to express, in speech and in writing, their own
insights and reflections, and compare them with those of others.

Personal Investigation (Year 12)

The Personal Investigation allows students to reflect on their own learning and their personal and
cultural identity in Japanese.

For in-depth analysis, students choose an area of investigation relating to one of the course issues.
Students develop both a critical and a personal response to the area of investigation. In an extended
written response in Japanese, they investigate the context and development of the area of study;,
how attitudes to the area of study have varied over time, how attitudes towards the area of study
may vary in different parts of the world, and how the area of study is reflected and explored in a
range of texts selected by the student to complement the research.

Texts are an integral component of the Personal Investigation, which must include reference to at
least two texts, i.e. one from each of the fiction and non-fiction genres and at least one of which must
be in Japanese. The number of texts is dependent on the nature of the texts selected. However, the
number of texts must allow students to explore their chosen area of investigation in sufficient depth.

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus
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Research into their chosen area of study may not begin before the commencement of Year 12.
However, students should be provided throughout the course with opportunities to develop the
research, language and evaluative skills necessary to undertake the Personal Investigation.

Text and text types/styles of writing

The term ‘text’ refers to any form of communication — spoken, written or visual, or combinations of
these. Texts are sometimes usefully grouped as ‘text types’, meaning that they share a certain
generic structure that is not arbitrary, but reflects the purpose for which the text has been produced.
Each type of text has defining characteristics of which students should be made aware.

Students read, listen to and view a range of texts and types of texts in Japanese relevant to the
course issues. Texts may be authentic or modified to allow students with differing linguistic
backgrounds to engage with the course issues at a level appropriate to their needs and interests.
English language texts may also provide a perspective on the issues being explored. In addition,
students are expected to construct a range of texts, using different styles of writing, appropriate to a
variety of contexts, purposes and audiences.

Students analyse and evaluate texts from linguistic perspectives (language forms, features and
structure) and cultural perspectives (thematic, contextual, social and political), and consider the
relationships between linguistic and cultural perspectives. They analyse and evaluate the ways in
which texts convey their message and have an impact on their audience. Students examine the ways
different types of text use different devices to convey meaning.

Students develop skills in listening, speaking, reading and writing. They also develop skills in critical
literacy by reflecting on their own and other cultures, and by making connections between Japanese
and English and/or other languages. Students also create a range of texts relevant to the content of
the course appropriate to a variety of contexts, purposes and audiences.

In the external examinations, the questions may require responses to be informative, imaginative,
evaluative, persuasive or reflective. Refer to the external examination specifications and the Text
types entry in the glossary for more information.

Linguistic resources

Linguistic resources are the specific elements of language that are necessary for communication.
Acquiring linguistic resources allows for the development of knowledge, skills and understandings
relevant to the vocabulary, characters, grammar, and sound and writing systems of Japanese.

In the Japanese: Background Language ATAR course, students deepen their knowledge and
understanding of the structure of Japanese. Students will need to use Japanese at a sophisticated
level, with a wide range of vocabulary and idiom and a depth and breadth of language use,
particularly to communicate within, and about, the issues and perspectives.

Vocabulary

Although there is no prescribed vocabulary list, students should be familiar with a range of
vocabulary and idioms relevant to the issues prescribed in the syllabus.

Refer to Appendix 4 for the list of characters that students are expected to recognise and use.

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus
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Grammar has been referred to as a way of describing language. In terms of this syllabus, grammar is

the system and structure of a language. It consists of syntax, morphology and phonology.

Students may already have acquired an understanding of the function of grammar in Japanese

through prior knowledge, experience or study of Japanese. Developing students’ ability to convey

meaning effectively in a range of contexts will, however, necessarily involve extending students’

awareness of the system of structures that underlie the language, as well as their ability to apply and

adapt this knowledge.

Students studying Japanese are expected to recognise and use the following grammatical items by

the end of the course. They should be read in conjunction with the content of the syllabus.

Plain forms

Verbs

~5% B35

~<  &E
EpZan

~TRDIo T
BApinolz
ENIR o T

Polite forms

Verbs
~FETRNET
ExFET

~F L7z
BRELE
EXFELE
~FHA:
BXEHAL
EXFHA

~FHATLE :
BRFHATLE
EXFHATLE

Adjectives

~UY AR

~7% LI

~ N R I
~TIL/ Lo :
LTI/ Ui
~LIpotz R Iemo Tz
~TIE/ Uhrot:
LN TIE/ Criehoiz
~WEAHH L FRVTEA D
~7ZAH5  LTNTEAD

Adjectives

~TF RO
~TT LI TT

~Mo =TT Rl TT
~TL/Z: LT~ TL:

~LBRNTT R RNTT

~<HVEEAL RS DY EHEA

~TIE/CodH ) EHEA
LI TIE/ LedHb EHA

~L DD TTT R e 72T
~ BHVFEEATLEZ : R<HY F

HATLZ
~TR/ Lo ol T
LI TIE/ CrZehno2TT

~TIE/CodH EFEATL :

TOTIE/ LoV FHATLE

The verb ‘to be’
~77 K72

~TE/ U
ARTiE/ Loz

~TIL/ Lol :
AKTIH/ Clpinol

~125 9 KIZAD

The verb ‘to be’
~TT : KTT

~TL/: RTLZ

~TIE/CodHb FHA
AT/ LrdY A

~TIE/ CoHYEHATLE
AKTIE/Crdy EEATLIE
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~NTLEY i BHLLANTLED

~TLX9:L¥»TLLED

~TLXY :RTLXD

Keigo forms

honorific forms

BRHBIZRY 90
b FHEDRONET

lexicalised

AL Es-TEEn
© 5T AR D o Lo E T

humble forms Nl = A=
ZITBMHBLET
lexicalised TENLRBART W EEELE
BREAEDZIZ ) BN ET
R VESS
~T form

completely

e expressing that you do something
undesirable, unexpectedly or
regrettably

~T linking ideas W24 - T@gﬁ%ﬁi@“
B2 E < TEBDWNTY
~THLZEWN requesting BT mEwn
~TH+WET expressing what you are doing TLEEZRTWET
~TH+HFET expressing what you are trying to do AHARFETEE L TCAET
~TH+LFEWVWET e  expressing that you do something | B L&EZBEXTLEWVWE L

Lo<re o
HEESENTLENELL

~THITWFEEAL

forbidding

ER - TUTWITEEA

something (after)

~TH+HHWNNTT giving permission oo THWNWNTT
~T+1 expressing a condition (even if) 72 EARTHEERLWTT
< THHEWET
~T+NhH e  sequencing events WObLfHRE L T/ HT L E R
e  expressing when you do RET

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus
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~ T form and verbs of giving and receiving

~THLESWET expressing that a superior doesyoua = AR #Hz T EE&WELE
favour

~THINET expressing that someone doesyoua 1.3 F 47 %Zli’i’?iéo T<hEL
favour

7=

~T+oHiFET expressing that you do a favour for HoThITELL I M
someone

~TH+HLHWVWET expressing that you receive a favour | K7 HI/EoTHLHWE LT
from someone

~TH+WEEEd expressing that you receive a favour | JEA iz L TWEE s LT
from a superior

~T, ~Teb, ~T=V forms

e expressing when you do
something (after)

~7=HIE D DNNTT offering advice R L7-1F 9 DI TT
~T+ZERHY ET relating your experience AT 722 BB £
~7=+1%T e sequencing events BFEELI-EZETTLEERRELE

~7TD~7=Y

expressing that you do various
activities or that conditions alternate

HIZRIZIIETT LEZ RO R
HATED LET

b i To~A
BNl VENST D RETT

~7 5

expressing a condition

NI T HREIWTL 7ZE W
BWLL oz b B8R ThH
W

Finite form

Finite form+-% 9 CTJ reporting what someone else said HPE X ITHANREDLE S TT
T B EFEE S TT
Finite form+-2% V)¢9 | expressing what you intend to do SEITS OB D T
Finite form+EF [ /fff | expressing when you do something FLDMTo T
(when, while, before) HARIZWA..
H2MT 2 Hf..

Finite form—+ X ¥

making a comparison

TLEERD LD AREFINE D D
TLNTT

Finite form+2°% LiLE
A

indicating possibility

HPSABIT< b LA EEA

Finite form+TCL X 9

indicating probability

FIZRBTLED
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Finite form+ 1% J

Finite form+ <&

Finite form+ & &\ E 4

Finite form+ & B £

Finite form+ & o> T\
ESCH

Finite form+72%

Finite form+ X 9 I

Finite form—+ L

Finite form+noun

Finite form+® A T3

Finite form+ 5 H

Finite form—+ dDIZ

Finite form+ 72 &

Finite form+ & L\
Noun—+ 5 L\
Adjective+ 5 L\

Finite form+ A& 7=
Noun+ & 7=\

Finite form+ X 9 T
Noun @ &L 9 T9

~¥9 base

Form
Base+ 72 X\
Base+% 9 C9

OFFICIAL

Function/use

describing an expectation

indicating an obligation

quoting what someone said

expressing what one thinks

expressing what someone else thinks

indicating purpose (occurs after a
volitional verb)

indicating consequence or result
(occurs after a non-volitional verb)

conveying indirect speech

linking statements or reasons

describing using a clause

explaining
e clarifying

e justifying

e persuading

expressing when you do something
(while)

linking ideas (even though)

expressing a condition (contextual)

expressing how something appears
(subjective judgement)

expressing how something appears
(objective and colloquial)

expressing how something appears
(objective)

Function/use
expressing a command

expressing how something appears
(subjective impression)

15

Example

B & AlE~ > BRI 7270
b, Thab dmAlITT T
UHhA I NTHRETT

AP SATZHBERIZRD ESVEL
7

TLwnEEnET
BLWNEFES>THWET

KBTI T UE T ot i
WLkt

PR EODNRNE 517 3 2B
L7=

IWHE S AR LW LB WNT
‘j—

TS AN EEA AL
X005 BN R IRE .
BE A8\ = 1 AT

MNSHZRVNIBIZFEVEL LD

HARIZAT 722 ENRVDIZHA
ENEFETT
FAITEDTL e BRABATE ET
ZITxy U E LTV EL LW
T

HDJEIFLNS LT

FIZRDATENTT R
A ZHIZNIRL ELDOTT

A BIIRAD X 5 T

Example

KEBEFIRI U
WS Z 5 TY
BWLZH TR
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Base+ 2>7c expressing how to do something r—FDEY FE#zTFEEN
Base+ (2 < W T saying something is difficult to do 0 —v IR WTT

Base +°3 W\ T3 saying something is easy to do OB RRTFHLRT VT
Base+ 72T expressing what you want to do TN E TN T

Base+7-\ & o T
FT

expressing what you would like to do

SEI—o o N IZTETEVE B
TWET

Base+(Z indicating purpose KIEEICWN T3
Base+ 7273 5 indicating actions done simultaneously | Z2# A2 & 228 S 458 L £ 4
Baset+ 3 X FE indicating that something is excessive | 3 XC. BN NN TT
Zoara—F—IEmTEET
Base +4h®H 5 indicating that you begin to do KEFBLIEDE LT
something
Base+#& % 5 indicating that you finish doing AErFELEZELE
something
~ 72V base
Base+ 2L v £ indicating necessity R L7 IS 0 2 A
A

Base+72{ TH W T
‘j——

indicating that you don’t have to do
something

17372 THWVWWTT

Base+ 72V TL 72 &N

requesting not to do something

FEETH S T EEn

Base+ 72\ T linking ideas T LB E LD TRIE L7 S0
Base+ 72U ME 9 23 offering advice BEZE > TRARNITE I DNNT
T KR

~ 1% conditional form

(bL) ~23/ "~
(B

expressing a condition

BATIHIZEIZZATOHERTA
ZIFUTEWET

~23%,/~b 3 Potential form

~Z2%/~bhb

indicating that you can do something

W TR £
SLBpRSbAET

~¥ 9/ X 9 Volitional form

expressing an intention

EEIl,\ij—
ARSI

HAR~NMTZ D
gL L)
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~bhd/~bh D Passive forms

~bhd/ bihb

general Z OIS THORE L
7=

adversative RKERBEDEZZbENFEL

spontaneous Ui;EL@ ZENEVVHENET

~H¥ 3B/~ ZH 3 Causative forms

~HEDL/SED

general

MHITFEBIOKEMEEE LT

~HET/SETE
SV

asking permission

T TEZEn

~HET/SETHDL

2

receiving permission

TMETHELWNELE

~HEDINB ~ & BB Passive/causative form

~bELhD/EED
s

expressing something you were made
to do

T EBIIRBICKEREIELN
FL=

Imperative forms

~2/ 5 command ERE
BRA
‘ Finite form+ 72 ‘ prohibition ‘ TR ET DR

Negation

TiE7RWn basic negative ZHUIARE TIEH Y £HA
~D TN explanatory negative R T RO TIEIH Y A
~blFTlEAW,~¢& | denying a logical conclusion ﬂ\liﬁ%\ LTWAbiFCciEdH Y F
ENE SR A

KI5 L EAE D FHA
WGP L~ partial negative P LR TS Y A
~72< (X H) 720 double negative (hesitant positive with = 5372572 < & 72T
~7nWZ E (T %) 7 | reservation)
)

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus
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~RVPITIZE B
7})?051,\
~HRWbITTIE b7
1,\

FOE 2 RIS RN E A
s, BRCxEHA
FOI—T 4 U TITHRWDITIZ
X E A

CEAVDI TR, FEREA
U

~ETHRWN not necessary to do ZHIEEHIETHLRNTT

~DIF 7N no reason for/to FARZENDLDIDITFNRLY FH
'y

~EFRR not supposed to [ & AR T 5 12T 5 Y
A

~DIFIZIE/ BV D037 | no way to/cannot do A BIATS bV E A

)

Particles

s topic marker FTERATY

I contrast COEH Y ETH, KIdbY A

D subject RINEIZFNELE

A subject in subordinate clause H S AR T ...

A focused subject TEnhkE 0
AP SANEET

M object of stative predicate (verb or D AN ETYT

adjective) AARGENTEE T

ARBFDET
FEEB L S VTT
IR IR TN TS
BeNED £7

D possessive (of, ’s) FLAOAR T

D possessive pronoun FhEHDAND T

%) adjectival HARDHETY
HHRFO)I N TY

%) locational O ADIZHY FF

D optional alternative to 7 in adjectival = AH I ADOENW-FHEEFTAE L

clauses 7

Iz place of existence (in, at, on) ZZICEENDY T

Iz destination (to, into, onto) BT IZiTE £9

e indirect object FAElZbl LT EEn
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e point of time SRPRICITEEL XD

B purpose BT A RICATE £

~ direction (to) E~NER-STLIEEN

% direct object a—JERBET

% span of motion (along, through) CDEEESTITEET

< place of action ?"Pf’(%b vE L

< by means of BIXZLTRERET

L linking nouns (and) KL —FEEHWELE

L linking nouns (and etc.) KL/ —FEEWVE L

M stating alternatives (or) THEHHIBERIZITEEL XD

iE with interrogative nouns 7R E L=

e too, also AbITEET

b both 7Yy FLERGIE T

kN with negative ‘neither ... nor’ FEAELEEDVETA

£3) with negative ‘not even .../ %@E:B%ﬁdi\ W H ) EHA
TLz

t with interrogative nouns faml 4T E Lz

kN with quantitative words PLbHY EEA

S with interrogative + negative b kEEA

Words indicating extent

) since (a point of time) NS UK E T

AL from (a place) A2V THBRELE

* until (a point of time) HWINRFETEHXET

* to, as far as (a place) BRECTHREET

¥ TlT by (a point of time) +HEE TR F9

A approximate point of time =KADY £

THW/ LK BV approximate amount/time/ HEASBWWET

length

L s extent + negative (only) FHL»®D ¥
FHEL DN ER A

= F extent (only) — N2V

i) comparative (than) FTLIZZFIXTLY SV TT
ZIEEV T LOFNLNTT

o superlative (the most) IR —FHETT

—&/ b E SYNPIE N (eSS ec s
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E¥a (not as) ... as ... to the extent of FUTAP L AT ERLENETEAL
FOHIE LI XN B TS Y £
Rey

(ESR) extent (nothing but) HENEDIENY BRTITIWNITE
Rey
HENLDEENTENY T
WiTFEEA

EZA just about to do something LHHMMITBR L ATYT

LA be in the middle of doing something LT AEBENTNS EZATY

Lz A have just done something /%\%<%\ﬁ§fﬁ%bo e

% emphasising noun A @%:LI\X/IV’C“?

Sz adding emphasis (even) N X /’T’_;}S}Vﬁli LT d

Compound particles

K%&] LT indicating target/theme %%%;{ EA%K% LT/ hoind 2 f %

SRR B E LE L

HLT 5 52 1 Rt LBk Y

DHRT classifying %< OREEO PG

IZk»T indicating means/cause/base 77(/\/&@%’/%0: I - ’Cg%i nEL

75:0@3 CT 7=

e SR LT AV E LT

giiowf Za—RTkBE, PEHGT

Iz :

I 0 & LT-
IDOTF=HIZHLESNT B E
ik E LT

DOBNTT cause (positive) >4 )m V—O)jﬁsbwf’éiiﬁﬁi‘%
2 ELE

DHNT cause (negative) D3I % DT @/E.b\\éli e
L7z

RN s . . . FAENL 70 BB

28BN T e indicating situation/circumstances B ICHBNT, WEDITAX

B . . .
ST e indicating context s
Z{% “ TeRETT = .
&T CroZroilalTROEL

Zarexn )

CHhb o BAKE TN 5 kb £

2L (< LQ)

LT
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FREFDT. 55 LI AT
0

oy & A

EE DD BPBMLTL 7S
I/\
SEDE IR LI LTA
ST A

B SHNRELT, —» AL BT
PRI

Conjunctions (follow non-final verbs)

2 linking (but) O BARTH > TOE T ETIE
MY EEA

N reasoning (because, since) OMPNTENB S YD RET

DT reasoning (because, since) RSSO TITEEFRHATLE

L conditional (when, if) MBS DETT L2 ET

L quoting o FHA) EEVELE

DIz linking (even though) WNSoT=DIfTEE L=

Nominalisers

D nominalisation (the one) TRNDZEL TEEN
BARLOPIFETT
P s nominalisation Tz EnTEET

Tz ERNBY ET
Tz licLET
T iz E3

Sentence final particles

n/ hz confirming/seeking agreement VWWEBRATI i

X assuring/giving information Bt LANWS—ATT X

X gently persuading Wo LxiZr—2%x L L9k
M question marker 72T

) soft question marker EZAMTKD?

D soft sentence ending SRR e YA

b mild emphasis (feminine) =iz

e emphasis (masculine) - @E{K&&ifgﬁ%“

= mild emphatic sentence ending iR L 35
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Particle Function/use Example
a3 strong assuring (masculine) HLEBAALTHED
Affixes

Form Function/use Example

suffix 1Y changing nouns to adjectives é%%é% f&;%%%jtﬁﬂl Lot

suffix = changing adjectives to nouns ZOBYH LAIISNE AT
DIz WTT

suffix 1t changing nouns to verbs L) rﬁ%féb’(b\i“q"

suffix {t (+9°2) making compound nouns :.pfzﬂgj) L E L7

suffix 23 % changing adjectives to verbs for the FEHLIEEBLLLFIZLADE L

third person 7~
BRI (o) I ay H . FAEL rMoEHLE NSl DHEITA
prefix 1 /JF/ A /fit | changing words to the negative YR VN %
XA XAy

B

Sound and writing systems

Students consolidate their understanding of the sound and writing systems of Japanese.

Intercultural understanding

Intercultural understanding involves developing knowledge, awareness and understanding of one’s
own culture/s and language/s, as well as those of the Japanese-speaking world. The study of the
issues, perspectives, Personal Investigation, texts, text types/styles of writing and linguistic resources
will enable the development of intercultural understanding, which enhances the ability to
communicate, interact and negotiate within and across languages and cultures, and to understand
themselves and others.

The development of intercultural competence can be described as moving from a stage where
students are not aware of, or do not understand or practise, cultural norms, to one where cultural
practices are so internalised that the student no longer notices them. It is not expected that students
will develop this degree of cultural competence without spending considerable time in-country. It is
expected, however, that students will develop cultural self-awareness and become aware of cultural
issues that govern speech and behaviour in Japanese-speaking communities, and begin to apply
these in order to communicate effectively.

The course should provide students with opportunities to enhance understanding of their own
language/s and culture/s in relation to the Japanese language and culture, and enable them to reflect
on the ways in which culture influences communication.

Language learning and communication strategies

Language learning and communication strategies are processes, techniques and skills relevant to:
e supporting learning and the acquisition of language

e making meaning from texts
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e producing texts
e engaging in spoken interaction.

These strategies support and enhance the development of literacy skills, and enable further
development of cognitive skills through thinking critically and analytically, solving problems and
making connections. Students should be taught these strategies explicitly and be provided with
opportunities to practise them.

Refer to Appendix 6 for a list of language learning and communication strategies.

Dictionaries

Students should be encouraged to use dictionaries to support their learning. In classroom settings,
these can include print, electronic and online dictionaries. It is expected that teachers will assist
students to develop the necessary skills and confidence to use dictionaries effectively.

Students are permitted to use monolingual and/or bilingual print dictionaries and/or character
dictionaries in the written examination.

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus
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Assessment

Assessment is an integral part of teaching and learning that in the senior secondary years:
e provides evidence of student achievement

e identifies opportunities for further learning

e connects to the standards described for the course

e contributes to the recognition of student achievement.

Assessment for learning (formative) and assessment of learning (summative) enable teachers to
gather evidence to support students and make judgements about student achievement. These are
not necessarily discrete approaches and may be used individually or together, and formally or
informally.

Formative assessment involves a range of informal and formal assessment procedures used by
teachers during the learning process to improve student achievement and to guide teaching and
learning activities. It often involves qualitative feedback (rather than scores) for both students and
teachers, which focuses on the details of specific knowledge and skills that are being learnt.

Summative assessment involves assessment procedures that aim to determine students’ learning at
a particular time; for example, when reporting against the standards or after completion of a unit or
units. These assessments should be limited in number and made clear to students through the
assessment outline.

Appropriate assessment of student work in this course is underpinned by reference to a set of
predetermined course standards. These standards describe the level of achievement required to
achieve each grade from A to E. Teachers use these standards to determine how well a student has
demonstrated their learning.

Where relevant, higher order cognitive skills (e.g. application, analysis, evaluation and synthesis) and
the General Capabilities should be included in the assessment of student achievement in this course.
All assessment should be consistent with the requirements identified in the course assessment table.

Assessment should not generate workload or stress that, under fair and reasonable circumstances,
would unduly diminish the performance of students.
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School-based assessment

The Western Australian Certificate of Education (WACE) Manual contains essential information on
principles, policies and procedures for school-based assessment that must be read in conjunction
with this syllabus.

School-based assessment involves teachers gathering, describing and quantifying information about
student achievement.

Teachers design school-based assessment tasks to meet the needs of students. As outlined in the
WACE Manual, school-based assessment of student achievement in this course must be based on the
Principles of Assessment:

e Assessment is an integral part of teaching and learning.

e Assessment should be educative.

e Assessment must be fair.

e Assessment should be designed to meet its specific purpose/s.

e Assessment should lead to informative reporting.

e Assessment should lead to school-wide evaluation processes.

e Assessment should provide significant data for improvement of teaching practices.

Summative assessments in this course must:

e be limited to eight tasks or less

e allow for the assessment of each assessment type at least once over the year/pair of units
e have a minimum value of five per cent of the total school assessment mark

e provide a representative sampling of the syllabus content.

Assessment tasks not administered under test or controlled conditions require appropriate
authentication processes.

Teachers must use the assessment table to develop an assessment outline for the pair of units.

The assessment tables on the next pages provide details of the assessment types and their weighting
for the Japanese: Background Language ATAR Year 11 and Year 12 syllabus.
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Assessment table — Year 11

Type of assessment Weighting

Interacting in Japanese

Interaction with others to exchange information and express opinions and ideas in

spoken Japanese. This can involve participating in an interview, a conversation and/or 15%
a discussion.

Typically, these tasks are administered under test conditions.

Processing and responding
Interpretation, analysis and evaluation of a range of spoken, audiovisual and print

texts in Japanese that relate to the issues, perspectives and text types described in

the syllabus. Responses may be in Japanese or English, depending on the 40%

requirements of the task.
Typically, these tasks are administered under test conditions.

Composing texts in Japanese

Production of evaluative, persuasive or reflective written texts in Japanese, relating to

the issues, perspectives and text types of the course and for a specified context, 15%
purpose and audience.

Typically, these tasks are administered under test conditions.

Examination

Practical (oral) examination

[)
Typically conducted at the end of each semester and/or unit and reflecting the 10%

external examination specifications for this course.

Written examination 20%
Typically conducted at the end of each semester and/or unit and reflecting the
external examination specifications for this syllabus.

Teachers must use the assessment table to develop an assessment outline for the pair of Year 11
units.

The assessment outline must:

e include a set of assessment tasks

e include a general description of each task

e indicate the unit content to be assessed

e indicate a weighting for each task and each assessment type

e include the approximate timing of each task (for example, the week the task is conducted or the
issue and submission dates for an extended task).
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Assessment table — Year 12

Type of assessment Weighting

Interacting in Japanese

Interaction with others to exchange information, ideas, opinions and/or experiences in

spoken Japanese. This can involve participating in an interview, a conversation and/or 12.5%
a discussion.

Typically, these tasks are administered under test conditions.

Processing and responding

Interpretation, analysis and evaluation of a range of spoken, audiovisual and print
texts in Japanese that relate to the issues, perspectives and text types described in the
syllabus. Responses may be in Japanese or English, depending on the requirements of 22.5%

the task.
Typically, these tasks are administered under test conditions.

Composing texts in Japanese

Production of evaluative, persuasive or reflective written texts in Japanese, relating to

the issues, perspectives and text types of the course and for a specified context,

purpose and audience. 15%

One task will focus on the Personal Investigation.
Typically, these tasks are administered under test conditions.

Examination
Practical (oral) examination
Typically conducted at the end of each semester and/or unit and reflecting the 12.5%

external examination specifications for this syllabus.

Written examination 37.5%
Typically conducted at the end of each semester and/or unit and reflecting the
external examination specifications for this syllabus.

Teachers must use the assessment table to develop an assessment outline for the pair of Year 12

units.

The assessment outline must:

include a set of assessment tasks

include a general description of each task

indicate the unit content to be assessed

indicate a weighting for each task and each assessment type

include the approximate timing of each task (for example, the week the task is conducted or the
issue and submission dates for an extended task).
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Reporting

Schools report student achievement underpinned by a set of predetermined standards, using the
following grades:

Grade Interpretation

A Excellent achievement

B High achievement

C Satisfactory achievement
D Limited achievement

E Very low achievement

The grade descriptions for the Japanese: Background Language ATAR Year 11 and Year 12 syllabus
are provided in Appendix 1. They are used to support the allocation of grades. They can also be
accessed on the course page of the Authority website (www.scsa.wa.edu.au).

To be assigned a grade, a student must have had the opportunity to complete the education
program, including the assessment program (unless the school accepts that there are exceptional
and justifiable circumstances).

Refer to the WACE Manual for further information about the use of a ranked list in the process of
assigning grades.

The grade is determined by reference to the standard, not allocated on the basis of a predetermined
range of marks (cut-offs).
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External examination specifications

The examination will consist of an oral examination worth 20 marks and a written examination worth

80 marks.

Oral examination
20 marks
Section

Oral examination

Approximately 7 minutes plus
8 minutes preparation time

Supporting information

There will be two questions phrased in Japanese for a response in
Japanese. Candidates will be required to answer both questions, each in
the form of a monologue.

The questions will relate to the course issues and may also relate to the
Personal Investigation. They may include stimulus material in Japanese. The
questions may specify a context, purpose and audience and/or require the
response to be informative, evaluative, persuasive or reflective. The total
length of the two responses for the two questions will be approximately 7
minutes. There will be a total of 8 minutes preparation time.

Note: Western Australian candidates undertake the oral examination via an online platform with the

marker/s in New South Wales.
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Written examination

80 marks

Time allocation
Reading time: 10 minutes

OFFICIAL

Working time: 2 hours and 30 minutes

Permissible items

Standard items: pens (blue/black preferred), pencils (including coloured), sharpener, correction
fluid/tape, eraser, ruler, highlighters

Special items: monolingual and/or bilingual print dictionaries

Note: dictionaries must not contain any notes or other marks. No electronic dictionaries are allowed.

Section

Section 1

Processing and responding
50 marks

6-10 texts

6—-8 questions

Suggested working time: 100
minutes

Supporting information

There will be six to 10 spoken and written texts in total. The texts will
include a range of text types.

There will be two to four spoken texts. The spoken texts will vary in length,
ranging from one to two minutes. The total time for one reading/playing of
all texts will be four to six minutes.

The spoken texts will be read/played twice. There will be a pause between
the readings/playings and a longer pause after the second reading/playing
to allow candidates to answer the question.

The total length of the written texts in Japanese will be in the range of
1200-1400 ji.

One or two questions will require a response in English of up to 200 words.

The length of the responses in Japanese will depend on the nature of the
stimulus text and the requirements of the task and will be in the range of
100-300ji.

There will be six to eight questions in total, phrased in Japanese and
English. Questions will be grouped according to the stimulus text/s. There
will be three groups of questions. Each question in the first group will relate
to a spoken text. Each question in the second group will involve the
integration of information from a spoken and a written text. Each question
in the third group will relate to one or more written texts. Questions will be
graded in difficulty within each group.
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Section 2
Composing texts
30 marks

Suggested working time: 50
minutes

Part A
10 marks

One question for a short
response

Part B
20 marks

One question for a response
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Supporting information

Part A

The question will relate to the issues listed in the course content. The
candidate is required to compose an informative, imaginative or reflective
text in Japanese. The question will specify a context and audience and will
be phrased in Japanese and English for a short response in Japanese. The
length of the response will be in the range of 150-175 ji.

Part B

The question will relate to the issues listed in the course content. The
candidate is required to compose an informative, evaluative, persuasive or
reflective text in Japanese. The question will specify a context and audience
and will be phrased in Japanese and English for a response in Japanese. The
length of the response will be in the range of 350-375 ji.

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus

31



OFFICIAL

Appendix 1 — Grade descriptions Year 11

Written production and oral production

Manipulates Japanese effectively to communicate a range of ideas and opinions relevant to
context, purpose and audience.

Consistently formulates logical arguments and justifies points of view.

Shows highly effective use of textual references.

Reflects on and applies knowledge and understanding of the relationships between language,
culture and identity in a bilingual context.

Uses Japanese with a high degree of accuracy and uses vocabulary and language conventions
effectively.

May show influence of accent/dialect in pronunciation, choice of vocabulary or sentence
structure; however, meaning is conveyed fluently.

Organises information coherently and expresses ideas effectively.

Comprehension
Competently summarises and synthesises key points and details in texts and provides detailed
analysis with insight and interpretation.

Written production and oral production

Uses Japanese effectively to communicate a range of ideas and opinions relevant to context,
purpose and audience.

Formulates logical arguments and justifies points of view.

Shows effective use of textual references.

Applies some knowledge and understanding of the relationships between language, culture and
identity in a bilingual context.

Uses vocabulary and a range of language conventions mostly accurately and effectively.

May show influence of accent/dialect; however, meaning is conveyed effectively.

Organises information logically and develops ideas clearly.

Comprehension
Ably extracts and synthesises most relevant key points and details in texts, with some analysis
and interpretation.

Written production and oral production

Uses Japanese mostly effectively to communicate ideas and opinions relevant to context, purpose
and audience.

Shows some ability to express and support a point of view.

Applies some knowledge of the relationships between language, culture and identity in a
bilingual context.

Uses vocabulary and language conventions mostly accurately.

May show influence of accent/dialect; however, meaning is conveyed effectively.

Shows some organisation and sequencing of ideas and information.

Comprehension
Extracts and summarises some relevant information from texts, with limited analysis and
interpretation.
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Written production and oral production

Communicates simple, personal ideas and basic information in Japanese.

Displays some ability to express a point of view using predominantly well-rehearsed, simple
vocabulary and language conventions.

Shows some awareness of the relationships between language, culture and identity in a bilingual
context.

Uses familiar vocabulary, simple sentence structures and learned expressions mostly accurately.
May show influence of accent/dialect, which may affect fluency and ability to convey meaning
clearly and effectively.

Comprehension
Extracts and summarises some relevant information from texts, with limited analysis.

Does not meet the requirements of a D grade.
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Appendix 2 — Grade descriptions Year 12

Written production and oral production

Manipulates Japanese authentically and effectively to communicate a range of ideas and opinions
relevant to context, purpose and audience.

Formulates well-structured, logical arguments and substantiates points of view.

Shows highly effective use of textual references.

Reflects critically on and applies knowledge and understanding of the relationships between
language, culture and identity in a bilingual context.

Uses Japanese with a high degree of accuracy, clarity and flexibility, and uses vocabulary and
language conventions effectively.

May show influence of accent/dialect in pronunciation, choice of vocabulary or sentence
structure; however, meaning is conveyed successfully and fluently.

Structures and sequences ideas and information effectively and coherently.

Comprehension
Competently summarises all key points, synthesises information and nuances in texts and
provides detailed and insightful analysis.

Written production and oral production

Manipulates Japanese effectively to communicate a range of ideas and opinions relevant to
context, purpose and audience.

Formulates well-structured, logical arguments and justifies points of view.

Shows effective use of textual references.

Reflects on and applies knowledge and understanding of the relationships between language,
culture and identity in a bilingual context.

Uses Japanese with a high degree of accuracy and uses vocabulary and language conventions
effectively.

May show influence of accent/dialect; however, meaning is conveyed effectively and fluently.
Organises and expresses ideas and information clearly and logically.

Comprehension
Summarises and synthesises key points, details and nuances in texts and provides detailed
analysis with some insight and interpretation.

Written production and oral production

Uses Japanese mostly effectively to communicate ideas and opinions relevant to context, purpose
and audience.

Provides supporting information and makes textual references to justify a point of view.

Applies some knowledge and understanding of the relationships between language, culture and
identity in a bilingual context.

Uses vocabulary and language conventions mostly accurately.

May show influence of accent/dialect; however, meaning is conveyed accurately.

Shows some organisation and sequencing of ideas and information.

Comprehension
Extracts and synthesises, in detail, most relevant information in texts, providing some analysis
and interpretation.
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Written production and oral production

Communicates simple, personal ideas and opinions in Japanese.

Demonstrates some ability to express and support a point of view, relying on simple vocabulary
and language conventions.

Shows some awareness of the relationships between language, culture and identity in a bilingual
context.

Uses familiar vocabulary, simple sentence structures and learned expressions mostly accurately.
May show influence of accent or dialect which affects meaning, clarity or flow.

Provides some evidence of the ability to link ideas.

Comprehension
Extracts and summarises some relevant information from texts, with limited analysis and
interpretation.

Does not meet the requirements of a D grade.
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Appendix 3 — Course outcomes

Outcome 1: Interacting

Students:
e exchange information, justify and reflect on ideas and opinions in Japanese

e use features of spoken Japanese for a variety of purposes appropriate to different audiences and

cultural contexts.

This outcome may be exemplified by students:

e exchanging information and experiences relating to an issue by, for example,

sustaining interactions by asking for and providing details on a variety of significant events,
milestones and special occasions, e.g.

A: ZORTAARTO—FRZVITHEIIM2 > THWZIF L AARTIIBIEAZ X
F—=ARZ V7T, 7V ATRRATZ>TH,

B: HATIE, 9L THBEADINKRERD?

describing how a Japanese cultural tradition is celebrated in Australia, e.g.

AARTIEEL =0T IR, TUA—RAFZ U TIEATHDS HA

DFE D ENORERCERE BT, FE A THIRT DA L,
contributing information to a Japanese youth blog about NAIDOC Week, e.g.
HAROBESIZH - TELEND, RVEEoTWTE, 7R P=0ERIiEi+—
TR TEL !

presenting information to the class on a popular youth culture phenomenon e.g.

R T o - RAIC EB &L Bl E%iﬁ%twg%@éﬁ_\ﬁ o A=T4

RV L AT 4 TICD AT L Ea— G E T, B0 5 H S &
9 TY,

conducting an interview with a migrant from a Japanese-speaking community on their
experiences of living in Australia, e.g.

AR A—Z RT U FICBELTILAHTh Y ) & 4R E LR, —0
AR EE LE L, AETORBSEDL T A AL L
Fin,

e expressing personal views and justifying and reflecting on ideas and opinions relating to an issue

by, for example,

reflecting on opinions and ideas in a text relating to an issue from a radio broadcast, e.g.
%ﬁ@%#?ﬂiéﬁ%%@%%mowfﬂotoHK?M%%%%@%%%@%
BIZZ2 5 TVWD B LW, ROTVAHBET, AARIZET DEHAMEIZOWTERY |
FEo.

collecting newspaper and internet articles on an issue over a period of time and justifying
their inclusion in a database, e. g

ST FAASER Y A TN B BB B BRI B B A BEIRA v F— % e
SEDTHIZ, £ Z—% v b ETliL. HK@ﬁDﬁﬁiﬁﬁ®¢f% TN D
&ﬁ&%hfwéﬁg\k%ﬁ@%ﬁowfﬁﬂbﬁﬁbfwéoT%\EK%W
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%%zkg\%%ﬁ$m&5;5m\%ﬁf@@@ﬁazowf% bo LS
NBREPE, LA —Fy FCHED MRE RS TV EBA DR ENE . &
BHOF H ORHE A D = L RKEIT,

= presenting a review of a text written by an Aboriginal and/or Torres Strait Islander person
relating to an issue, and responding to teacher and student questions, e.g.

7ﬁuV:%LVﬂ@@%%&ﬁ&ofk@@mmm%ﬁﬁaKomf\
7?%?%2Tﬁibtm %@’k:omf Tfuyzmﬁﬁ%ﬁmm%@

= participating in a debate on national |dent|ty and racism, e.g.
E9Hh

i O A &ikE&@ﬁ%ﬂ%E~®%ﬁ%ﬁ<ﬁ@ IEALD E WD B RITIT
BRI,
e communicating in a range of contexts for specific purposes and audiences by, for example,
= applying knowledge of sociolinguistic conventions to select language appropriate to a variety
of social situations, e.g.

B %< DA—2 T T ABAF—F LIIHEEIT TS = & % 20 LT,
T

TEZE: Z< DA —A TV TADRAZT—Z LICZdtiEIci7< 2 2~ T
VNVE D,
FHLEE: Z<DA—A N TV TADRAFT—% LICILBEICITS 2 M- TAH ?

= interacting in a forum to discuss the treatment of an issue in two texts, e.g.
/\/f;

lWI%ﬁ&bk% MR B O L FE— R b AARD= 2 — 2 T ST &
%5&;&% ZiE. b‘<075>@$ﬁa,ﬁ7ﬁ>?§>@iﬁ“ %2@%‘: DS rF— 97T

Hh

B LIS, ZOBT. 5 LTI0L S5 BROE A U0 iic ST i
LEL X9,

= debating a topic relating to one of the issues from a youth podcast, e.g.
HEEDIRIR S %SEIB%S 272 D7D, /INEWNZ AN D OFEFEZE O HEHN
S OB TOETN, ﬁwﬁﬁfﬂ> FTIIET O E I D F 552 BFE L
T\:iz:ﬁHVaV%ﬁ%%5ﬁﬁk$ﬁkﬁwiﬁio%@@mﬁ

= discussing an issue with younger audiences, e.g.
INERFELEDHIRS vy A REFREOEROT LB T —vay - T—~LH
Zo AHIE. mARY PRI HLOATETED L HITEIZIES> TNDDNITHOW Tk

%Liﬁoﬁh@f—%ﬁ:@:kmowfﬁzfﬁibim

(Year 12 only)
This outcome may also be exemplified by Year 12 students:
e applying relevant knowledge, understanding and skills to their Personal Investigation, including
= responding in either Japanese or English to questions relating to their Personal Investigation,
e.g.

ThEHTE
FDONN—=VFNA L RAT 4 F— 3D Ny 7 TTN, IR EY DT LW
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ThEd
77yyaymwmbfwézkmowfﬁ&iLhﬂﬁﬁﬁémﬁﬁéé%k
VAR A
sl (B L7 by 7 TT,
explaining their Personal Investigation to different audiences, e.g.

FNIAS—=Y FNA LV RRT 4 =23 T, BHEOANHBR, FHCAROFILDNE
HEBREOBRIZOWTHRE L, ZHUEA—A LTV TOFKETIEHEY A S
NEE A, S RE, BADEEGHE LS B LRI RIET BOEB L B E
%A
BZLTEDL I LIELHEHBE DY T OEFEREMBREDREMENTNIT S
INCANT, AARDEEEDS L L b BET,
reflecting on how their perspective has changed as a result of their Personal Investigation,
e.g.
Txrolx
FUEL YU 2 ADBARIR - TAHE L &, THRY U=%0 | LAY # BRO
N2 DAEZTETRBRAERMN I VBEMTE LI oTRNT 5,

Outcome 2: Processing and responding

Students:
e identify gist, main points and specific information in texts

e synthesise information and ideas from texts

e analyse features of language in texts

e respond to texts personally and critically

e analyse the ways in which values, beliefs, culture and identity are expressed in texts.

This outcome may be exemplified by students:

e identifying information in texts by, for example,

summarising key ideas in a text, e.g.
WAL LD

DD =2 —AT—FHN RIS Z &L
presenting a general overview of the ideas in a text, e.g.
EHEZOUVR—MILD L, —FBRD LIEEBEZFEDA N2 M-
responding to questions relating to the content of a text, e.g.

N Fr7R IS
S L B RIBH BT 5 M THI R LT, RO L5 bk O]
MICBZEALET, TR LR

e applying their linguistic knowledge and understanding to locate information in a range of texts by,

for example,

applying a range of strategies, including the use of dictionaries, to determine the meaning of
unknown words/kanji, e.g.

HEFEFEELZ > T, =B ORISR TE D, TOEFOFAB—DTHH1>T
WAHIRFIZEZ 2 F IS < WA, HEDGD > TWDRIZE I HE S < WA, BEFO
DL B ERE H 3 B IR WRFITIE 2 2 TR 25 S < WA,

using textual cues and the understanding of text structure to interpret meaning, e.g.
AL AT LA D Y . BRAZHNEB T, b ARIE
5 ZENEV, [FETH, LHIZ [Hrolb] X TW—] BOWNTZEAITIE,

HFNEIIES D L LTND 2 LGN T & #2455 = L R AETE,
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explaining visual representations of information, including graphs and charts, e.g.

BRI O/NFEAENPORFZEE TR —HICay Ea— ¥ =% 2R L7777

T, ZHUTED L, EmEAIR— FHIEARRRE > TWD 2 L8000 95,
IHLLDOMTTTICEDE, TDOIBLOERRITY — VXY VAT 4 TRF — LA
STWDH L HTT,

reorganising key information in arguments and texts by, for example,

summarising information from articles relating to one of the issues, e.g.

ZORFOER KL, EBHRIIBINT 2 AROFAEADHEN D L TnD Ens Z &
Thi)

L BROENREILLTND END T EThD,

identifying the main points in an argument for the purposes of rebuttal, e.g.

=Nl Lo THARDO bR Kb I H D, L FbivE L7ehd, FAL
ERRS

ra—rHIc Lo T, ZFO M OZ NI D EBVET, kb

comparing aspects of texts on similar topics and integrating these ideas into a cohesive

response, e.g.

AAZEER T, HARALA—R T U T ADAN—T DERAEERER LT A7
F T BT LS LY LT v a Lt kB . BRI T T DT
AT T 4T 4OV TEL EZH LN DR, 2B LEERTLE, =
DB, A—ARTUTICWARHIA—A N T U TREULOELDO T, H
SIAN—T T D Z L EEMLANA, BRI L. ~—T LTS Z & b b
D, BODT AT T AT A —%BikT DI ENELRDLHITEENNHD F LI,

using information and ideas from texts to create new textual forms by, for example,

synthesising information from multiple sources to compose meaningful and purposeful texts,
e.g.

AARTHN D KEREREA X MEHNC, EHWAAT 07 T, BRADEBH T

BRLOLCET2MENR SN TS, ZNHDOERE S LI, MIMNITERS S T2
L~==a7 V] ZE-T,

responding to information in a range of stimulus texts to complete a task, address an issue or
solve a problem, e.g.

BPRVEEDPHA TS LWV =2 =20, FlETH Y OFAEDEIME V) FLHE

e, BROZEOIEENEL N2> TND END ZENIND, ZEORM

ST

identifying ideas, tone, points of view, values, attitudes and emotions from features of language

in texts by, for example,

identifying how a text relates to one or more of the issues
explaining how language devices are used in a text to evoke emotions, e.g.

HATECB T, % & 0 AR EBRT 57 0ic. &< BEEA bR E T,
Fl2IE, IO H X HoAL, BOEREZIMTE T || EERT 5 L. Mo
D LD LN EELNMED o TE T,

identifying the tone of a text and explaining how this is achieved, e.g.

MhE L5

BB REIAD A E—F T, E< (4] 09 SEREDRS, ZhICE
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AE LD BATEY &<

0. BEL MRS R 2PN LS. BERIC 2 TVAH T EBSNE, &
HIZ, MEFICELNTA2E9 T—FLro X, #BNI0Hs [R&E) OX
5 REBMEDNIHAIC ., 5 L ERBUFCTHIRICH < IO TV 5 = & 4%
IR
= comparing the ways in which ideas and values are represented in texts, e.g.

TLEDOFEMA L ZE2—ICLDE, BARIZEATHD HARNZ, v~ THHARD
BRI L5 2 & ’QﬁméﬁokbgwiotoLﬁb\ﬁ~XF?U
?Tﬂjﬁﬁézhfb\é ER N f@iﬁi&m ARV TSNS b BT D SR

ﬁHK@ymﬁkﬁﬁéMTwé
e responding personally or critically to texts or groups of texts by, for example,
= responding personally to an Aboriginal and/or Torres Strait Islander cultural narrative, e.g.
Txrolx
TARY V=R M AR GE BROUETH LA M= =T U 72OV THE > T
5o TRTHHTIRA B, EREICEED OB TWDHZ & iﬂﬂi%ﬁb‘ HAIZY

B& b

D LS RfN DB, HOHOTIE, HEEOT A XEHIC L5 b0, AU i
DV dEDD
D Fi K RIEIZE D07,
= selecting appropriate and relevant resources to investigate an issue, e.g.
L oan
HRDFRTCE ENRHLFELEL I TRVTFELR V- L IR T 5 Z &ico
WT, Ry hTUH—F LD RO = 7 A h &R0 LT,
= undertaking research to explore, justify or represent a point of view, e.g.
Bk, OOTW LR ‘iﬁﬁ)ﬂﬁ”ﬁﬁﬁ%@é@“( Ala=b—varyrrs/av—0
DN E T SIZ DWW TR IR 72,
= expressing and justifying a point of view when responding to texts, e.g.
~2a Uk D E BADEEIERICAGSH S L7, ROZRTIE
= preparing a presentation for the class on the sociocultural context of a text, e.g.
HAs
AARDITEIZONWTO Y =7 A MTED &, OBV IFTHIKIC X o THW N E
Ve TOZEITHBRNSTEDT, AU IFA T LB T —2a VTHIRT & O
MEANE D EED

= preparing a seIection of articles on an issue with a personal introduction, e.g.
XroH

H % T%% %%%Lt%f ﬁﬁmiﬁkﬁ ﬁzé%@howfﬁ Zhio
koﬁﬁ%hﬁ30®%$@\%ﬂ%ﬂ‘ ﬁm %ﬁbf“éo
= creating a text to analyse the impact of a variety of features in a text, e.g.

%ok%ﬁ%&%/ﬁ—V%hzét ;\W%i%<®mW§ﬁ%@oTwé
B Z 1%

= evaluating three texts from both a personal and a critical point of view to compare their
effectiveness and justifying the decision, e.g.

XTEQ’tvéa%%%:\ea%ofﬁzkaaﬂmm@ﬁ55ﬂ B
9L¢O 9 OﬂgﬂéﬁmfﬁtowkoiW%btA®£ﬁ FRUT AT 4
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Th MAE L9
TUR=bF, HIVEDNIABORBBIZL > THEDb SN R FE A~ %*Wﬂﬂ‘
—FLIEbDE, FAOERTIE
e understanding the ways in which diverse texts can represent aspects of culture and notions of
identity by, for example,
= identifying cultural references or bias in texts, e.g.
nx FAZH
AARTIHEEBEORDLVIZ Jis] MibhTngd, RENEDLTED _Eﬁ%wb
Do EODTIE RS IE 5 HERE L ESTHND A bE0,
= analysing the ways in which language and texts reflect and influence values and attitudes, e.g.
L9 bz
NERENT A, TR ERE BE G2 5, BOEESE0a I 2=y
—valOHEEFTEATLEST, £HTv U HOHRITHEATHND L HI2E5D
Lxd
FONBVD, TOWVWOERIT TN LT, 205D FWE, LIT6LT

5&E%Kﬁ<ﬁéebwoef%@%%weeﬁo
= comparing diverse cultural perspectives as expressed in texts, e.g.

FRYV=E R LU SR, BARAD SO LS ICHNbOXLE R L, (&
AT WD oD RET L TA K 9,
o reflecting on own and others’ values, beliefs, practices and ideas expressed in texts by, for
example,
= understanding the use of authentic language such as idioms and colloquialisms, e.g.

<
AATIIEOMEZT LRI, [DELRNEDTTR] B ETH, ZOXRHEZS
HEHRVICEST, [Cedbnbink) idbianTEEn,
= reflecting on and discussing diverse ideas, viewpoints and practices to deepen understanding

of self and others, e.g.

N—V%w4y&x?45~v9V%?é:&ﬁiof\Eh@ﬁ@%&é&%’

HOMWHARNEIEUD), L<BEZ2DLH o7, BlziX. BS @,eﬁfz;%/zé:
FKHAETIZ, DOV ITITIEFZATLE IR, &H, BAAL LW, E/-H,

Year 12 only
This outcome may also be exemplified by Year 12 students:
e applying relevant knowledge, understanding and skills to their Personal Investigation, including
= engaging in wide reading about the area of interest, e.g.
VA oLz o R NN
fEMEICH L TV DT UTHEOSFEE, 2= U AT ==L XNDOTRY V=D

>

= P12 ST LTV B,

= selecting appropriate and relevant resources to investigate an issue, e.g.
S P NRAT 4 et g T AR R T YT HADBRIC SN TR
TWb, U —FIIWNANALREEZHE > T 5D, FERESC, BUFAEITLT

ST

WA, 7L EREL o P 20N b EOTED £ ) ABEOE
Bk L BEIC LTS,

= undertaking research to explore, justify or represent a point of view, e.g.

TH, HARDODZFERTOWLEDIE, tw«hmﬁﬁﬁAW%toe@W%_OwTﬂ

Japanese: Background Language | ATAR | Year 11 and Year 12 syllabus

41



42

OFFICIAL

Lom

{ﬁé:&KLi

5 k) ST oM
¥
T

iR %

nlm 3¢
mmc

DERDIAELBI-BICT o r— &L o5 T, %03
L7,
obtaining information from a range of sources and evaluating their relevance, e.g.

AREF—ANT U T HETNBLLTNDEZ EIZDONT, N—=Y T A XA
FhAsL

F A= arE LTS, T—XERDTFBH-DIC, Ao X2 —Fy NTRELE
y . 4y&e;wéuk@\7y&~b%gotnbf%&to:ng@iﬁﬂg
B NS b 5 BT Ma T, BT E Y R MO LT,

synthesising relevant material
reflecting on their chosen area of interest and the way in which it has been investigated in
texts, e.g.

. The e
FD/IN—=F A VRRAT 4 F— a VIR UL DOEHICET D Z &2, ZOHT

HroE

FEOMNHIT OV TIE Lz, B L7z, FOMS AADES & &5 BIRS D 5
MEZTHEI,

considering the area of interest from a number of perspectives, e.g.

W=V T NA U RAT =2 g Y THADFRAEFICOWTHATN D, RIS

SATY 15 DA

DWW TIIE A M %

Outcome 3: Composing

Students:
e use knowledge and skills to compose a variety of texts in Japanese for a range of contexts,

purposes and audiences
e apply knowledge and understanding of literary devices, and language and cultural concepts, to

express meaning in texts in Japanese.

This outcome may be exemplified by students:

e manipulating Japanese to communicate effectively by, for example,

using resources to build vocabulary and check grammar

applying a range of vocabulary and grammatical structures

applying knowledge of the conventions of the writing system

using sequencing strategies to develop ideas coherently and logically, e.g.

BHEWDRT T 4 TIRENZSINT 203K 2 LT, £9., kI, &
W2, 2O &Iz

adapting linguistic features to compose an effective persuasive text, e.g.
HRAA—ARTZ U T ANBEHRTAHAT Ly Y —IZOWNWTEXTZIENDHY £Th,
F—=AFTZ VT LAKRNPOMAT DD, WMGTDONT A% E LV RPBAE
TN DI, LWZ L2 EBWETD, DB XTI

=N
N

e understanding how texts are structured by, for example,

applying the principles of text structure when composing coherent and logical texts, e.g.
BT, RS L OEERARZ 21, TRICH BliE, RIS
B A IR AT ORI R BB 5, TR LTiL, REATE
(SRR ARD = ERADIARETHD LD 2L,
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analysing the structure of a text, e.g.
ZORETIE, A=A TV T LHRKTO 7 3 —<ARFROEES HFRHENENT

W5, Bz, HZ&@%%JEE@}E)?Z%E’[?@&;D\ IOMBIGE D, té 9 EZAHEETY
HEZAEEZTELTAHALD,

understanding how context and audience affect language choice, e.g.

A=A T VT DFERTOERBRIZONT, HROEKRAEDH TT LB 2 LRITh
(X722 5720 otz LAAT, BERASCKEATLBLORITLIELDOETIZ, 74—~V
BRI EI T aT AR BRI LEXTEY eBE 9,

e composing texts for different contexts, purposes and audiences by, for example,

varying the structure and format of texts for different contexts, purposes and audiences, e.g.
<
BIZIE, OO MR 2R TIZIE, AE: DO nE o, kRl HVnE S
SEVET,
composing a formal speech arguing for or against a topic relating to one of the issues, e.g.
Es
WA CRFRZTITOE L7201, AARORKRN 2L TH D BHA 4, o
AT BRICEZ 5 Z LB TY, ZOAE—FT, ROBEREZOEHIZON
TR & B ET,
adapting a fairytale or myth for a chosen audience and commenting on the nature of any shift
in the values represented, e.g.
. E bHD o . R N =i OZIEL BLEOD
HARDOEFETE, SFHIFEELNL Z B2V, flziX, CYDOZE L O 13
Fn
DRI T=D T, —FIC—ELNBAEWVIZEZ 2o TLEoT, THREDH
AN
FIZE 5T, BSITZARICKETIIRNWE S, ENL/INEEDTZOIEST
nH A
WHEBRDF & EFETIX, £ W IOMMEEZEFH L L5 &S,

structuring a set of ideas to create an effective argument

reworking an article for a primary school audience, e.g.

AREF—=AFTZIUTDOI YA I NWVICEAT L VA= fFolz, VA 7 BT
HUR— Na/NPEETHEDLND XD IZEBEICE T,

using ICT to adapt a text

Year 12 only

This outcome may also be exemplified by Year 12 students:

e manipulating Japanese to communicate their Personal Investigation effectively, including

using resources to build vocabulary and check grammar, e.g.

Za— AEBMODIKINIOFEI A NeF T AV TROTFEOT, Hx k)&
B

B, BETIEarta—2—RRoEORIENHE 2 T ND BRI,

understanding the principles of sequencing to develop ideas coherently and logically

applying the principles of text structure when composing
editing drafts.
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Appendix 4 — Character list

characters relevant to the content of the course.
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The characters listed below are those which students are expected to recognise and use by the end
of the course. It is expected that students will be able to recognise and understand a wider range of
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The following are examples of character compounds to accompany the above character list. The

furigana is a guide for study only and will not be provided in an external examination.
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Course issues

The following character combinations are a guide to help teachers and students explore content
relevant to the course issues. The furigana is a guide for study only and will not be provided in an
external examination.

Young people and their relationships
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Traditions and values in contemporary society
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The nature of work
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The individual as a global citizen
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Additional words and expressions
Word/concept Translation

Local Aboriginal community

holders/keepers of knowledge
Elders

protocols

Indigenous cultural and intellectual property

Aboriginal identity

connection
kinship
reciprocity
spiritual

Stolen Generations
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Expressions to be used in the English version, as they cannot be translated

e cultural safety

e sovereignty

e on-Country

e off-Country

e self-determination

e Dreaming story

e custodians/traditional owners
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Words and expressions to be used in reference to disability

L LA
disability s &=
L AL
disabled person ﬁ%j%ﬂb -
. . - BLLD I LEIB
learning disability e R ==
&
deaf HoABmZR, HEANEN
Lo . HEIDRILEIBN
hearing impairment O fE
blind HOARH 72,
. . . L2 L&k 9430y
visually impaired e s =
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Appendix 5 — Glossary

This glossary is provided to enable a common understanding of the key terms in this syllabus.

Aboriginal and Torres Strait Islander peoples

Aboriginal peoples are the first peoples of Australia, represented by over 250 language groups, each
associated with a particular Country or territory. Torres Strait Islander peoples are represented by
five major island groups, associated with island territories to the north of Australia’s Cape York that
were annexed by Queensland in 1879.

An Aboriginal and/or Torres Strait Islander person is someone who:

e is of Aboriginal and/or Torres Strait Islander descent

e identifies as an Aboriginal person and/or Torres Strait Islander person, and

e isaccepted as such by the Aboriginal and/or Torres Strait Islander community/ies to which they
belong.

Activity

A game or other teaching strategy that is used to rehearse learned language. Playing a game of

bingo, singing a song, or writing and acting out a role-play are examples of activities where language

is modelled and practised. The phrase ‘classroom activities’ is used to describe any planned

occurrences within a language classroom and includes exercises, activities and learning tasks.

Adjective
A word that modifies or describes a noun or pronoun, e.g. ‘astonishing’ in ‘an astonishing discovery’.

Adverb
A word class that may modify or qualify a verb, an adjective or another adverb, e.g. ‘beautifully’ in
‘she sings beautifully’; ‘really’ in ‘he is really interesting’; ‘very’ and ‘slowly’ in ‘she walks very slowly’.

Adverbial
A word or group of words that functions as an adverb, e.g. ‘at the speed of light’.

Aesthetic
Relates to a sense of beauty or appreciation of artistic expression.

Audience
Intended readers, listeners or viewers.

Authentic (texts/materials)
Texts or materials produced for ‘real-life’ purposes and contexts as opposed to being created
specifically for learning tasks or language practice.

Author

A composer or originator of a work, e.g. a novel, film, website, speech, essay or autobiography.
Bias

In argument or discussion, to favour one side or viewpoint by ignoring or excluding conflicting
information; a prejudice against something.

Bilingualism
An ability to use two languages.
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Characters

Graphic symbols used in writing in some languages. In Japanese, they are typically referred to as
kanji. They represent meaning-bearing units and are used alongside kana in the Japanese writing
system.

Character components
Individual elements of a written character which have a separate linguistic identity.

Clause
A grammatical unit that contains a subject and a predicate (verb) and expresses the complete
proposition.

Cohesion

That quality in a text determined by its parts being related and contributing to its overall unity.
Cohesion is achieved through various devices such as connectives, ellipses and word associations.
These associations include synonyms, antonyms (for example, ‘study/laze about’, ‘ugly/beautiful’),
repetition (for example, ‘work, work, work — that’s all we do!’) and collocation (for example, ‘friend
and pal’ in ‘My friend did me a big favour last week. She’s been a real pal.’)

Communication
A mutual and reciprocal exchange of meaning.

Complex sentence

A sentence with more than one clause. In the following examples, the subordinate clauses are
indicated by square brackets: ‘I took my umbrella [because it was raining]’; ‘The man [who came to
dinner] is my brother’.

Composing
A process of producing spoken, written, graphic, visual or multimodal texts in oral, print, visual or
digital forms.

Conjunction

A part of speech that signals relationships between people, things, events or ideas, e.g. ‘Sophie and
her mother might come and visit, or they might stay at home’. The conjunction ‘and’ links the two
participants, while ‘or’ links alternative options.

Context

An environment and circumstances in which a text is created or interpreted. Context can include the
general social, historical and cultural conditions in which a text exists or the specific features of its
immediate environment, such as participants, roles, relationships and setting. The term is also used
to refer to the wording surrounding an unfamiliar word that a reader or listener uses to understand
its meaning.

Country
Country is a space mapped out by physical or intangible boundaries that individuals or groups of
Aboriginal peoples occupy and regard as their own. It is a space with varying degrees of spirituality.

Create
Develop and/or produce spoken, written, graphic, visual or multimodal texts in oral, print, visual, or
digital forms.
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Culture

In earlier models of language teaching and learning, culture was represented as a combination of
literary and historical resources, and visible, functional aspects of a community group’s way of life
such as food, celebrations and folklore. While these elements of culture are parts of cultural
experience and organisation, current orientations to language teaching and learning employ a less
static model of culture.

Culture is understood as a framework in which things come to be seen as having meaning. It involves
the lens through which people:

e see, think and interpret the world

e make assumptions about self and others

e understand and represent individual and community identity.

Culture involves understandings about norms and expectations which shape perspectives and
attitudes. It can be defined as social practices, patterns of behaviour, and organisational processes
and perspectives associated with the values, beliefs and understandings shared by members of a
community or cultural group. Language, culture and identity are understood to be closely
interrelated and involved in the shaping and expression of each other. The intercultural orientation
of language teaching and learning is informed by this understanding.

Decentre
To step outside familiar frames of reference to consider alternative views, experiences and
perspectives and to look critically and objectively at one’s own linguistic and cultural behaviour.

Dialect
Avariant of a language that is characteristic of a region or social group.

Digital media
Various platforms via which people communicate electronically.

Digital texts

Audio, visual or multimodal texts produced through digital or electronic technology. They may be
interactive and include animations or hyperlinks. Examples of digital texts include DVDs, websites and
ebooks.

Directionality
A direction in which writing/script occurs, e.g. from left to right or right to left.

Ellipsis

Ellipsis is the omission of words where:

e words repeat what has gone before and these terms are simply understood, e.g. ‘The project will
be innovative. To be involved [in the project] will be exciting.’

e aword like ‘one’ is substituted for a noun or group, as in ‘There are lots of apples in the bowl. Can
| have one?’

e acohesive resource that binds text together and is commonly used in dialogue for speed of
response, e.g. ‘[Do you] Want a drink?’ ‘“Thanks. [l would like a drink.]’

e three dots (also known as points of ellipsis) are used to indicate such things as surprise or
suspense in a narrative text or that there is more to come in an onscreen menu

e the points of ellipsis take the place of sections of text when quoting from a source.
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Exercise

A teaching strategy that is used to practise learned language. Matching exercises, sentence
completions, true/false statements and grammatical manipulations are examples of exercises.
Fiction

Literature created from imagination. It includes novels, traditional tales, poetry, plays and
multimodal texts such as film or stories (see Genre).

Form-focused language activities

Activities designed to rehearse, practise, control and demonstrate particular language structures,
forms or features, e.g. drills, rehearsed role-plays/dialogues, games and songs, set sequences of
language patterns.

Formulaic language

Words or expressions which are commonly used in fixed patterns and learned as such without
grammatical analysis, e.g. ‘Once upon a time’ (story-starter); ‘G’day, how are you going?’ (greeting in
Australian English).

Forum
A meeting or medium where ideas and views on a particular issue can be exchanged.

Genre

A category used to classify text types and language use; characterised by distinguishing features such
as subject matter, form, function and intended audience. The two main genres of literature are
fiction and non-fiction.

e Genres of fiction include novels, traditional tales, poetry, plays and multimodal texts such as film
or stories.

e Genres of non-fiction include advertising, articles, biographies, debates, descriptions of natural
phenomena, documentaries, essays, explanations, instructions and directions, news bulletins,
reports, recounts of events, rules, speeches and websites.

In describing language, attention is paid to both structure (form) and meaning (function) at the level
of the word, the sentence and the text (see Text types).

Gist
The general meaning or most important piece of information in a text.

Hyperbole
Exaggerated claims or statements which are not meant to be taken literally.

Identity

A person’s conception and expression of individuality or group affiliation, self-concept and
self-representation. Identity is closely connected to both culture and language. Thinking and talking
about the self is influenced by the cultural frames which are offered by different languages and
cultural systems. Identity is not fixed. Non-background language learners’ experiences with different
linguistic and cultural systems introduces them to alternative ways of considering the nature of and
possibilities associated with identity.
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Idiomatic expressions

A group of (more or less) fixed words having a meaning not deducible from the individual words.
Idioms are typically informal expressions used by particular social groups and need to be explained as
one unit, e.g. ‘over the moon’, ‘on thin ice’, ‘a fish out of water’, ‘fed up to the back teeth’.

Indigenous Cultural and Intellectual Property (ICIP)

The rights that Aboriginal and Torres Strait Islander peoples have to their cultural and intellectual
property. This includes objects, sites, cultural knowledge, cultural expression and artistic expression
that have been transmitted or continue to be transmitted through generations (see Indigenous
Peoples).

Indigenous Peoples

Internationally recognised term for the first people of a land. The Western Australian Curriculum uses
the terms Aboriginal peoples and Torres Strait Islander peoples (see Aboriginal and Torres Strait
Islander peoples).

Intercultural capability

An ability to understand and engage in the relationship between language, culture and people from
diverse backgrounds and experience. This involves understanding the dynamic and interdependent
nature of both language and culture, and that communicating and interacting in different languages
involves interacting with values, beliefs and experiences as well as with words and grammars. An
intercultural capability involves being open to different perspectives; being flexible and curious,
responsive and reflective; and being able to decentre and look objectively at one’s own cultural ways
of thinking and behaving, and at how these affect attitudes to others, shade assumptions and shape
behaviours.

Characteristics of an intercultural capability include cognitive and communicative flexibility and a
willingness and ability to act in ways that are inclusive and ethical in relation to diversity and
difference.

Intercultural language teaching and learning

A philosophy of language teaching and learning that informs current curriculum design, framed by
the understanding that language and culture are dynamic, interconnected systems of
meaning-making, and that proficiency in an additional language involves cultural and intercultural as
well as linguistic capabilities. The focus is on developing communicative proficiency and on moving
between language—culture systems. It includes the reflexive and reciprocal dimension of attention to
learners’ own language/s and cultural frame/s.

Interpret

In the context of second or additional language learning, interpreting refers to two distinct processes:

e the act of translation from one language to another

e the process of understanding and explaining; the ability to conceive significance and construct
meaning, and to explain to self or others.

Intonation

A key component of communication, involving patterns of pitch and melody of spoken language that
can be used like punctuation, e.g. to express surprise or suggest a question; to shade, accentuate or
diminish emphasis or meaning; or to regulate turn-taking in conversations.
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Language

A human cognitive and communicative capability which makes it possible to communicate, to create
and comprehend meaning, to build and sustain relationships, to represent and shape knowledge, and
to imagine, analyse, express and evaluate.

Language is described and employed:

e as code — comprising systems, rules and a fixed body of knowledge; for example, grammar and
vocabulary, sound and writing systems

e as social practice — used to do things, create relationships, interact with others, represent the
world and the self; to organise social systems and practices in dynamic, variable and changing
ways

e as cultural and intercultural practice — means by which communities construct and express their
experience, values, beliefs and aspirations

e as cognitive process — means by which ideas are shaped, knowledge is constructed, and analysis
and reflection are structured.

Language features

Features of language that support meaning, e.g. sentence structure, noun group/phrase, vocabulary,
punctuation and figurative language. Choices in language features and text structures together
define a type of text and shape its meaning. These choices vary according to the purpose of a text
and its subject matter, audience and mode or medium of production.

Language patterns

Identifiable repeated or corresponding elements in a text. These include patterns of repetition or
similarity, such as the repetition of imperative verb forms at the beginning of each step in a recipe, or
the repetition of a chorus after each verse in a song. Patterns may alternate, as in the call and
response pattern of some games or the to-and-fro of a dialogue.

Patterns may also contrast, as in opposing viewpoints in a discussion or contrasting patterns of
imagery in a poem.

Language systems

Elements that organise how a language works, including the systems of signs and rules (phonological,
syntactic, semantic and pragmatic) that underpin language use. These systems must be internalised
for effective communication and comprehension.

Learning task

Learning tasks are relevant and significant learning experiences that involve purposeful language use.
Unlike form-focused language activities and exercises, the learning task involves the achievement of a
devised or actual goal or purpose. Learning tasks provide opportunities to draw on existing language
resources and to experiment with new forms.

The learning task may be authentic, e.g. to conduct a Japanese-speaking person around a school or to
participate in an experiment; or simulated, e.g. to draft an email to a hypothetical Japanese-speaking
friend.

Learning tasks provide the organising structure and context for meaning-focused language learning.

Macro skills
Four major language skills of listening, speaking, reading and writing.
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Media texts

Spoken, print, graphic or electronic communications created for a public audience. They often
involve numerous people in their construction and are usually shaped by the technology used in their
production. Media texts studied in different languages can be found in newspapers and magazines
and on television, film, radio, video games and the internet.

Metalanguage

A vocabulary used to discuss language conventions and use (for example language used to talk about
grammatical terms such as ‘sentence’, ‘clause’ and ‘conjunction’, or about the social and cultural
nature of language, such as ‘face’, ‘reciprocating’ and ‘register’).

Metaphor

A figure of speech in which resemblance between one thing and another is declared by suggesting
that one thing is another, e.g. ‘My fingers are ice’. Metaphors are common in spoken and written
language, and visual metaphors are common in still and moving images.

Mode

Various processes of communication: listening, speaking, reading/viewing, signing and
writing/creating. Modes are also used to refer to the semiotic (meaning-making) resources
associated with these communicative processes, such as sound, print, image and gesture.

Monolingual
Using only one language.

Morpheme

The smallest meaningful unit in the grammar of a language. Morphemes are not necessarily the same
as either words or syllables. The word cat has one morpheme while the word cats has two
morphemes: cat for the animal and s to indicate that there is more than one. Similarly, like has one
morpheme while dislike has two: like to describe appreciation and dis to indicate the opposite. The
process of identifying morphemes assists comprehension, vocabulary building and spelling.

Multilingual/plurilingual
Having the ability to use several languages.

Multimodal text
A text which involves two or more communication modes; for example, the combining of print, image
and spoken text in film or computer presentations.

Narrative
A story of events or experiences, real or imagined.

Non-fiction

Non-fiction refers to literature based on fact. It includes advertising, articles, biographies,
autobiographies, debates, descriptions of natural phenomena, documentaries, essays, explanations,
instructions and directions, news bulletins, reports, recounts of events, rules, speeches, and websites
(see Genre).
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Noun

A part of speech that includes all words denoting physical objects such as ‘man’, ‘woman’, ‘person’,
‘car’, ‘window’. These are concrete nouns. Abstract nouns express intangibles, such as ‘democracy’,
‘courage’, ‘success’, ‘idea’.

Off-Country
Taking place away from an Aboriginal person’s land/Country of origin (see Country).

On-Country
Taking place on an Aboriginal person’s land/Country of origin (see Country).

Orthography
Writing words with correct letters or characters according to common usage.

Personification
Attributing human characteristics to abstractions such as love, things (for example, ‘The trees sighed
and moaned in the wind’) or animals (for example, ‘The hen said to the fox...").

Place
A space mapped out by physical or intangible boundaries that individuals or groups of Torres Strait
Islander peoples occupy and regard as their own. It is a space with varying degrees of spirituality.

Pragmatics
A study of how context affects communication, e.g. in relation to the status of participants, the
situation in which the communication is happening or the intention of the speaker.

Prefix

A meaningful element (morpheme) added before the main part of a word to change its meaning, e.g.

‘un’ in ‘unhappy’.

Preposition

A part of speech that precedes a noun, noun phrase or pronoun, thereby describing relationships in a

sentence in respect to:

e space/direction

o (‘below’, ‘in’, ‘on’, ‘to’, ‘under’; for example, ‘she sat on the table’)

o time (‘after’, ‘before’, ‘since’; for example, ‘I will go to the beach after lunch’)

e other elements (‘of’, ‘besides’, ‘except’, ‘despite’; for example, ‘he ate all the beans except the
purple ones’).

Prepositions usually combine with a noun group or phrase to form a prepositional phrase, e.g. ‘in the
office’, ‘besides these two articles’.

Processing
In the context of Language syllabuses, ‘processing’ refers to accessing, using and/or transforming
information.

Productive language
One of two aspects of communication through language (see Receptive language) involving the ability
to express, articulate and produce utterances or texts in the target language.
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Pronoun

A part of speech that refers to nouns, or substitutes for them, within and across sentences; for
example, ‘Ahmad chose a chocolate cake. He ate it that evening’ (‘he’ and ‘it’ are personal pronouns
and ‘that’ is a demonstrative pronoun).

Pronunciation
A manner in which a syllable is uttered.

Question

A commonly employed prompt to find out information, and a key element of scaffolding to support

learners’ use of language and encourage further contributions. Different types of questions provide

different prompts:

e closed questions are questions for which there are predictable answers, e.g. ‘What time is it?’
These are typically used as prompts for short answers, as a framework for testing comprehension
or reviewing facts, and for routinised interactions. They are frequently used to scaffold early
language development

e open questions are questions with unknown and unpredictable answers that invite and support
more elaborated and extended contributions from learners, e.g. ‘How do you feel about that?’,
‘What do you think might happen next?’ They are used as stimulus for discussion, reflection and
investigation.

Questions are an important element of intercultural language teaching and learning. The quality of
questions determines the quality and substance of the learning experience. Effective questions
relating to the nature of language, culture and identity and the processes involved in language
learning and intercultural experience guide the processes of investigating, interpreting and reflecting
which support new understanding and knowledge development.

Receptive language

One of two aspects of communication through language (see Productive language). It involves the
‘receiving’ aspect of language input: the gathering of information and making of meaning via
listening, reading and viewing processes.

Register
A variety of language used for a particular purpose or in a particular situation, the variation being
defined by use as well as user, e.g. informal register or academic register.

Script
A writing system in which characters or symbols represent components of language (letters, syllables,
words).

Speak

Convey meaning and communicate with purpose. Some students participate in speaking activities
using communication systems and assistive technologies to communicate wants and needs, and to
comment about the world.

Stereotype
A widely held but fixed and oversimplified image or idea of a particular type of person or thing.
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Stress
An emphasis in pronunciation that is placed on a particular syllable of a word, e.g. ‘she will conduct
the orchestra’; ‘her conduct is exemplary’.

Suffix
A meaningful element added after the root of a word to change its meaning, e.g. to show its tense,
such as -ed in ‘passed’. Common suffixes in English include -ing, -ed, -ness, -less, -able.

Sustained interaction
An exchange of information, ideas and/or opinions consisting of a series of questions, responses or
comments.

Texts

For this syllabus, texts are communications of meaning produced in any media that incorporates
Japanese. Text types and conventions have developed to support communication with a variety of
audiences for a range of purposes. Texts include written, spoken, visual, digital and multimodal
communications of meaning (see Multimodal text).

Text structure

Ways in which information is organised in different texts (for example, chapter headings,
subheadings, tables of contents, indexes and glossaries, overviews, introductory and concluding
paragraphs, sequencing, topic sentences, taxonomies, cause and effect). Choices in text structures
and language features together define a text type and shape its meaning. Different
languages/cultures structure texts differently in many instances.

Text types

Categories of text, classified according to the purposes they are designed to achieve, which influence
the features the texts employ. Texts may be informative, imaginative, evaluative, persuasive or
reflective, or can belong to more than one category. Text types vary significantly in terms of structure
and language features across different languages and cultural contexts.

e Informative texts — texts whose primary purpose is to provide information through explanation,
description, argument, analysis, and ordering and presentation of evidence and procedures

e Imaginative texts — texts that represent ideas, feelings and mental images in words or visual
images. Imaginative texts are characterised by originality, freshness and insight

e Evaluative texts — texts that use positive or negative language that judges the worth of
something. The language used in these texts provides a particular perspective (for example,
judgemental, emotional, critical) in order to influence how the audience will respond to the
content of the text

e Persuasive texts — texts whose primary purpose is to put forward a point of view and persuade a
reader, viewer or listener. Persuasive texts seek to convince the responder of the strength of an
argument or point of view through information, judicious use of evidence, construction of
argument, critical analysis and the use of rhetorical, figurative and emotive language

e Reflective texts — texts that represent personal thought processes. These processes are drawn
from an understanding and appreciation the creator’s own learning from experiences, situations,
events and new information. Reflective texts use descriptive, emotive, evaluative and analytical
language.
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Textual features/conventions
Structural components and elements that combine to construct meaning and achieve purpose, and
are recognisable as characterising particular text types (see Language features).

Translation

A process of translating words/text from one language into another, recognising that the process
involves movement of meanings and attention to cultural context as well as the transposition of
individual words.

Verb
A part of speech which expresses existence, action, state or occurrence, e.g. they watch football; she
is exhausted; the day finally came.

An auxiliary verb is a verb that combines with another verb in a verb phrase to form tense, mood,
voice, or condition, e.g. they will go, | did eat lunch, she might fail the exam.

Viewing

Observing and comprehending a visual text, such as a diagram, illustration, photograph, film,
television documentary or multimedia text. This sometimes involves listening to or reading
accompanying written text.

Word borrowing

A practice of incorporating words from one language into another, e.g. the use of Japanese words
such as karaoke, kimono and sushi in English and the use of ICT terms in many languages. The
increasing frequency of borrowing between languages reflects intercultural contact, contemporary
cultural shifts and practices in a globalised world, issues of ease of communication and efficiency,
and technological specialisation.
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Appendix 6 — Language learning and communication

strategies

Language learning and communication strategies support and enhance the development of literacy

skills and enable further development of cognitive skills through thinking critically and analytically,

solving problems and making connections.

The following list is not intended to be complete or comprehensive but is provided as support only.

Students should be taught these strategies explicitly and be provided with opportunities to practise them.

Purpose of strategy Strategies

To support language .

learning and acquisition
L]

To make meaning from
texts

To produce texts .

read, listen to and view texts in Japanese
connect with a proficient speaker of Japanese
learn vocabulary and set phrases in context

explain own understanding of a grammar rule or language pattern to someone
else

use a monolingual or bilingual dictionary to locate and translate abbreviations,
understand verb information and confirm meaning

make connections with prior learning

listen and determine essential information from key words

work out meaning of familiar and unfamiliar language by applying rules
make links between English and Japanese texts

analyse and evaluate information and ideas

scan texts, highlight key words and select appropriate information
recognise the attitude, purpose and intention of a text

use information in a text to draw conclusions

summarise text in own words or reorganise and re-present the information
reflect on cultural meanings, including register and tone

read a question and determine the topic, audience, purpose and text
type/style of writing

manipulate known elements in a new context to create meaning in written
forms

structure an argument and express ideas and opinions

use synonyms for variety in sentences, and conjunctions to link sentences
organise and maintain coherence of written text

evaluate and redraft written texts to enhance meaning

proofread text once written
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To engage in spoken
interaction

connect with speakers of Japanese and practise speaking the language

use oral clues to predict and help with interpreting meaning

ask for clarification and repetition to assist understanding

manipulate known elements in a new context to create meaning in spoken
forms

structure an argument and express ideas and opinions

use cohesive devices, apply register and grammar, and use repair strategies to
practise Japanese
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